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UNIVERSITY OF NEW MEXICO
HLC SELF-STUDY 2008-09
INTRODUCTION The University of New Mexico (UNM) is one of 27 institutions of higher learning in the State of New Mexico.  UNM has been continuously ac-credited since 1922, with a main campus in Albuquerque and branch cam-puses in Gallup, Los Alamos, Taos, and Valencia County.  It is the only univer-
sity in New Mexico classified as Carnegie RU/VH Research Institution and one of only two such universities in the United States federally designated as an Hispanic Serving Institution.  UNM enrolls approximately half of New Mexico’s baccalaureate students and offers a wide variety of graduate and professional programs, including the state’s only schools of architecture, law, medicine, and pharmacy.  
HisToriCal overview of THe UniversiTy of new MexiCo The University of New Mexico was founded by an act of the Territo-rial Legislature in 1889, a full 23 years before New Mexico became a state.1  
Written into the constitution of the State, and specified by statute, UNM “is intended to be the State University.”2   In 1889 a wealthy patron donated 20 acres located on a mesa two miles east of the Rio Grande river and the village 
of Albuquerque, on which the campus’s first building was built of red brick.  
UNM’s first regular class matriculated in the Fall of 1892, and the first gradu-ating class of six students were presented with their degrees in 1894.  
 UNM’s distinctive campus design began to take shape in the first de-cade of the 20th century.  George William Tight, the University’s third presi-dent, personally planted trees, constructed buildings, dug a well, and built irrigation ditches.  His greatest achievement was putting into practice his 
conviction that the University should reflect its southwestern environment, and he set about creating a campus with an architectural style inspired by that of the Pueblo Indian people of the region.  Hodgin Hall, the former red brick building, was remodeled into the Pueblo style in 1909 and each build-ing since has continued that design principle.   In 1912, New Mexico became the 47th state.  The acreage and physi-cal plant of the University expanded greatly and more efforts were put forth to publicize and promote the University.  Within four years, the enrollment increased from 78 to 227 students.  In 1915, the requirements for a Master’s 
degree were first stated, and two years later the first Master’s degrees were awarded in chemistry and Latin.  By the end of World War I the enrollment 
had climbed to 348, and the University levied its first tuition of $5.00.   Catalyzed in 1944 by the G.I. Bill, which made higher education ac-cessible to persons of all economic classes, the University expanded rapidly, adding colleges and courses of study, and increasing space.  Enrollment shot 
1. See http://elibrary.unm.edu/unmarchv/
History/act.php for the text of the Act.
2. N.M. Stat. Ann. 21-7-1, 1978
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from just 924 in Fall 1946 to 4,921 in Fall 1949.  In 1947, the first doctoral candidates received their degrees and the University began offering legal education.  UNM began its presence in Los Alamos in 1956, with the estab-lishment of the UNM-Los Alamos Center for Graduate Studies and in Gallup 
in 1957.  UNM’s first branch community college campus opened in Gallup in 1968.  The School of Medicine was created in 1961, and began a partnership with the Bernalillo County Medical Center in 1968.  UNM’s total enrollment, 
system-wide, first topped 10,000 in 1964 and 20,000 in 1972.   Like other American campuses, UNM was rocked by student protests in the early 1970s.  The most newsworthy moment in the University’s color-ful history was the afternoon of May 8, 1970, when New Mexico’s Governor Dave Cargo authorized National Guard troops with drawn bayonets to evict students occupying the Student Union Building.  Miraculously, no one was 
seriously hurt despite 10 reported stabbing incidents.  One University official who was not consulted in advance of this action was UNM President Ferrel Heady, whom University historians credit with calm and courageous leader-ship during those years that averted a number of other potential confronta-tions. Later in the decade, President William “Bud” Davis exhibited another kind of vital leadership when, after voters defeated a proposal to establish a community college in Albuquerque, he created a “General College” on UNM’s main campus to offer associate degrees and basic skills education.  UNM closed the College in 1987, after the state legislature expanded the mission of the Albuquerque Technical and Vocational Institute; but the establishment of branch campuses in Los Alamos (1980) and Valencia County (1981) also underscored this profound commitment to educational access at the state’s 
flagship institution. In 1979, UNM took over the ownership of the Bernalillo County Medical Center, which it had been managing for the past decade, and re-named it the University of New Mexico Hospital (UNMH).  The management of Carrie Tingley Children’s Hospital was added in 1981, the same year Bernalillo County voters authorized an eight-year mil levy to support hospi-tal operations.3   Propelled by an additional decade of rapid growth, the UNM Health Sciences Center was established in 1994, making it the largest aca-demic health complex in the state made up of the College of Nursing, College of Pharmacy, School of Medicine, Health Sciences Library and Informatics Center, UNM Hospitals, and UNM Cancer Research and Treatment Center.   During the administration of President Richard Peck (1990-1998), UNM’s priorities included the recruitment of more female and minority faculty members, improving undergraduate education, making UNM a model of diversity for American higher education, and the expansion of existing programs in Latin America through a new hemispheric initiative.  The University continued to expand its branch operations with the acquisition of the Taos Education Center (now a branch community college).  Peck also 
championed the significant increase in research activities that made UNM’s the fastest growing research portfolio among the nation’s public “Carnegie I” institutions.
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3. The levy has been renewed every eight 
years since, most recently in November 
2008.
signifiCanT evenTs sinCe THe lasT aCCrediTaTion visiT On September 11, 1997, the Steering Committee for the University of 
New Mexico’s 1999 Higher Learning Commission Self-Study met for the first time.  They set about their task in an atmosphere of considerable uncertainty. Scarcely a month earlier President Peck had announced his decision to retire at the end of the academic year, his eighth at UNM.  Peck’s tenure had provided stability in University leadership that the previous decade, which included parts of four presidential terms, had lacked.  The anxiety of a presidential search and the inevitable turnover that would accompany it was much on the minds of other campus administrators, faculty, and staff.   Equally unnerving, albeit in a very different way, was the dramatic change in University enrollment that was beginning to unfold.  After a long period of decline in the percentage of its so-called “traditional” undergradu-ate students, UNM’s Fall 1997 freshman class had jumped a startling 30% from its prior year level – from 1,660 to 2,162.  A statewide “Student Success Scholarship,” authorized by the legislature and funded by a newly-created New Mexico Lottery, appeared to be fueling the growth.  But whatever the cause, the immediate effect on campus was the chaos of trying to accommo-date the academic and student service needs of over 500 new and unantici-pated students.  Neither the UNM Steering Committee nor the HLC Site Team foresaw the ways that continuing enrollment growth would shape the University of New Mexico’s challenges during the next review cycle.  The spike in fresh-man class size was neither an anomaly nor a one-time adjustment, but an evolution with far-reaching effects.   From 1998 to 2003, the growth in UNM’s freshman class exceeded 
80% and created a series of financial and management challenges in the pro-vision of basic student and academic services.  Because New Mexico’s higher education funding mechanism is based on prior year enrollments rather 
than projections, significant annual growth puts institutions in positions of acute underfunding relative to their actual student demand.  The operational consequences were pressures on classroom space, student housing and other student services, the need to hire more part-time faculty, and overall budget constraints.  At the same time UNM also responded in a strategic way 
by developing significant new freshman programs in University College that actually improved student academic success during the same period.  In an 
effort to provide expanded access to students, the University’s first online course was created in 1997 (EECE 238/Computer Logic Design).  In 1999, UNM’s Extended University was created to coordinate all distance education offerings including, online delivery.  During that year, an internet pilot proj-ect was commissioned to create a series of online courses and deliver them 
through an externally hosted system.  In 2003, UNM-Taos officially became a branch campus.   A subtle but more profound effect of this growth became apparent in the second half of the review decade, and that was the attendant increase in 
INTRODUCTION
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  3
the percentage of Hispanic, American Indian, and African American students at UNM.  With its relatively modest admissions standards, the University had always been more accessible than its peers to students traditionally under-represented in higher education; but now the Lottery Scholarship was now making it more affordable to them as well.  Consequently, though the actual 
numbers of first-time freshman reached a plateau of around 3,000 in 2003, the numbers of underrepresented populations continued to climb through-
out the period.  A milestone was reached in Fall 2006, when for the first time 
on a flagship university campus anywhere in the United States, a freshman class contained a higher percentage of traditionally underrepresented stu-dents than that of their white non-Hispanic colleagues.   The University of New Mexico’s growing awareness and understand-ing of this distinctive student body, along with the attendant responsibility to ensure its success, set the stage in 2007 for its next Self-Study and review by the Higher Learning Commission.  With the support of UNM’s 20th Presi-dent, David Schmidly, UNM has eagerly embraced the opportunity presented by the Commission to engage in a “Special Emphasis” self-study process, 
and developed a Memorandum of Agreement with the HLC that identifies “Educating Tomorrow’s Demographic Today” as the focus of its 2009 report.  By way of prologue to that work, however, we begin here with our formal response to the challenges articulated by 1999 HLC Site Visit report.
response To CHallenges idenTified in THe “1999 reporT of a visiT”
1. Despite positive and vigorous leadership from administrators 
in interim positions, the University is not positioned to make long-
term commitments to planning and other initiatives and to respond to 
certain challenges while the issue of permanent executive leadership 
is unresolved.  In the period following the 1999 review, UNM’s response to this 
concern the creation of mechanisms for long-term strategic, financial, and academic planning, including implementation and evaluation, that can ef-fectively bridge administrative changes.  UNM embarked on a broad and ambitious strategic planning process in 2000 that resulted in a new strategic plan approved by the UNM Board of Regents in 2001.  As called for in the plan, a major report on the progress of its implementation was completed in the early spring of 2006, followed by a set of recommendations for updating the plan in the fall of 2006.   In 2007, a new environmental plan for the University was commis-sioned  by UNM’s current president, David Schmidly.  Based in part on its 
findings, a revised mission, vision, and strategic framework was adopted in Spring 2008.  Administrative and academic units now participate in a campus-wide engagement and action planning process to align with the strategic framework.
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 In addition to the strategic planning efforts, dashboards of regularly 
updated data for significant outcome measures were developed to assist with academic and resource planning for academic and student affairs areas.  In addition, academic “ledgers” were developed in 2007 to provide base-line information and trend data as another tool for strategic management 
planning at the University, college, and department level.  The Office of the Provost has been working to further integrate academic, facilities, resource, budget, and strategic planning efforts with the colleges.  Over the years, the University has developed a coherent and comprehensive strategic infra-structure that enhances the effectiveness of its leaders and keeps important initiatives on track across changes in leadership.   
2. A policy and procedures for conflict resolution for faculty issues 
unrelated to personnel decisions should be developed with mutual con-
sultation among faculty and academic administrators and put in place 
to meet the deadline imposed by a recent court decision.  In 1999, the University established a Faculty Dispute Resolution 
Office (FDR). The Faculty Dispute Resolution program provides mediation 
and conflict resolution services to UNM faculty who are experiencing work-
place conflicts. The services are available to all UNM faculty (full-time and part-time at all campuses), and to all faculty administrators (department chairpersons, deans, provosts, vice-presidents).  FDR also provides consulta-tions for administrators and facilitation services for faculty groups, offers in-service workshops for its mediators and interested faculty, and distributes a newsletter twice a year to all UNM faculty at all campuses. The long-term vision for FDR is a widespread network of media-
tion-trained faculty committed to constructive conflict management.  Over 100 faculty members have completed the professional mediation training 
(offered as a faculty benefit), and with the average turnover in faculty ap-pointments FDR maintains a steady-state of over 80 faculty with mediation training.  FDR has also provided advanced mediation training, facilitation training, and training for coaching faculty to have respectful conversations with each other.  FDR’s director and the mediation-trained faculty are now 
well-recognized campus resources, providing confidential consultations, me-diation services, and continuing education in dispute resolution and preven-tion techniques.  UNM’s staff have mediation services available to them through paral-
lel dispute resolution services, and the faculty and staff offices work well together, collaborating to co-mediate faculty-staff disputes.  FDR, along with the (staff) Dispute Resolution Department, also provides mentoring for grad-uate student mediators.  Mediation is also available for disputes between faculty and graduate students.  The UNM Graduate and Professional Student Association (GPSA) has recently developed mediation services and training, modeled after the Faculty Dispute Resolution and the (staff) Dispute Reso-lution Department programs.  Faculty Dispute Resolution continues to play 
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a leading role in assisting UNM faculty and administrators to resolve their disputes at the lowest possible level and to contribute to a campus where 
constructive conflict resolution is modeled and honored.
3. Institutional constituencies report a history of decentralization and 
inadequate communication within the institution, resulting in a lack 
of understanding of institutional goals, priorities, and decisions and a 
perceived inequity of support in such matters as equipment and other 
resources. This is particularly evident in a lack of connection between 
academic and student affairs that hinders effective coordination in 
areas of common institutional concern, such as retention of students 
and faculty.  Across several changes in top administration over the past decade, efforts have been made to address decentralization and communication.  The University’s strategic, resource, and budget planning efforts have en-gaged many members from the University community and created a broader awareness of institutional goals.  In 2007, the University completed a multi-year implementation project for an Enterprise Resource Planning (ERP) sys-
tem that includes finance, student and academic records, student financial aid, human resources, and budgeting.  The universal impact of this system on the University’s operations has, of necessity, created a new culture of interac-tion among all of the University’s constituents.   Relations between the branch campuses and the main campus have 
been significantly improved by bringing individuals from branch and main campuses together for retreats and workshops to resolve common issues.  In 2000, the Branch Campus Directors were assigned to directly report to the Provost.  The Directors were included as part of the Provost’s Staff and the Branch Campus Deans of instruction were added as members to the Deans Council.  The Branch Campus Directors now report directly to the Vice President for Rio Rancho Operations and Branch Academic Affairs, and are included as members on the President’s Executive Cabinet.  The Branch Instructional Deans continue to serve and participate as members on the Deans Council.   In 2004, the Division of Student Affairs was made a part of Academic Affairs as part of a major organizational restructuring.  Relationships be-tween academic affairs and student affairs have been also been improved through collaborative efforts, such as the Enrollment Management Team and the Accessibility Advisory Committee, that include key individuals from both academic and student affairs.  Additionally, President Schmidly’s Executive Cabinet now includes representation from all vice presidential areas and the branches and meets once a month with the Faculty Senate President, Staff Council President, Associated Students of UNM (ASUNM) President (under-graduate student association), and the Graduate and Professional Student Association President. 
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4. The planned program for the assessment of student academic 
achievement has not been implemented consistently and effectively 
throughout the institution including the branch campuses and is be-
hind schedule in yielding useful results for program improvement and 
budget decisions, especially at the Taos Education Center.  In 1999, every academic program at UNM was mandated to imple-ment assessments of student learning, with the method left to the programs’ discretion.  Some developed useful assessments that have persisted and are regularly used to plan curricular and instructional improvements.  Lacking central administrative resources and oversight, however, the programs with less useful methods did not receive feedback needed to improve their meth-ods and some abandoned their efforts.  Thus in 2006, a full-time Outcomes Assessment Planning Manager position was added to the Provost’s staff, resulting in a far more productive environment for assessment planning and implementation across the campus.  This individual serves as a resource for assessment programs, projects, and services related to student learning outcomes, and serves as the University’s point of contact for external assess-ment reporting.   Coordinated by the Outcomes Assessment Planning Manager, a Provost’s Committee on Assessment has been established to develop a long-term assessment plan and to provide guidance for student outcomes assessment for all academic units including the branch campuses and health sciences.  Each academic program is now responsible for submitting an an-nual report of their student outcomes measures to an Assessment Review Committee (CARC) at the college level.  In addition, the Student Affairs area has worked on developing assessments for measuring the effectiveness of programs offered to students and the impact on the student’s educational experience.  Assessment of student learning is a perennial topic for faculty development workshops, new faculty orientations, teaching assistant train-ing programs, and consultations with individual faculty.  In addition to program assessment, competencies and student learn-ing outcomes have been established for UNM’s general education core cours-es.  The competencies align with competencies established at the state level for all New Mexico public institutions of higher learning.  UNM is required to provide annual reports regarding assessment measures for courses included in the general education core to the State. UNM’s dashboards and academic ledgers provide the means to quickly convey the status and progress toward a variety of important Uni-versity-wide goals, including student achievement measures such as GPA, state lottery scholarship achievement, retention rates, and graduation rates.  The Academic Program Review (APR) process in which every undergradu-ate and graduate program is reviewed on a regular cycle of approximately eight years, also requires units to include statements of student performance expectations and student outcomes measures as part of the unit’s self-study.  Most recently, the University has signed up as a member of the Voluntary 
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System of Accountability (VSA) project, which entails the publication of a variety of student learning outcome measures beginning in Fall 2008.  
5. Compensation for faculty, staff, and graduate assistants lags 
significantly behind that at peer institutions. A realistic plan is needed 
to address this issue and to improve recruitment and retention of 
faculty and staff. This situation is exacerbated by many aspects of 
UNMpact such as grievance procedures, lack of clarity, and lack of fit 
for branch campus employees. 
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Average Faculty/Staff Salary Allocations 
1998-99 through 2008-09
Year Faculty Staff Legislative Funding 
Salaries & Benefits2008-09 3.0% + .75% ERA* 2.0% + .75% ERA; Staff < 
$30,000 @ 5.0% and 9.00/hr. 2.0% + .75% ERA2007-08 5.0% + .75% ERA 5.0% + .75% ERA 5.0% + .75% ERA2006-07 4.25% + .75% ERA 4.25% + .75% ERA 4.5% + .75% ERA2005-06 3.25% + .75% ERA 3.25% + .75% ERA 2.0% + .75% ERA2004-05 5.0% 5.0% 2.0%2003-04 3.0% 2.0% + $350 flat amount to offset cost of living 3.0% Faculty; 2.5% Staff2002-03 Same as Staff $300 for staff earning < 
$25,000 to offset increased cost of health insurance & the cost of living; an increase to minimum wage 
of $7.00/hr.
0.0%
2001-02 6.5% 6.5% 7.0% Faculty; 6.5% Staff2000-01 3.5% 3.5% 3.0%1999-00 4.5% 4.5% 5.0% Faculty; 4.0% Staff1998-99 5.5% 4.0% + additional 1.5% across-the-board for staff employed > 3 years and salary in 1st quarter of pay range
4.5%
*ERA - employee retirement account
Source: Operating and Capital Budget Plan, 2008-09, and UNM Human Resources
As for many institutions, reaching desired levels of compensation for fac-ulty, staff, and graduate assistants remains a challenge.  Rising costs of items such as health insurance and parking, as well as the steady increase of the cost of living have added to the challenge.  The pool of salary money for compensation increases is largely dictated by the State in its budget process.  Therefore, UNM continues to make compensation for its employees a yearly legislative priority.  A summary of the UNM’s salary allocations since the last site visit can be seen on page eight. Staff salary comparisons are made locally, regionally, or nationally depending upon the nature and scope of the competitive job market in each case, while faculty, dean, and executive administrators are compared nation-
ally.  A market benchmarking study for faculty and a position classification review for staff are being undertaken in 2008-09. Average salary for teaching assistants and research assistants var-ies by assignment, program, and student level, ranging from approximately 
$5,000 to $29,300 per academic year and averaging around $13,250 (based upon 06-07AY).  Since the last visit, several efforts have been undertaken to improve the assistantship packages for UNM graduate students.  As a result, most types of student contracts now include tuition remission and health insurance.  While many programs with limited access to grant funding would like to increase the number of state-funded teaching assistantships, the 
variation among programs in the stipend amount reflects each program’s as-sessment of the level required for successful recruitment and retention.  As part of an overall enrollment management, resource, and budgeting strategy, the University was able to increase graduate assistant salaries by 9% for the 
2007-08 FY.  This was especially significant given that the increases for staff and faculty were an average of 2% and 3% respectively. Since the last accreditation, there have been many efforts to improve the recruitment of faculty and staff.  In 2003, the University created an “E-jobs” system which allowed applicants for staff positions to search for jobs, 
be notified about new positions of interest, and submit electronic applica-tions.  In 2008, as part over the overall ERP implementation strategy, UNM began implementing a new applicant tracking and employment system from PeopleAdmin.  This new system, called ‘UNM Jobs,” will now include all staff, faculty, administrative, and most student positions (except GA/TA/RA’s).  Scheduled to be fully implemented in early 2009, UNM Jobs will allow all ap-plicants to submit application materials electronically and will provide more robust tracking, management, and reporting tools for applicants, search 
committee members, hiring officers, and HR staff.   A new “Human Resources Service Center” was also opened in 2004 to assist with recruitment and other human resource needs.  Additional FTE’s were added to the department to assist with staff recruitment and a Compensation Specialist position was added to work to assist staff and 
managers in market level analyses, job classifications, upgrades, and career ladders.  For faculty and senior administrators, efforts to recruit nationally have been put in place and central support for conducting the searches is 
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provided by Human Resources (for staff and administrative positions) and 
Office of Equal Opportunity (for faculty positions).  The hiring processes 
have been refined and streamlined. In 2003, a report was prepared for the UNM Board of Regents to address the results of UNMpact (the project started in 1994 to study UNM’s 
classification and compensation program) which subsequently resulted in 
changes to the classification and compensation structure for staff.  In addi-tion to the market studies that are routinely conducted, Human Resources has undertaken several special salary studies to adjust job grades, salary 
structures, job classifications, and job titles.  Human Resources personnel 
have also worked with the branch campuses on reclassifications, develop-ment of appropriate job titles and descriptions, and upgrades to staff posi-tions to be consistent with market pricing.  Efforts to create and promote career ladders, opportunities for career advancement, and professional de-velopment opportunities for staff have also been enhanced.  The University also revised its performance evaluation system in 2000.  This system is used on every campus and is linked to merit salary increases.
6. Main campus facilities and utilities are in sufficiently bad repair to 
jeopardize success in teaching and research and undermine safety 
on the main campus. Resources need to be identified to address these 
critical needs. Educational technologies are inadequate for a campus 
wishing to maintain a major research presence and move forward on 
the educational front. Facilities for health care programs at UNM-Gal-
lup are also in critical need of improvement. 
 UNM has undergone a significant series of upgrades and renovations to improve facilities and contribute to the teaching and research mission of the University since the last accreditation visit.  In recognition of the need to repair, improve, and upgrade energy utility systems and domestic wa-ter systems, UNM created LoboEnergy, Inc. in 1998.  This organization was responsible for developing and implementing a business plan which identi-
fied necessary improvements, economic resources, and created integrated projects needed to renovate and reconstruct utility systems.  In addition, the University has embarked on a number of capital improvement projects impacting every campus.  Recent major new building and renovation proj-ects include the Anderson School of Management, George Pearl Hall (Archi-tecture and Planning), Centennial Engineering Center, UNM Business Center, Communications and Journalism,  Science and Mathematics Learning Center, Castetter Hall (Biology), College of Education, the Hart addition to the Law School, Cancer Research and Treatment Center, and Domenici Center for Health Sciences Education.  
 The University has made significant investments in educational and business technology including upgrading equipment and infrastructure, purchasing, implementing, and upgrading a learning management system (WebCT VISTA) and an ERP system (SungardSCT Banner).  In 2006, the UNM 
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Libraries received $1.5 million funding for compact shelving and improve-ments.  Later that year, Zimmerman Library (the main library facility) 
experienced a fire that started in the basement area.  The following year, as renovations to the damaged areas were almost complete, the basement of 
the library flooded.  As a result of the fire, the library now has a new state-
of-the-art fire protection system in place and the space in the Zimmerman 
basement has been remodeled to be more student friendly.  Both the fire and 
flood demonstrated the value of the University’s emergency response plan 
and also helped to refine emergency management processes and procedures. 
 During 2005, UNM was approved for a $125 million bond issue to meet critical needs in information technology, new and modernized class-rooms and laboratories, medical teaching and patient care facilities, and 
faculty office and administrative space.  In 2007, UNM was approved for 
another $142 million bond issue.  Projects funded by this bond issue include the purchase and upgrade of several facilities, purchase of a second cogene-ration unit for steam and electricity, construction of new parking structures, 
upgraded campus signage and way-finding, and classroom modernization.  The 2007 bond issue also provides funding for several new construction and renovation projects including health sciences and main campus academic buildings, a health policy center, gallery and institute space, and athletic facilities. At UNM-Gallup, a new facility to house health care related programs was completed in 2001, with a second scheduled for completion in 2009.  Over the past decade, UNM-Gallup, UNM-Los Alamos, UNM-Taos, and UNM-
Valencia have received substantial funding (over $12.4 million) from the state and local sources for new building projects, renovations, and infra-structure improvements to support the educational mission of their respec-tive communities.
7. The ratio of part-time and non-permanent (non-tenure stream) 
faculty to “permanent” faculty lines (tenure-stream faculty) is a con-
cern in different ways on both main and branch campuses. A decline 
in tenure-stream faculty causes concern among main campus faculty, 
and limited numbers of full-time faculty on branch campuses could 
jeopardize compliance with general institutional requirements. The issue of part-time and non-permanent faculty is a pervasive issue across higher education.  In an effort to address issues with part-time and non-tenured faculty (UNM refers to these faculty as “contingent”), a University task force was assembled in 2003 to help provide improved ser-
vices and benefits for the contingent faculty.  They began by commissioning a survey to inform the conversation about the role of contingent faculty at UNM and to understand the issues and perspectives of the contingent faculty themselves.  One immediate action stemming from that survey was a recom-
mendation to extend “no-cost” benefits to contingent faculty.  Previously, contingent faculty had limited access to University facilities and privileges 
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were only offered on a semester basis dependent on whether or not the per-son was contacted to teach.  However, contingent faculty now have continual access to e-mail, library privileges, parking, and use of other UNM facilities such as Johnson Gym.  The University also explored options to provide insur-
ance benefits, because most contingent faculty working at UNM hold less than a .5 FTE assignment and therefore do not qualify for the state insurance pool.  However, the costs of other privatized insurance sources were deemed to be prohibitive to both the University and contingent faculty members.   At the state level, the New Mexico Legislature passed a Memorial in 2005 that directed the New Mexico Higher Education Department to set up a state-wide task force to look into the status of contingent faculty.  UNM has actively participated in this task-force and continues to provide informa-tion for reporting purposes.  The state task force developed a set of “best practices” based upon models from other institutions.  Since then, legislation 
that would provide regulations and benefits for contingent faculty has been introduced each year, but none have passed as of this writing.  
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CRITERION ONE
MISSION AND INTEGRITY
The organization operates with integrity to ensure the fulfillment of its 
mission through structures and processes that involve the board, admin-
istration, faculty, staff, and students.
inTrodUCTion
 In 1895, less than a year after producing its first graduating class of 
six students, the University of New Mexico was subjected to its first official “audit.”  The Select Committee to Investigate the University of New Mexico, 
appointed by the territorial legislature, found that UNM’s finances were sound; that it had been faithful to its admission standards; and that therefore it should remain “the chief educational institution of New Mexico.”4   Adherence to the mission and integrity, with respect to its primary stakeholders, remain bedrock principles for the University of New Mexico.  UNM’s mission and strategic plan documents, developed by faculty, staff, administration, and students and approved by the University’s board of re-gents, attest to that and to the richness, scope, and diversity of those groups.  We maintain that common vision through structures and processes that invite broad-based participation in the life of our institution, as the public university that continues to be “the chief educational institution of New Mexico.” 
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4. Cited by Michael Welsh, History of the 
University of New Mexico (University of 
New Mexico Archives), p. 27; and William 
E. Davis, Miracle on the Mesa: A History of 
the University of New Mexico 1889-2003 
(Albuquerque: University of New Mexico 
Press, 2006), p. 29.
 Core Component 1A: 
THE ORGANIZATION’S MISSION DOCUMENTS ARE CLEAR AND 
ARTICULATE PUBLICLY THE ORGANIZATION’S COMMITMENTS. The mission documents of the University of New Mexico consistently 
reflect its complex and ambitious commitments.  Currently the University is guided by The University of New Mexico Strategic Framework for 2008 and 
Beyond (Strategic Framework), a document that concisely sets out the orga-nizational mission, vision, values, strategies, priorities, and goals.  It is linked to a set of goals published by the president and the regents for his tenure at the University.  Both the Strategic Framework and the president’s goals build on The Strategic Plan of the University of New Mexico (Strategic Plan), which was the product of a lengthy, campus-wide planning process and adopted by the University in December 2001.5 Throughout the institution’s history, there has always been a commit-ment to teaching, research, and service to the larger community.  The mis-sion and vision statements of the University have been periodically updated to include the educational, research, and services areas of strength, but the spirit of the overall mission and vision has remained relatively unchanged.  The most recent update of UNM’s institutional mission and vision statement occurred in April 2008 with the rollout of the Strategic Framework to the University community.  It articulates the University’s mission, vision, and core values as follows:6 
Mission The mission of the University of New Mexico is to serve as New 
Mexico’s flagship institution of higher learning through demonstrated and growing excellence in teaching, research, patient care, and community 
service.  UNM’s ongoing commitment to these cornerstones of purpose serves to:  
•  Educate and encourage students to develop the values, habits of mind, knowledge, and skills that they need to be enlightened citizens, contribute to the state and national economies, and lead satisfying lives.  
•  Discover and disseminate new knowledge and creative endeavors that will enhance the overall well-being of society.
•  Deliver health care of the highest quality to all who depend on us to keep them healthy or restore them to wellness. 
•  Actively support social, cultural, and economic development in our communities to enhance the quality of life for all New Mexicans. 
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5. The process description and 
documentation for the 2001 Strategic 
Plan can be found at http://www.unm.
edu/~unmstrat/.  The process description 
and documentation for the 2008 Strategic 
Framework can be found at http://www.
unm.edu/president/strategic_planning/.
6. Strategic Framework for 2008 and 
Beyond (http://www.unm.edu/president/
documents/Strategic_Framework.pdf )
vision UNM’s vision describes the future state to which we, as an institu-tion, aspire.  Our aim is for this to be a vision that is “alive,” serving to inform and align all of our goals, activities, decisions, and resources, as well as in-spiring and encouraging initiative, innovation, and collaboration.  We aspire to a future in which we are known for:    Strength through Diversity – We lift up our cultural and ethnic  diversity as the unique strategic advantage it is, providing the  environment in which our students learn with one another to  generate new knowledge that helps the world’s people leverage and    celebrate the value of difference.  
Student Success through Collaboration – We are seen as commit-ted partners with those whose mission it is to educate New Mexico’s citizens, helping to assure that each individual has the opportunity 
and resources to develop the confidence and skills that open the door to higher learning.  
Vital Academic Climate – We are known for our dynamic, interac-tive, and passionate academic climate, punctuated by the virtue of academic freedom that is a hallmark of all the world’s great universi-ties. 
Excellence through Relevance – We are seen as the University of choice for the brightest students, offering nationally-recognized pro-grams at the undergraduate, graduate, and professional levels that will remain relevant throughout the 21st century and beyond. 
Research for a Better World – We utilize the geography of our  southwestern landscape and culture, as well as our expansive inter-national connections, as important platforms for research that lead to economic development and improved quality of life; from sources of sustainable energy to cures for disease; from state-of the art digi-
tal and film technologies to nano-technologies. 
Health and Wellness Leadership – We are an unmatched health and wellness resource in New Mexico, ensuring access to all, provid-ing state-of-the-art facilities and care, and engaging in research that leads to new ways to preserve wellness, as well as treat and cure disease. 
International Engagement – We recognize and maximize the value of our location in the United States and the western hemisphere and are seen as a hub for international initiatives that touch all parts of the globe. 
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sTrands of prioriTy
 Four “strands of priority” have been identified that connect and align UNM’s mission vision, values, and strategies:  Student Success, Systematic 
Excellence, Healthy Communities, and Economic and Community Devel-
opment
Core valUes
Excellence demonstrated by our people, programs, and outcomes, as  well as by the quality of our decisions and actions. 
Access with Support to Succeed that gives all who desire the op-portunity to take full advantage of the wealth of resources at UNM and to be fully included in the UNM community. 
Integrity that holds us accountable to our students, the community, and all who serve UNM’s mission, to manage our resources wisely and keep our promises. 
Diversity that enlivens and strengthens our University, our commu-nity, and our society. 
Respectful Relationships that build trust, inspire collaboration, and ensure the teamwork that is essential to UNM’s success.  Freedom of speech, inquiry, pursuit of ideas, and creative activity.
Sustainability so that as we meet the needs of the present, we are not compromising the well being of future generations.The conceptual framework for UNM’s strategic planning efforts is highlight-ed in the graph on the following page:
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A Conceptual Framework
Four Strands of Priority that Connect, Align, & Activate the University’s Mission, Vision, Values, and Strategies
Student 
Success
• Affordability
• Access
• Graduation Rate
• Retention Rate
Systemic 
Excellence
• Research
• Undergraduate /Graduate Education
• International Education
• Diversity
Healthy 
Communities
• Urban/Rural Health
• Education & Training
• Research, Outreach, & Intervention
• Health Policy
Economic & 
Community 
Development
• Economic Revitalization
• Community Capacity  Building
• Sustainability 
• LeadershipVision
A future in which UNM is known for:
• Strength through Diversity
• Student Success through Collaboration
• Vital Academic Climate
• Excellence through Relevance
• Research for a Better World
• Health and Wellness Leadership
• International Engagement
Values
• Excellence
• Access with Support to Succeed
• Integrity
• Diversity
• Respectful Relationships
• Freedom
• Sustainability
Strategies to Achieve the Vision
• Connectivity to Purpose
• Intercultural Competency
• Synergistic Partnerships
• Student-Centered Decision Making
• Campus Vitality
• Innovative Research-to Application Platforms
• Mission-and Vision-aligned Investments
Cornerstones of 
Mission
• Teaching 
• Research
• Patient Care
• Community Service
RegentsStudent BodyFacultyStaff RetireesAlumniPatientsLegislatureBusiness CommunitySchools
Partners, Collaborators, & Stakeholders Partners, Collaborators, & Stakeholders
Branch CampusesAlumni AssocationsFoundationAthleticsHospitals & ClinicsParents AssociationScience & Technology Corporation - UNM
THE UNIVERSITY of NEW MEXICO
developing a Mission responsive planning CUlTUre In the fall of 2000, in response to HLC concerns about the University’s ability “to make long-term commitments to planning,” UNM embarked on a highly collaborative strategic planning process.  Led by the Provost, a campus-wide committee coordinated the effort, organized into several subcommittees and held public forums involving hundreds of people.  This massive effort resulted in the 
Strategic Plan, adopted by the UNM Board of Regents in December 2001. The 2001 plan articulated a three-part vision: “(1) to offer New Mexicans access to a comprehensive array of high quality educational, research, 
and service programs; (2) to serve as a significant knowledge resource for New Mexico, the nation, and the world: and (3) to foster programs of international prominence that will place UNM among America’s most distinguished public research universities.”  It featured a narrative mission and vision statement, a 
codification of University values, and a commitment to six “strategic directions” as follows: 
Vital Academic Climate:  Foster a vital climate of academic excel lence that actively engages all elements of our community in an excit-ing intellectual, social, and cultural life.
Public Responsibility:  Apply the University’s education, research, and service capabilities to advancing the interests and aspirations of New Mexico and its people.
Diversity:  Value and benefit from the creativity, innovation, insight, and excitement generated by the many dimensions of diversity that are the essence of the University and the State.
Areas of Marked Distinction:  Provide an environment that culti-vates and supports activities of national and global distinction and impact.
Planning:  Draw strategically on UNM’s resources, building integrat-ed, coherent, disciplined activities to pursue our collective vision as an educational institution.
Resources:  Foster the responsible, effective, strategic, accountable 
cultivation of human, financial, intellectual, and physical resources. Each of these strategic directions carried with it a set of related objectives and tactics for achieving them.  Colleges, schools, and other aca-demic units were then directed to create their own plans aligned with the overall plan. In this way, the Plan was designed not only to articulate publicly the University’s values and commitments, but to serve at the same time as a system-wide workplan.   
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 The Strategic Plan was published on UNM’s website (http://www.unm.edu/~unmstrat/), and printed and distributed in a variety of formats, from wallet-sized abridgements to spiral bound versions of the entire docu-ment.  The mission and vision statements were also included in the Univer-sity’s catalog, various policy manuals, and other documents.  The Plan itself was reviewed in Fall 2005 and amended in January 2006, with a view toward making it more strategic and less tactical.  In 2007, a new round of strategic planning was initiated to update, revise, and to better integrate the plan-ning efforts occurring at all levels of the University.  As part of the process, 
the President’s Strategy Office was created in October 2007 to facilitate the strategic planning efforts. UNM’s present set of primary mission documents is The University 
of New Mexico Strategic Framework for 2008 and Beyond (Strategic Frame-
work), initiated by President David Schmidly upon his arrival in Fall 2007.  Partially in response to criticisms of the earlier plan, which was deemed to be “too tactical,” the Strategic Framework is more goal-directed.  Individual schools, colleges, and other units of the University are expected to direct their planning efforts to the goals articulated in the central document rather than on objectives or tactics.  Leaders of those units are to be evaluated on their attainments of the designated goals, just as the president will be evalu-ated on the goals outlined for him by the Board of Regents.  Thus, rather than focusing on a work plan that sets out a large number of tactical activities, the current administration is setting broader goals with explicit accountability assigned to members of the University leadership team. The Strategic Framework ends with the “Regents’ Goals for the Presi-dent: A Roadmap for Success,”7 that includes detailed metrics for each goal.   The Regents work with the President to set priorities for the academic year and the President and Executive Cabinet then develop a set of goals which are approved by the Regents.  The Regents then evaluate the President using these goals on a yearly basis.   The Framework requires careful alignment of goals from the Presi-dent through all levels of management, and accountability for progress beginning with the President himself.  In addition, President Schmidly is leading the University in establishing a set of yearly objectives that will be the key area of focus for the academic year, called “Adelante” objectives.8 The initial publication of the Strategic Framework was facilitated by a variety of broadcast technologies, some of which were literally unknown to the developers of the earlier Strategic Plan.  President Schmidly provided updates for the development of the Framework via weekly campus-wide emails, one of his primary modes of internal communication.  The Frame-
work itself was formally introduced through a campus webcast in April 2008, followed by a “Town Hall” meeting that was simultaneously broadcast through streaming audio.  Feature stories in the more traditional media of the student newspaper (The Daily Lobo) and employee newsletter (UNM Today) also contributed to broad institutional awareness of these initiatives.
CRITERION ONE - CORE COMPONENT 1A
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  19
7. Strategic Framework for 2008 and 
Beyond (http://www.unm.edu/president/
documents/Strategic_Framework.pdf ), 
pp. 7-10.
8. “Adelante” is the Spanish word for 
“moving forward.”  The current set of 
“Adelante” objectives can be found 
at http://www.unm.edu/president/
documents/Top_12_2009_Objectives_
rev8-12-08.pdf
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2001 UNM Strategic Plan 2008 UNM Strategic FrameworkMission
Vision
Statement of Values
Strategic Directions
Strategic Objectives
Tactics (to accomplish each objective)
Alignment of Administrative Unit Strategic Plans with the strategic directions, objectives and tactics (at the Vice President, College/School, and Departmental levels)
Mission
Vision
Core Values
Institution-wide Strategies
Strands of Priority(Student Success, Systemic Excellence, Healthy Communities, Economic and Community Development)
Regents’ Goals for the President
“Adelante” Objectives (yearly objectives)
Alignment of Administrative Unit Strategic Plans and Goals (at the Vice President, College/School, and Departmental levels)
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 After the initial rollout of the Strategic Framework, department lead-ers were asked to engage their departments in a strategic discussion using the following questions as a guide:
•  How do we, in the course of our work at UNM, contribute to carrying out the mission and achieving the vision? 
•  How can we most effectively demonstrate and live the UNM values?
•  How can we further align ourselves and our activities to move UNM from good to great?Departments were encouraged to provide examples and feedback to the Presi-
dent’s Strategy Office.  Another Town Hall meeting was held to further discuss ways to engage the campus community and to highlight several departments’ efforts in contributing to the mission and vision of the University.  Over 90 departments submitted examples. Though it is too soon to assess the strategic effectiveness of the Frame-
work,  it is clear that President Schmidly’s aggressive use of communication formats and technologies has helped to foster wide-spread awareness of its 
major thrusts and themes at UNM.  The next printing of the catalog will reflect the revised vision and mission statements of the University.  Policy manuals and other documents are being updated. A diagram highlighting the elements of the former Strategic Plan and the current Strategic Framework follows:
Mission-speCifiC doCUMenTs The scope of the University’s structures and operations requires some 
units to have mission documents specific to their activities.  The Health Sci-ences Center, for example, which includes the College of Nursing, College of Pharmacy, School of Medicine, UNM Hospitals, and the UNM Cancer Research and Treatment Center, is guided by its own set of core values, vision, and mis-sion “to provide added value to health care through leadership in: providing innovative, collaborative education; advancing the frontiers of science through research critical to the future of health care; delivering health care services that are at the forefront of science; and facilitating partnerships with public and private biomedical and health enterprises.”  Likewise, UNM’s four branch campuses, which provide two-year educational programming to communities across the state, each have mis-
sion documents specific to their individual locations and stakeholders.  The mission of UNM-Gallup, located near the homelands of the Navajo and Zuni populations, is “to develop life-long learners in a context that is responsive to the cultures of this region.”  UNM-Taos, serving a community in northern New Mexico with two long-established cultures (Hispanic and Taos Pueblo) and 
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a global reputation in fine arts, “strives to enhance sustainability, foster spiri-tuality and compassion, nurture creativity, ignite learning, embody integrity, engage community, celebrate diversity, honor tradition, [and] respect and empower each other.” Because each of these entities has its own distinctive stakeholders, activities, and funding streams, it is imperative that they also have control of the articulation of their missions.  The attendant challenge for the Univer-sity is to manage these multiple missions in such a way that they retain the requisite independence while still adding value to the whole.  
Core Component 1B:  IN ITS MISSION DOCUMENTS, THE ORGANIZATION 
RECOGNIZES THE DIVERSITY OF ITS LEARNERS, OTHER CONSTITUENCIES, 
AND THE GREATER SOCIETY IT SERVES.  The University of New Mexico in Albuquerque is the nation’s only 
flagship institution in which students from traditionally underrepresented minority groups outnumber their Anglo peers – making the campus four times as diverse, by that measure, as the national average for similar institu-tions.9   UNM is one of the largest Hispanic Serving Institutions (HSI’s) in the nation, and one of only two HSI’s to also be designated a Very High Research 
University (RU/VH) in the new Carnegie Classification system. The Univer-sity’s schools of engineering, law, management, and medicine have all been ranked among the nation’s best settings for Latinos to study those respective disciplines.  Diversity is central to UNM’s identity as an institution and to this 
self-study, as reflected in the Special Emphasis on “Educating Tomorrow’s Demographic Today:  The First Majority-Minority Flagship University.”   Diversity permeates UNM’s mission documents as a University value and asset.  In the Strategic Framework, “Strength Through Diversity” is ar-ticulated as a “unique strategic advantage . . . providing the environment in which our students learn with one another to generate knowledge that helps the world’s people leverage and celebrate the value of difference.”  It appears in the core values as “Diversity that enlivens and strengthens our University, our community, and our society;” and as a strategic goal to “actively deepen and share our understanding of the diverse cultures that come together at the University of New Mexico and the value they add to society.”   To these more traditional mission documents, a formal “Diversity Plan” and “Diversity Scorecard” have been developed by the newly-formed 
Office for Equity and Inclusion.  This division, led by a Vice President who re-ports to the Provost and is a member of the President’s Executive Cabinet, is explicitly charged to “develop and execute a plan to ensure that UNM is able to recruit and retain diverse and talented leaders, faculty, staff, and students 
that reflect the diversity of the state of New Mexico.”  In 2007, an ad-hoc Diversity Steering Committee was organized by the Vice President for Equity and Inclusion to provide guidance in institutional-wide data collection and analysis, to synthesize issues and recommendations into overarching goals and strategies for the plan, and to recommend a structure of accountabilities for the implementation of the diversity plan and report card.  
 As a result of the work of the Office of Equity and Inclusion and the Diversity Steering Committee, the Diversity Plan was developed to guide the University in responding to future issues related to serving minority stu-dents, hiring faculty, staff, and administration, and the alignment of curricu-lum.  The Diversity Scorecard serves as a tool to benchmark key goals and compare UNM to other major universities.  It establishes high standards in key areas such as retention/graduation rates of minority students, minority faculty hires, and a staff and administration that mirrors UNM’s students.   
CRITERION ONE - CORE COMPONENT 1B
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  23
9. Underrepresented Minorities Share of 
Undergraduate Enrollments at State Flagship 
Universities, 1991 and 2002, Postsecondary 
Education Opportunity, August 2004.
Core Component 1C:  UNDERSTANDING OF AND SUPPORT FOR THE MIS-
SION PERVADE THE INSTITUTION.  Of necessity there is a generic quality to the formal statement of mis-sion of an institution like UNM: “teaching, research, patient care, and com-munity service.”  Beneath these conventions, though, lies a pervasive sense of the true “mission” of the University, expressed simply as a responsibility to the unique cultures and citizens of New Mexico.  The special emphasis of this self-study is one indicator of that.  Attendant to that is the fact that the University’s requirements for admission have not changed substantially in over 25 years – a mark of the tenacious dedication to “access” that has been part and parcel of UNM’s diversity.   UNM’s dedication to serving New Mexico is manifest as well in the missions of its branch campuses and, indeed, its Health Sciences Center, 
which provided $152 million worth of uncompensated care to New Mexico citizens in FY 07.  But perhaps the best indicator of the pervasive acceptance 
of UNM’s true mission is the profile common to many of UNM’s most promi-nent leaders:
•  F. Chris Garcia, an Albuquerque native, is a graduate of UNM who has served his alma mater as a faculty member, dean, vice presi-
dent for academic affairs, provost, and finally as the University’s 
first Hispanic president from 2002-2003.  A prominent researcher in political science, he championed many student success initia-tives in his leadership roles.
•  Philip Eaton, a graduate of two distinguished Midwestern universities (Wooster College and the University of Chicago) made 
his way west to join UNM’s fledgling medical school faculty in 1968.  After 30 years of distinguished service to the School he was 
named the first Vice President for Health Sciences at the Univer-sity in 1998 and served in that role until his retirement in 2004.  Eaton’s nationally-recognized research in endocrinology and diabetes serves a critical healthcare need in many of New Mexico’s indigenous populations.
•  Antoinette Sedillo Lopez, raised in Los Chavez, New Mexico, received her undergraduate degree at UNM and went on to suc-cessfully graduate from ULCA with her law degree.  After a short stint clerking for the U.S. Court of Appeals in Washington, D.C., she moved back to New Mexico to pursue her law career.  In 1986, she joined the faculty of the UNM Law School as an associate profes-sor and moved through the ranks to become the Director of the Clinical Law Program.  Under her guidance the clinical education program is ranked as one of the best in the nation.  
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•  Terry Yates arrived at UNM in 1978 as an assistant professor biology; rose to international prominence as a mammalian biolo-
gist; and ultimately served as UNM’s chief executive in the Office of Research from 1998 to 2007.  In 1993, during an outbreak of a deadly respiratory disease in the southwest, he led the ef-
fort to find the source and for the first time pinpoint a species of 
deer mice as the carriers of “hantavirus” – a feat identified by the National Science Foundation as one of 50 funded projects with the greatest impact on the lives of Americans.
•  Reinaldo A.Z. Garcia joined the faculty at UNM-Valencia in 1989, only eight years after the satellite center became a formal branch campus of the University.  While rising through the faculty ranks to become a full professor of Computer Information Systems, he also served as Chair of the Business and Technology Division and Direc-tor of Instruction before beginning his current tenure as Dean of Instruction in 1996.  An immigrant of the Cuban revolution, his leadership has been instrumental in promoting diversity and shap-ing the Valencia Branch Campus over the past 20 years.
•  Viola Florez, a native of Blanco, New Mexico (population 691), built a distinguished career in Texas higher education before return-ing to her home state as Dean of UNM’s College of Education in 1997.  In ten years as dean, she became one of New Mexico’s most respected voices on public education, while simultaneously bring-ing up her college national rankings for its research efforts.  She most recently served UNM as its interim provost and executive vice president for academic affairs in 2007-2008 and is now holds the University’s Public Service Company of New Mexico (PNM) Endowed Chair for K-12 Initiatives. The characteristics common to these and scores of other leader-ship resumes across the University – loyalty, persistence, dedication to local 
needs, and aspiration to national significance – are signifiers of the qualities broadly understood and valued by the University of New Mexico.
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 Core Component 1D:  THE ORGANIZATION’S GOVERNANCE AND AD-
MINISTRATIVE STRUCTURES PROMOTE EFFECTIVE LEADERSHIP AND SUP-
PORT COLLABORATIVE PROCESSES THAT ENABLE THE ORGANIZATION TO 
FULFILL ITS MISSION.  “Shared governance” is a staple of virtually all institutions of higher learning in the United States.  The structures and processes of shared gover-
nance at UNM reflect the distinctive qualities of the University’s major stake-holder groups: students, staff, faculty, administration, board, and ultimately the citizens and elected representatives of the state of New Mexico.  
new MexiCo HigHer edUCaTion and THe UnM board of regenTs As noted earlier, UNM was originally established as “the chief higher education institution in New Mexico.”  Today it is one of seven campuses 
in the state that offer four-year degrees, and one of three with significant research missions.  Each of New Mexico’s four-year universities was estab-lished by constitutional charter and has its own governing board.   UNM is governed by a seven-member Board of Regents appointed by the Governor.10   Six members serve six-year terms with eligibility for renew-al; the seventh is chosen from the UNM student body to serve for a two-year term.  By statute, regents cannot be removed for any cause save incompe-tence or malfeasance, and no more than four may belong to the same politi-
cal party.  The Governor and the Secretary of Higher Education are ex-officio, non-voting members; and representatives of the Faculty Senate, Staff Coun-cil, Associated [undergraduate] Students of UNM (ASUNM), Graduate and Professional Student Association (GPSA), the Alumni Association, the Retiree Association, the Parent Association, and the UNM Foundation are all desig-nated as non-voting advisors.11 Since 2003, through a series of structural changes, the Board of Re-gents has sought to increase the level of collaboration between these stake-holder groups by adding voting faculty, staff and students to key Board sub-committees.  The Provost and Executive Vice President (EVP) for Academic Affairs, the EVP for Business and Administration, and the EVP for Health Sciences provide administrative leadership, respectively, for these groups. 
UniversiTy sTrUCTUre The University of New Mexico is a complex institution that hosts a well-rounded a set of associate, baccalaureate, graduate, and professional 
degree programs and certificates.  The “Main Campus,” located in Albuquer-que, New Mexico, offers an array of undergraduate, graduate, and profes-sional degree programs.  It also houses the UNM Continuing Education Program and a distance learning program that provides access to courses on-site through a number of technologies throughout the state.  UNM offers 
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10. Regents’ Policy Manual (RPM) 1.2  - 
Structure of the Board of Regents (http://
www.unm.edu/~brpm/r12.htm)
11. RPM 1.7 - Advisors to the Board of 
Regents (http://www.unm.edu/~brpm/r17.
htm)
courses at centers located in Farmington, Gallup, Kirtland Air Force Base, Los Alamos, Santa Fe, Taos, Valencia, and Rio Rancho (UNM West).  UNM has four branch campuses that have a two-year degree community college mis-sion and offer a range of associate of arts, associate of science, and associ-ate of applied science degrees.  UNM also has a Health Sciences Center that includes a number of undergraduate, graduate, professional medical and health related programs (many of which are the only offered in the state), and a teaching hospital, the University of New Mexico Hospital (UNMH).
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 As of Fall 2008, UNM campuses served 32,732 students.  The UNM Continuing Education Program served more than 34,000 students in vari-
ous non-credit or certificate courses, workshops, and training sessions.  UNM employed 3,457 faculty, 6,800 staff, and 5,003 students, with an ad-ditional 5,454 staff employed at UNMH.12   UNMH Clinics routinely serve over 174,000 patients.  UNMH also provides ambulatory services to over 1.8 million patients and ER /trauma/observation services to another 63,000 patients on a yearly basis.13   
12. UNM Fact Book, p. v. (http://www.unm.
edu/~oir/factbook/webpage.htm)
13. HSC Databook, 2006-07, UNM Hospital 
Patient Statistics (http://hsc.unm.edu/
about/databook.shtml)
presidenT and exeCUTive viCe-presidenTs The Regents’ Policy Manual (RPM) specifies that the Board appoint 
a President and Chief Administrative Officer, who has the authority and re-sponsibility for operations of the University.14   In the current organizational structure (shown in the following graphic) the President has three Executive Vice Presidents, including the Provost and Executive Vice President for Aca-demic Affairs, the Executive Vice President for Business and Administration, and the Executive Vice President for Health Sciences.  More detailed organi-zational charts for each Executive Vice President’s area can be found in the 
2008-2009 UNM Fact Book.15   
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President’s Organizational Chart
branCH CaMpUses UNM has four branch campuses located in Gallup, Los Alamos, Taos, and Valencia County.  Each branch campus has a Branch Campus Director responsible for the oversight and operational management of the campus.  The Branch Campus Directors report to the Vice President for Rio Rancho Opera-tions and Branch Academic Affairs and are included as members on the Presi-dent’s Executive Cabinet.   As mandated by state statute, branch colleges are established to pro-vide two-year educational programming to the citizens of the communities 
14. RPM, 1.1- Responsibilities of the Board 
of Regents (http://www.unm.edu/~brpm/
r11.htm)
15. http://www.unm.edu/~oir/factbook/
webpage.htm
that they serve.  According to the Branch Community College Act (section 
21-14-1 NMSA 1978), branch campuses are to provide (1) the first two years of college transfer education, (2) organized career curricula of not more than two years’ duration designed to prepare individuals for employment in recognized occupations, or (3) both of the above.  Therefore, implicit to the 
mission of each UNM branch campus is the responsibility to respond specifi-cally to the unique needs and backgrounds of the citizens of the communities in which they are located.  Branch colleges are organized by one or more school districts with local public school boards or specially elected advisory boards that serve in an advisory capacity. The Advisory Boards have three major responsibilities:  (1) calling elections for local property taxes for annual operating levies and capital outlay general obligation bonds, (2) approving operating budgets, and (3) certifying the local tax levy.  Funding for the branch colleges comes from direct State appropriations and community support and resources, primarily in the form of local tax levies.  The Board of Regents and Advisory Boards have established operating agreements that are periodically re-viewed.16  
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CHanging organizaTional sTrUCTUre With changing leadership and changing times, the organizational structure of the University has also evolved to ensure that the leadership of the University is positioned to carry forward the mission and goals of the University.  Like many other institutions of higher learning, the institution as a whole has responded to national higher education trends by appointing leaders in areas such as strategic planning, assessment, enrollment manage-ment, research compliance, security/privacy, and diversity.  However, the institution has also reorganized in a manner to better leverage the strengths of the institution.  One example of the adaptation of the organizational structure to 
better fulfill its mission involves UNM’s research organizational structure.  A decade ago, research activities were coordinated by an associate provost with other responsibilities which included oversight of the graduate school.  However, as UNM’s research activities became more prominent and the 
level of grants and scholarship began to significantly increase, the position was elevated to Vice Provost and oversight of the graduate school was then given to a newly hired full-time dean.  The position was then elevated to Vice President for Research and Economic Development (VPR) and the VPR now is a member of the President’s Executive Council.  At the same time, the unit itself has undergone an internal reorganization to provide better support for the administration of sponsored research and to be more responsive to the needs of the faculty and students conducting research. The UNM Foundation is another prominent example of organiza-tional structure evolving to become more effective.  The Foundation was established by the Board of Regents in 1979 and began operating in 1980 to 
develop private financial support for the University.  For most of those years, the Foundation was overseen by a Vice President for Advancement and a 40-member Board of Trustees responsible for supervising its investments.  In 2008, with support from the University leadership, the Foundation Board of Trustees voted to make the UNM Foundation fully independent from the University to streamline operations in preparation for the capital campaign.  
The Foundation continues to exist solely as the nonprofit arm of the Univer-sity, but now operates independently under the leadership of its own presi-dent, governed by the board of directors. 
 An example of a significant organizational change resulting from a major planning effort was the creation of a Vice President for Finance posi-
tion responsible for overseeing all financial services for the University.  This change stemmed from recommendations from a “Rapid Redesign” process 
to streamline and consolidate financial operations for the University that 
occurred in 2005.  Previously, the finances for the Health Sciences Center were handled separately from the rest of the University, though there was 
a nominal reporting structure in place between the health sciences finance and administration services and the Executive Vice President for Finance and Administration.  As a direct result of the recommendations of the Rapid 
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Redesign Team report, the financial organization was changed to have three 
Associate Vice Presidents (AVPs) that were responsible for specific areas of 
financial operations:  a Controller and AVP for Health Sciences Center Ser-vices, a Controller and AVP for Main Campus Financial Services, and an AVP for Planning, Budget, and Analysis responsible for ensuring the coordination between the areas.  In 2007, after the retirement of the AVP for Main Cam-pus Financial Services, the organizational structure was once again revised resulting in the creation of a Vice President for Finance position that would also serve as the controller for both health sciences and main campus.  This 
step was seen as a culmination of the consolidation of financial operations 
for the entire University, resulting in greater efficiencies and cost savings. 
faCUlTy governanCe Faculty governance at UNM is manifested in three inter-related but distinct faculty structures:  the Faculty Senate, the Committee on Gover-nance, and the Academic Freedom and Tenure Committee.  These three com-mittees constitute the governing structures of the faculty as set forth in the Faculty Constitution and the Faculty Handbook.17  The UNM Faculty Senate is the instrument delegated to carry out the broad powers assigned to the Faculty by the Board of Regents and the 
Faculty Constitution.  As stipulated in the Regents’ Policy Manual, faculty members have the right of review and action in regard to the formulation of institutional aims, the creation of new colleges, schools, departments and divisions; major curricular changes; requirements to admission, graduation, honors and scholastic performance in general; approval of candidates for degrees (including honorary and posthumous degrees); policies of appoint-ment, dismissal, and promotion in academic rank, research, and general faculty welfare. The Faculty Senate is composed of one senator for every 30 full-time faculty members with no school, college, University Libraries, or branch campus having less than one senator.  The senators are elected by the full faculty with eight senators elected at large.  The President of the Univer-sity, the Secretary of the University, the presidents of ASUNM and GPSA, all vice presidents and associate vice presidents of the University, all deans of 
schools and colleges, and all directors from branch colleges are ex-officio, 
non-voting members of the Faculty Senate.  The officers of the Faculty Senate include an elected President, President-elect, and four members that serve on the Faculty Senate Operations Committee.  The Operations Committee also includes the immediate past president of the Senate.  Some 20 standing committees18  do the principal review and approval work of the Senate, espe-cially in the academic areas for which faculty have primary responsibility. The Committee on Governance is a standing committee of the faculty, 
composed of five members elected by the full faculty.  The Committee can call meetings of the general faculty for the purposes of overseeing elections, recommending changes to the faculty organizational structure, and repre-
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17.  Faculty Constitution and Faculty 
Handbook (http://www.unm.
edu/%7Ehandbook/)
18.  Governance Structure and Committees 
including all Faculty Senate Committees 
can be found at http://www.unm.
edu/%7efacsen/
senting the general faculty to the Faculty Senate.  The Committee on Gover-nance in practice assures the integrity of the Faculty Constitution. The Academic Freedom and Tenure Committee (AF&T) is responsible 
for reviewing significant decisions affecting faculty tenure, promotion, sab-batical leave, and employment.  It is the primary appeals body for disputes involving (1) violations of academic freedom, (2) improper consideration in which a decision on substantive issues was not based upon impartial profes-sional academic judgment and resulted in prejudice to the faculty member, or (3) procedural violations of Faculty Handbook policies that resulted in prejudice to the faculty member.  The Handbook follows the 1940 Statement of Principles adopted by the American Association of University Professors, and sees academic freedom as the “right of all members of the faculty and graduate students employed in teaching and research positions.”19 It should also be noted that all campuses are covered by the three faculty governance committees outlined above.  However, the branch cam-puses have additional faculty governance committees that deal with issues unique to the individual campus.  For example, for courses or curricula changes for vocational or non-transferable credits, branches have a process 
authorized by the Office of the Provost, rather than going through the regular curricular process of the UNM Faculty Senate.  These governance committees 
may also deal with procedural and policy issues specifically related to the individual needs of the campuses.
sUpporT sTaff The staff of the University includes all employees except those who are eligible to vote in faculty elections.  UNM staff are formally represented in governance structures and processes by the University of New Mexico Staff Council, whose purpose is to “serve as an important source of input into the issues and decisions of the University as they relate to the general wel-fare of the staff of the University of New Mexico (UNM).”20  The Staff Council makes recommendations to adopt or amend policies and procedures of the 
UNM Business Policies and Procedures Manual (UBPPM).  The Staff Council can make recommendations regarding conditions of employment and works toward improving wages, hours, and conditions of employment for the staff.  The Staff Council is composed of 60 elected representatives from all regular, at least half-time, permanent staff employed by the University of New Mexico.  There must be representatives from each staff grade level.  The Presidents, or their designees, of ASUNM, GPSA, Faculty Senate, and the 
Alumni Association are ex-officio members of the UNM Staff Council without vote.  A senior member of the administrative staff of the President of the Uni-versity is also designated as a liaison to the Staff Council.  Staff Council meet-ings are open meetings and are available in webcast form.  Staff councilors regularly communicate with their constituents through e-mails and listservs.
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19. Faculty Handbook, Section 6.2.1 (http://
handbook.unm.edu/)
20. Staff Council Bylaws (http://www.unm.
edu/~stafcom/about.shtml)
sTUdenT governMenT UNM students are formally represented in University governance by two elected bodies.  The Associated Students of the University of New Mexico (ASUNM) is the governing body of the undergraduate students, com-posed of a president, vice president, attorney general, a 20 member senate, and various other subcommittees.  Graduate and professional students are represented by the Graduate and Professional Student Association (GPSA), whose council consists of elected representatives from each department on campus. As noted above, the presidents of ASUNM and GPSA are non-voting, advisory members of the Board of Regents.  They, or their designees, are also 
ex-officio members of major faculty senate committees, including the Gradu-ate, Undergraduate, and Curriculum committees, as well as the Staff Council.  UNM Branches also have student government committees that work with the 
Branch Campus Directors on issues specific to the individual campus.  
adMinisTraTive neTworks Formal structures of institutional governance embody key principles of shared governance at UNM.  On a day-to-day basis, however, most of the collaborative processes of the institution are conducted through a network of administrative councils and committees.   At the highest administrative level, the President’s Executive Cabinet consists of all the Executive Vice Presidents, Vice Presidents, and other key administrators of the University.  It meets weekly, with additional repre-sentation from the branch campuses, Faculty Senate, Staff Council, ASUNM, and GPSA joining the group at least once a month.  The “Senior Executive Team” made up of the President and the Executive Vice Presidents also meet weekly.  The Dean’s Council, chaired by the Provost and including the Chief 
Academic Officers of every UNM college and branch campus, is the principal leadership group in academic affairs.  The Executive Research Advisory Com-mittee (ERAC), chaired by the Vice President for Research, and comprised of senior faculty members, associate deans of research, representatives from business administration, the Provost and the EVP for Business and 
Administration, provides oversight and advice to the Office of Research, and “facilitate(s) better two-way channels of communication between research administration and the faculty, staff, and students engaged in research and scholarly activity.”21    Even in the more hierarchical organization structure of healthcare, a network of “Nursing Shared Governance Councils” provides critical coor-dination and quality control of nursing activities across the Health Sciences Center.22   From all areas of campus, numerous other examples could be cited. In order for shared governance to be effective, faculty government 
must be efficient, timely, and goal-oriented.  The Faculty Senate undertook 
CRITERION ONE - CORE COMPONENT 1D
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  33
21. Executive Research Advisory Committee 
Charter, 20 February 2008 (http://research.
unm.edu/erac/ERAC_Charter.doc)
22. Patient Centered Performance 
Improvement / Patient Safety Plan, 2008 – 
2009
an initiative over the 2006-07 school year to decrease inefficiencies within the committee structure.  After seeking input from the faculty through a survey and retreat, several inactive committees were eliminated and some 
committees were combined to make more efficient use of faculty time and to provide timely response to administrators seeking opinions and decisions.  A process for committee chair reports to the Faculty Senate on a regular basis was started in 2007, and communication about the Faculty Senate meetings was enhanced by having the meetings distributed through a webcast.
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Core Component 1e:  THE ORGANIZATION UPHOLDS AND PROTECTS ITS 
INTEGRITY.
  University structures, policies, and processes have been established in many areas to ensure that the value of integrity is upheld by the individu-als who govern, teach, learn, and work at the University.  
sTrUCTUre: inTernal aUdiT The UNM Department of Internal Audit occupies a unique organiza-tional position within the University structure; reporting administratively to the president and functionally to the Board of Regents’ Audit Committee.  In-ternal Audit conducts independent, objective assurance services (audits) and consultations to determine whether the University’s systems of controls, risk management, and organizational governance, as designed and represented by management, are adequate and functioning properly.  The audit process and other input by UNM’s governing board help promote integrity and effec-tive administration of the University. 23   Audits may be investigative or consultative in nature, but in either case the process is similar.  Administrative personnel are invited to provide written responses to all draft report recommendations.  The appropriate Ex-ecutive Vice President then approves internal audit report responses before submission to the Internal Audit Department.  The Internal Audit Depart-ment incorporates the responses into the audit reports and submits them to the President for approval before they are presented to the Audit Committee of the Board of Regents.  After approval of the audit report by the Audit Com-mittee, the Chairman of the Audit Committee signs the report, at which time it becomes a public document.  Approved audit reports are posted on the Internal Audit Department webpage for access by the public.24  The Audit Committee of the UNM Board of Regents also approves the annual audit work plan submitted by the Department.25   The plan approved by the Audit Committee each year is designed to provide broad audit cover-
age, while devoting sufficient time to major audit risk areas.  The University outsources UNM Hospital internal audit services.  These reports are presented to the Clinical Operations Board for approval.   State law requires institutions of higher education to have an annual 
financial audit conducted, in accordance with OMB Circular A-133, by an 
outside public accounting firm.  The external auditors are engaged by and 
report to the Board of Regents.  External financial audits are submitted to the 
Office of the State Auditor for approval.26 
poliCies: CoMplianCe wiTH laws Policies and procedures intended to assure compliance with appli-
cable federal and state laws comprise the first level of the University’s com-
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23.  RPM, 7.2 - Internal Auditing (http://
www.unm.edu/~brpm/r72.htm)
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25.  RPM, 7.3 – Audit Committee, http://
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26.  UNM Financial Services Division 
(http://www.unm.edu/~conweb/finrep.
html)
mitment to integrity in its operations.  These extend to a number of areas, including accountability for transactions generally,27  cash management,28  property management and control,29  acquisition and disposition of surplus property,30  and safety, health, and environmental matters.31   UNM policies also ensure that its employment practices comply with federal and state personnel and equal employment laws 32 and the ADA.  
 UNM has adopted specific policies to promote compliance in certain activities that are subject to complex regulatory requirements.  A compliance policy has been adopted for the Health Sciences Center (HSC) activities and the operation of health care programs.  The HSC’s Institutional Compliance Program emphasizes prevention of ethical and legal wrongdoing, focuses on training and communication between management and staff, and provides mechanisms for assuring compliance.33   A separate HIPAA compliance poli-cy, 34 the establishment of an HSC Compliance Office, and the appointment of 
a Privacy Officer are an integral part of the HSC Compliance Program.   The University’s policy on intercollegiate athletics emphasizes strict compliance with rules and regulations of the NCAA and the Mountain West Athletic Conference (MWC).  Student-athletes are required to comply un-der the policy with the rules and regulations of the NCAA and MWC and are required to receive training in such regulations.35  Mandatory training in critical areas is an important component of UNM’s commitment to legal compliance.  Examples include cash manage-
ment training, principal investigator training, confidentiality of student records training, and patient training.  Training is provided to educate per-sonnel and improve their ability to make decisions in compliance with laws, regulations and policies.   UNM’s Whistleblower Protection Policy36  “strongly encourages” all University faculty, staff, students, and contractors, acting in good faith, to report any suspected violations of federal, state or local laws or regulations, and University policies.  The Policy prohibits retaliation against a reporting individual, and describes procedures for investigating the allegations.
poliCies: ConfliCTs of inTeresT and finanCial disClosUre University policies applicable to its Board of Regents, faculty and em-
ployees protect the institution against conflicts of interest.  Policies requir-
ing disclosure of financial interests by members of the Board of Regents and 
certain officers further protect the integrity of the institution.  
 The Regent Code of Conduct Conflicts of Interest Policy,37  as sig-
nificantly revised and strengthened in 2003, states that the members of the Board of Regents are expected to perform their duties faithfully and 
efficiently and never to give rise to suspicion of improper conflict with the University’s interests.  Regents and employees may not accept favors or gra-
tuities of significant economic value from any firm, person, or corporation that is engaged in, or attempting to engage in, business transactions with the 
University.  Regents and employees must comply with state conflict of inter-
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est policies as well as University policies.  Each Regent must file a certificate of compliance with the Code of Conduct annually and a report with the New 
Mexico Secretary of State concerning the Regent’s financial interests pursu-ant to the State’s Financial Disclosure Act.  Vice Presidents and above are 
also required to file annual financial reports with certain UNM offices, which are available to the public.38  All administrative employees and faculty are required by policy to 
avoid engaging in transactions that give rise to conflicts with the University’s 
interests.  Subject to specific University administrative policies, all employ-
ees must avoid any conflict of interest that may affect their independent judgment in the impartial performance of their duties and may not use their 
positions to enhance their direct or indirect financial interest or use confi-dential information learned as employees for anyone’s private gain.39   
 Employees are prohibited from having a financial interest in cer-tain University transactions without appropriate waivers.  The University’s 
policies define a process by which a waiver may be granted for conflicts of interest arising from certain business transactions, including the transfer 
of technology developed by a University officer or employee.  Such waivers may only be granted based on information submitted to support the request and determination by the President or other senior administrators that the transaction is “in the interest of the University.”  
poliCies: aCadeMiC inTegriTy
 UNM’s policies ensure that allegations of academic dishonesty are properly reviewed and addressed through a process that provides the ac-cused faculty member or student the opportunity to be heard.  Academic dishonesty, as applied to faculty, includes misrepresenting academic or pro-
fessional qualifications within or without the University; and nondisclosure 
or misrepresentation in filling out applications or other University records.  UNM’s Student Handbook, The Pathfinder, includes an institutional Policy on Academic Dishonesty, which is incorporated in the Regents’ Policy Manual.  The Policy on Academic Dishonesty informs students what academic dis-honesty is and the potential penalties such misconduct carries, which range from the faculty member lowering an assignment grade or course grade all the way to dismissal from a program or the institution.   UNM’s Student Grievance Procedure includes an article on academic dishonesty that outlines the steps to determine if academic dishonesty has occurred.  The Student Grievance Procedure provides for the student to have an opportunity to state his or her case for consideration, while also pro-tecting the academic judgment of the faculty member.  Faculty may elect to 
inform the University’s Dean of Students Office about instances of academic dishonesty by students, but such notice is not required.  Faculty who refer 
cases of academic dishonesty to the Dean of Students Office may request that 
the Dean establish a case file or determine if Student Code of Conduct action 
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is warranted.  For the period from Fall 2006 through Summer 2007, the Dean 
of Students Office received 37 reports of student academic dishonesty from 
the UNM faculty.  Of these, 30 were deemed as “case file action only” per re-quest of the faculty member and seven resulted in institutional level Student 
Code of Conduct Sanctions levied by the Dean of Students Office.  
poliCy: researCH MisCondUCT UNM’s Research Misconduct Policy recognizes that “integrity, trust, and respect are important elements in an academic environment” and that “research misconduct threatens both to erode the public trust and to cast doubt on the credibility of all researchers.”40   The policy provides a process by which allegations of research misconduct will be investigated, including as necessary by an Investigation Committee, reviewed, and a determination 
made.  The policy defines actions that may be taken upon a final determina-tion of research misconduct, and requires that UNM make reasonable efforts to protect persons who, in good faith, make allegations of misconduct and persons who cooperate with an investigation. 
proCesses: CoMMUniCaTion of poliCies for fair inTeraCTion wiTH 
inTernal ConsTiTUenTs The approval process for new administrative policies and changes to existing policies is designed to obtain input from individuals in areas affected by the policy.  Approval for new administrative policies follow a 
multi-step process.  The first step involves identifying the need for a new policy.  The second focuses on researching, analyzing, and creating a policy draft.  Next, the draft policy is evaluated and reviewed by a selected group of individuals that oversee the subject area, provide legal or audit expertise, and others who have a vested interest.  It is then evaluated and reviewed by the Executive Cabinet to ensure alignment with institutional mission, goals, and objectives.  The draft policy is then distributed for campus review and comment for further evaluation and to build consensus.  After the reviews, the draft policy is endorsed by all affected Executive Vice Presidents and ap-proved by the President.  Once approved, the website is updated and notices 
are sent to the manual custodians.  The campus is also notified in multiple formats including e-mail messages, UNM News Minute articles, and Campus 
News.  The policy documentation is maintained by the UNM Policy Office.The approval process for policy changes follow a streamlined version of the new policy process.  The degree to which the process is streamlined is 
dependent on the significance of the change being proposed.  Proposed new policies and changes to existing policy are always distributed to the campus for acceptance and awareness. The approval process for new faculty policies and changes to exist-ing policy includes presentation and discussion with the University faculty 
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40. Faculty Handbook, Policy E40 (http://
handbook.unm.edu/)
and approval by vote of the faculty.  Policy proposals may be formulated by or introduced to any faculty subcommittee.  If approved at that level, they are forwarded to the Faculty Operations Committee and, through them, to 
the Faculty Senate for final faculty action. Policies that fall within the sole authority of the faculty become effective at that point; those that require in-stitutional approval are submitted to the Board of Regents.  Once approved, policies are disseminated to all faculty.  The appropriate policy manuals (e.g., the Faculty Handbook) are updated and the historical record is maintained 
in the University Secretary’s Office.
proCesses: CoMplainTs and grievanCes  UNM’s procedures are designed to ensure that grievances and com-plaints of its students, faculty, and staff are fairly considered and acted upon.  For example, UNM’s Policy on Academic Freedom and Tenure entitles faculty members to submit certain complaints relating to faculty tenure, promo-tion, sabbatical leave, and employment to the Academic Freedom and Tenure Committee (AF&T Committee) for review.  The AF&T Committee consists of elected, tenured faculty members.   UNM’s Student Code of Conduct sets forth the University’s expecta-tions for student behavior and informs all UNM students of what actions violate the Code of Conduct and the range of possible sanctions.  The Student Grievance Procedure (and associated Graduate Student Grievance Proce-dure) provides procedures for resolving disputes between students and faculty or staff, as well as procedures for handling student disciplinary mat-ters.  A student who believes that he or she has been improperly treated by a faculty member or by administrative staff in connection with the academic process can utilize the academic disputes section of the Student Grievance Procedure to have his or her complaint reviewed.  If the complaint cannot be resolved informally, the procedures include a formal process that results in a decision by the appropriate college dean, subject to appeal to the Univer-
sity Provost.  The University’s Office of Equal Opportunity is where students can go with a question, problem, or claim of discrimination, including sexual harassment. All staff employees have access to grievance and dispute resolution procedures that include review by a peer panel.  Grievances include com-plaints alleging that the employee has been adversely affected by violation of University policies and practices regarding his or her employment, sexual harassment, and discrimination.   Faculty, staff, or students adversely affected by a decision of the administration, faculty, student government, or hearing board may appeal the decision to the Board of Regents.  The Board has discretion to determine whether the appeal will be considered, except for certain types of appeals from a decision of the AF&T Committee, which the Board is required to con-sider.41    
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41. RPM 1.5 – Appeals to the Board of 
Regents (http://www.unm.edu/~brpm/
r15.htm)
UNM also provides confidential dispute resolution services for employees and graduate students.  Offered through Faculty Dispute Resolution (FDR), the HR Dispute Resolution Department (for staff), and Graduate Student Dispute 
Resolution, these services provide mediation and conflict resolution services 
to individuals experiencing workplace conflict.  Participation in any of the dis-
pute resolution services is voluntary and is provided as a benefit.  In addition, many UNM faculty, staff, and graduate students have also received training in 
mediation and conflict resolution and serve as trained mediators for UNM’s services or in other organizations such as municipal or county court systems.  
sUMMary observaTions On April 30, 2008, the UNM Faculty Committee on Governance called for a special meeting of the faculty with President David Schmidly, to address 
“financial decision-making at the University of New Mexico.”  Over a quarter of UNM’s voting faculty attended, voicing their concerns about the University’s 
increasingly centralized control of financial decisions with a direct impact on its teaching and research missions.  In the end, the president praised the “vig-orous exchange of ideas strongly held” and readily agreed with a resolution urging a more “consultative process” for such decisions in the future.42    The dilemma illustrated by this event – by no means unique to UNM – is that while integrity is an absolute value, shared governance is a moving target.  The “structures and processes that involve the board, administration, faculty, staff, and students” described above, which are designed to balance the 
institution’s commitment to academic freedom with its fiduciary responsibili-ties, are inevitably strained by the increasing external demands (including many statutory ones) for “accountability” in all its operations.   Over the past decade, and in response to such demands, the University of New Mexico has indeed exerted more central control over both its aca-
demic and financial affairs.  The reasons are not far to seek.  Federal research compliance costs have escalated ten-fold.  The New Mexico Accountability in Government Act, adopted in 1999, mandated a series of benchmark reports on rates of access, transfer, persistence, and graduation, be delivered to the state Department of Finance Administration each fall, in preparation for “perfor-mance-based funding” models yet to be developed.  Reporting requirements in 
all fields have had the inevitable effect of shifting resources from departments 
to the administrative offices charged with these tasks. In light of those pressures, the University of New Mexico has done a creditable job of maintaining both its integrity and its principles of shared governance.  Punctuated by “vigorous exchange(s) of ideas strongly held,” the institution’s processes have enabled it to improve both the quality and quan-tity of its mission-critical activities of student learning, research, patient care, and public service.  To those accomplishments, the events of April 30, 2008 add this important insight.  Increasing accountability will require not less, but more, collaboration and communication with all the University’s key stake-holders in order to continue to move the University in a positive direction.  
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42. David Schmidly, letter to UNM Faculty, 
1 May 2008.
 CRITERION TWO
PREPARING FOR THE FUTURE
The organization’s allocation of resources and its processes for evalua-
tion and planning demonstrate its capacity to fulfill its mission, improve 
the quality of its education, and respond to future challenges. 
inTrodUCTion In 1961, at the conclusion of an arduous planning effort involving faculty, regents, community, and statewide leaders, UNM President Thomas Popejoy convinced the New Mexico State Legislature to authorize the state’s 
first medical school at the University of New Mexico.  Implementation, how-ever, was seriously constrained by the lack of accompanying resources.  With 
an initial legislative appropriation of only $25,000, the University was forced 
to hold its first medical school classes in a former Seven-Up bottling plant and adjacent mortuary building purchased for the purpose.43  Contemporary planning efforts at the University of New Mexico re-main a complex reconciliation of community, state, and national needs with University’s capacities to meet them.  In particular, rapid growth in enroll-ment, research, and patient care – along their with accompanying tuition, state and federal revenues and expenditures – have both invigorated and challenged the institution’s ability to accomplish its mission during the past decennial cycle.   In the following narrative, we outline the long range strategic plan-ning, combined with annual cycles of budget and resource development, that anchor UNM’s facility and program development, assessment, and evaluation activities.   
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http://elibrary.unm.edu/unmarchv/
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Core Component 2A:  THE ORGANIZATION REALISTICALLY PREPARES 
FOR A FUTURE SHAPED BY MULTIPLE SOCIETAL AND ECONOMIC TRENDS.  During the University of New Mexico’s last accreditation visit in 
1999, one of the challenges identified in the site team’s report was that UNM was not in a position to make long-term commitments to planning and resource allocation due to vacancies in permanent executive administra-tive positions.  In response, the University dedicated itself to the develop-ment of broad-based and sustained planning frameworks that have guided UNM throughout the ensuing decade.   Chief among these are the Strategic 
Plan (2001-2007) and Strategic Framework (2008-) described in Criterion 
1.  Issue-specific task forces and environmental scanning related to budget planning, have also helped to focus the University on three major societal and economic trends of particular importance to the University of New Mexico.   
eMerging Trends 1: diversiTy  New Mexico is a state where ethnic minorities traditionally under-represented in higher education have always comprised the majority of the 
citizenry.  Today its flagship university (UNM) is one of only two in the nation 
classified both as a Carnegie Doctoral Very High Research Activity University and a Hispanic Serving Institution.  Underrepresented minority students have made up the majority of UNM’s entering freshman classes since 2006; and with a New Mexico high school population that is 66% non-Anglo, the trend will clearly continue for the foreseeable future.  For all those reasons, 
diversity planning has become the University’s first priority in realistically preparing for its future. It is embedded in the University’s fundamental pro-cesses and structures, including the Special Emphasis of this self-study and 
the Office of the Vice President for Equity and Inclusion established in 2007. Faculty and Staff.  Every planning framework and exercise cited above has highlighted the need to diversify UNM’s professional staff and fac-ulty in order to best meet the needs of its diverse student body.  As a result, a number of hiring guideline and policy documents have been enhanced 
to promote affirmative action hiring practices.  Some specific examples are provided in the following paragraphs. The UNM Faculty Hiring Guidelines outline positive steps to hire 
and promote qualified persons in protected groups to achieve a represen-tation at UNM that is comparable to the labor pools from which it recruits and selects.  The University recruits and hires faculty through competitive processes to attract strong and diverse pools and all search committees must be diverse including representation by one minority and one female which cannot be the same individual.  Targeted recruitment must be conducted for each of the protected groups (women, Asians, African Americans, American 
Indians, and Hispanics) for all vacancies.  Placement goals must be identified 
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and assessed utilizing the University’s most current Affirmative Action Plan.  Hiring departments are also asked to conduct a second look at all applicants 
that self-identified in one or more of the protected groups.  Since 2003, the University has seen slow but steady progress in attracting and retaining Hispanic and African American tenure/tenure track faculty but has remained 
relatively flat in its American Indian faculty numbers (see Special Emphasis, Chapter 5 “Faculty Issues” for more information).44   University Business Policies and Procedures Manual (UBPPM) Recruit-ment and Hiring Policy #321045  describes recruitment and hiring policies for all staff employees.  One objective noted in the policy is to achieve an excellent and balanced workforce with representation and participation from all of the diverse sectors of society.  The primary objectives of the 
process are: recruitment of the best qualified candidates; participation of 
qualified candidates from underrepresented groups in applicant pools; and fair and equitable (unbiased) treatment of all candidates in the recruitment and hiring process.  Since 2003, the University has successfully attracted and retained more Hispanics, but has remained relatively stable in its African American and American Indian staff numbers.46    These statistics speak to 
the need for a more systematic and planned effort for the diversification of UNM’s workforce, particularly in faculty and senior administration positions; and is one of the expressed priorities of the President and the Vice President for Equity and Inclusion.   In 2005, the Provost charged separate task forces to evaluate His-panic and Native American issues on campus in an effort to better under-stand the professional challenges of UNM’s largest minority populations.  A number of their recommendations were implemented and others were used to inform the Diversity Strategic Plan and Diversity Report Card (see Special Emphasis, Chapter 7). Students.  In June of 2006, the Provost formed a task force charged with developing a set of strategies to improve degree completion at UNM.  As part of that effort, an equity subcommittee was formed by the steering com-mittee of the task force to determine how UNM can become more accessible for all students.  The committee chose to focus on institutional-level strate-gies to improve success for all students, as opposed to common approaches which focus on the individual traits of students.  The committee reviewed statistics that showed how disparities contributed to graduation rates and discussed reasons for equity disparities.  The results of these deliberations converged with eight strategies that were presented by the Graduation Task Force.47  At the same time, UNM’s branch campuses have also responded to the needs of their unique ethnic populations.  At UNM’s Gallup branch 80% of the students served are either Navajo or Zuni, while the other three branches are all HSI’s.  Each has engaged in strategic planning efforts with a strong empha-sis on how best to serve its minority students. Examples include:
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47. Finishing What We Start:  Improving 
Degree Completion at the University of New 
Mexico (Final Report and Recommendations) 
http://www.unm.edu/~acadaffr/
Supporting%20Files/Graduation%20
Task%20Force%20Recommendations_
Final_4-10-07.pdf
•  working closely with area schools both private and public in establishing pathways, articulation, and developing dual enrol-ment programs;
•  utilizing Title V funding to directly implement programming focusing on retention, persistence, and advising;
•  utilizing Title V Cooperative Funding to collaborate with other branches to “Improve Rural Hispanic Student Success Through Technology;”
•  utilizing Title V Cooperative Initiative Funding with other two and four year institutions for College and Career Prep Program;
•  offering Workforce/Customized training classes with the caveat of enticing participants to pursue a post secondary degree; and
•  hiring and assigning a Native American advisor to be housed on location (Taos Pueblo).  The schools in UNM’s Health Sciences Center (Medicine, Nursing, and Pharmacy) have key elements in each of their strategic plans and other planning efforts that focus on preparing and positioning the University to respond to New Mexico’s rapidly growing minority populations.  For the HSC, the planning includes not only the education needs of these populations but their unique health considerations as well.  The HSC also created their own position of Vice President for Diversity to aid in these efforts.   Diversity planning and preparation at UNM is not limited to under-graduate programming.  The Robert Wood Johnson Center for Health Policy 
at UNM, established in 2007 with an $18.5 million grant from the Robert Wood Johnson Foundation, aims to increase the number of Hispanic and Na-tive American Ph.D. graduates in the social sciences with expertise in health policy.  UNM was selected for this project because of its unique combination of graduate and professional academic programs and proximity to these minority populations.  Eight million dollars of the grant has been allocated 
to a permanent endowment, with the remaining $10.5 million planned for 
a five-year operating grant.  Ultimately the Center will serve as a national resource for minority health policy research and provide a voice for Hispan-ics, Native Americans, and other under-represented groups in national and global health policy discussions.
eMerging Trends 2: TeCHnology UNM maintains awareness of both current information technology trends and the technology demands of millennial students.  UNM uses this awareness to maximize funding opportunities to invest in core IT services.  
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The CIO has established a federation of governance that ensures alignment with institutional priorities at the highest executive levels, as well as engage-ment with IT service providers across departments and campuses.  When central and distributed IT are aligned in this way, innovation in discipline-
specific applied technologies can be well supported by centrally provided reliable and available infrastructure.  UNM successfully leverages resources to opportunistically and appropriately provide the wide range of IT services demanded in a very high research doctoral public university.  Technology Infrastructure.  Information Technology Services (ITS) provides the hub of central IT infrastructure services, including networking, data center, enterprise application support, web, knowledge management, information assurance, and IT security services.  Campus Connectivity: In 2003 and 2004, UNM upgraded the main campus network to a 1GB building-to-building network.  This upgrade al-
lowed UNM to successfully deliver University-wide finance, student, and human resources enterprise application services.  In 2008, new network connections to buildings use expanded 10GB connections and expanded wireless connectivity for classrooms and dorms.  In 2007, the New Mexico 
Educators Federal Credit Union contributed $750,000 to expand wireless 
networking, specifically for outdoor spaces at UNM’s mile-square main cam-pus.  Regional Networking:  UNM has established a regional network ag-
gregation point of service for higher education, K-12, and other non-profits in downtown Albuquerque.  The Albuquerque GigaPop (ABQG) promotes 
and advocates for the cost-efficient and strategic use of statewide network-
ing.  The ABQG manages state and regional network traffic to high speed 
networks and promotes cost-saving peer relationships to improve traffic management across the use of commodity internet services, via the Univer-sity’s research and economic development connections on Internet 2 and the National Lambda Rail (NLR) networks.  The Wide Area Network team sup-
ports state and regional government, higher education, and others. Specifi-cally, the ABQG supports the Department of IT (DoIT) and peer institutions across the state to deliver high speed internet and other connectivity to rural cities, counties, schools, and libraries.  Main campus wireless deployments are being brought into compliance with a collaboratively-developed wire-less standard, branded as Lobo-WiFi, providing enhanced availability and capacity to the ever-increasing demand for wireless network services.  Fiscal year 2009 plans include strengthening the core network tier and deploying network access control for wireless. Hosting Services and Customer Support:  The ITS data center hosts servers for the University Libraries, UNM Hospital, and UNM’s learning management system (WebCT), as well as administrative applications envi-
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ronments on many platforms.  ITS manages services and communication via a University-wide portal, my.unm.edu.  In addition, ITS hosts the University web sites and a production environment for departmental web sites and web 
applications.  Significant power, cabling, and storage upgrades since 2007 ensure the reliability, usability, and availability of these essential resources. FastInfo, a Knowledge Management Q/A system, provides a single virtual location for information relating to administrative applications and business processes, student services (Student OneStop), WebCT, voice, and computing services. 
 Security and Information Assurance:  In 2008, UNM hired an Infor-mation Assurance Director to address IT security systems, practices, and 
awareness.  ITS provides high quality in-coming email spam filtering for 
approximately 70,000 @unm.edu and @salud.unm.edu email accounts.  In 
the 2009 fiscal year, workstation management practices will be rolled out in ITS-managed environments.  In 2007, ITS began the implementation of Information Technology Infrastructure Library (ITIL) standard best practices.  Service management 
benefits have already been realized in incident and change management; and 
the implementation is continuing in other ITIL areas of release, configura-tion, and problem management.  This robust infrastructure underpins the extension of IT to more 
specific applications that follow.  The CIO and ITS websites provide addi-tional information (http://cio.unm.edu), IT Strategic Plan (http://itsp.unm.edu), ITS Annual Report (http://cio.unm.edu/annualreports/), ITS services (http://its.unm.edu/). Academic Technology.  Technology is core to education today.  Mil-
lennial students are tech savvy and fluent, and the internet is the medium of choice.  Online course information is essential, not only for students taking classes at a distance, but for classes delivered to on-campus students.  ITS and New Media and Extended Learning (NMEL) departments work together closely to ensure adequate IT infrastructure and support for students and faculty as enrollments continue to increase in web-enabled and web-deliv-ered courses.  UNM’s faculty continue to increase the use of learning management system features in the delivery of course material both in Albuquerque and on statewide UNM venues.  More tutorials are available to train faculty to serve “digital native” students who expect fast, media-rich, web-delivered content.  Support for faculty is also becoming available on the Web and cen-trally through the ITS Support Center. Instruction is also supported by centrally and departmentally-pro-vided computer laboratories and classrooms. Central labs and classrooms provided by ITS have consistent images and productivity software for ease 
of use, as well as discipline-specific software for the courses being taught in those environments.  Departmental labs, such as in the business school, en-
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gineering, arts lab and the language lab deploy innovative and highly special-ized technologies (see Criterion 3 for more information). New buildings with classrooms have become operational in 2008 – Pearl Hall for Architecture and Planning and Centennial Engineering.  These buildings have current technology infrastructure, including wireless networking.  The Classroom Modernization effort (http://classmod.unm.edu) intends to bring all learning spaces to minimum technology standards.  Funding for initial phases of the project is in place and Mitchell Hall will be brought to standard in 2009. Statewide Learning Management System Initiative:  IDEAL-NM (http://www.ideal-nm.org/) is Governor Richardson’s initiative designed to leverage state resources by providing eLearning services to New Mexico P-12 schools, colleges and universities, and government entities.  IDEAL-NM has provided funds to support a state-wide procurement of a single state-wide learning management system.  UNM has provided leadership and has been an active participant in the selection and the support of a statewide site license.  
 One of IDEAL-NM’s first areas of focus is to make eLearning opportu-nities available to rural areas, providing students an opportunity to take high 
school credit courses from highly qualified teachers in subject areas they might not normally have access to in their communities.  The program is also encouraging institutions of higher education in the state to include their dual enrollment courses in the higher education clearing house on the IDEAL-NM website.  During the initial phase, the system is being rolled out to smaller institutions and school districts in the state.  Larger institutions such as UNM, New Mexico State University (NMSU), Central New Mexico Community College (CNM), and Albuquerque Public Schools (APS) will engage in IDEAL programs and services at a later date.   Research Infrastructure.  As a Carnegie Very High Research Pub-lic Doctoral University, UNM requires a robust technological infrastructure to support high end research in medicine, engineering and the sciences.  UNM’s participation in Internet 2, the high-speed network intended to sup-port research, has been funded by a grant since the late 1990s.  Currently, UNM, along with other research institutions and the Sandia and Los Alamos National Laboratories, has been instrumental in the National Lambda Rail’s 
(NLR) decision to run its dark fiber backbone network through the state of New Mexico.   New Mexico Computer Applications Center (NMCAC):  In 2007, the New Mexico Legislature funded an initiative to support the establishment of a New Mexico Computing Applications Center intended to bring high per-formance computing, education (research and instruction), and business innovation together.  The NMCAC enables complex simulation, rather than 
expensive prototyping, to bring scientific theory to practical application.  In 
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this way, a workforce is trained to use these techniques, and businesses are attracted to New Mexico to improve their products and production at advan-tageous costs.  NMCAC is connected to UNM’s Center for High Performance Computing (CHPC) via a gateway, an environment where small problems can be solved before accessing the NMCAC computing environment.  The NMCAC connects higher education institutions across the state with national labs, municipalities, and small to large businesses.
 Integrated Administrative Applications Enterprise Resource 
Planning (ERP).  In 2002, UNM committed itself to a $62.5 million bond investment to implement a University-wide common set of administrative 
applications (i.e., student information, fiscal and budgeting, and human resources).  The University selected Sungard’s Banner suite of applications.  
This required not only a major financial and human investment, but also an “operational culture change” in every way the University conducts business.  
New business rules were defined, technology systems changed, training con-ducted, and a multi-year rollout planned for Banner modules, called “Project LINK.”  The LINK implementation sequence allowed for the best transition 
possible.  Implementation of the finance module began in August 2002 and was fully operational by July 2004.  The STAC (student/academic) modules were implemented in 2006.  The HR/Payroll and Budget Planner modules 
came into operation in the first quarter of 2008.  An applicant and employ-ment system (UNM Jobs) will be fully implemented by early spring 2009.  Advancement modules will be implemented in 2010. The positive outcomes of these initial steps include:  faster monthly 
and annual financial closings; increased availability of real-time data to lead-ership for improved decision-making and accountability; improved acces-sibility and security of services delivered to students via the Web; reduced processing time of services to students including re-enrollment, registra-
tion, financial aid, and student accounting; more consistent institution-wide 
processing of administrative and financial transactions; and improved consistency, accuracy, and availability of institutional information.  Just as in-
stitutional financial practices were redesigned, UNM is now addressing new 
reporting needs made apparent with integrated but un-defined information in the new databases and new data warehousing technologies.  Information assurance and data security are also current functional and technical foci for ERP information and reporting. The ERP customer support model has the knowledge management system, the web, and portal interfaces for scaffolding.  These interfaces maximize the Banner infrastructure and support model through other appli-cations such as Student OneStop, the integrated web application for admis-
sions, registration, financial aid and scholarships, and WebCT (BlackBoard).
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eMerging Trends 3: inTernaTional edUCaTion
 The 2001 Strategic Plan also called out the need to develop a com-prehensive approach to international affairs at UNM, including instructional, research, and service programs.  In addition, it stated that UNM should “pro-vide an environment that cultivates and supports activities of national and global distinction and impact.”  Several factors make UNM ideally suited to 
emphasize international initiatives: Its location in a border state; the signifi-cant amount of international work already going on by the faculty; the Gov-ernor’s and Mayor’s interest in international relations with Mexico, Spain, and Latin America as well as the large number of Spanish-speaking students.  Although limited resources have been a continuing challenge to pursuing an aggressive international strategy, the University has been extremely re-sourceful in pursuing additional funding for these programs. In 2006, UNM successfully convinced the New Mexico Legislature 
for the first time ever to provide direct recurring funding for study abroad 
programs in the amount of $320,000.  These funds have primarily provided scholarships for undergraduates to study in various international pro-grams.  Additionally, UNM Regents have provided recurring funding out of 
the Regents Endowment in the amount of $200,000.  The Regents Interna-tional Study Grants are available to undergraduate students earning credit for any UNM faculty-led course that occurs outside of the U.S.  Other major scholarships and grant programs available to students for study abroad and 
are detailed on the Office of International Programs and Studies (OIPS)48 website.   The University has supported 13 Fulbright student scholars from UNM to pursue their education abroad.  In addition, UNM routinely hosts Fulbright scholars from other countries and offers an “International Amigo Scholarship” to international students which waives the out-of state portion of tuition. 
 UNM supports programs that may consist of fieldwork within a course, a full course, or semester abroad (many of which are offered during the summer).  For example, during the spring of 2008 as part of the course of study for a Tropical Biology course, students traveled to locations in Costa 
Rica over spring break for a field study.  UNM also provided semesters in locations such as Germany, Rome, Mexico, and Central America to study topics as diverse such as law, biodiversity, strategic management, tradi-tional Mexican medicine, art, architecture, social dynamics, and literature and drama.  UNM also offers a number of summer intensive language and cultural programs for a true “immersion” experience.  Many of these study abroad programs have accompanying service learning components.  For ex-ample, the UNM Law School hosts a summer program in Guanjuato, Mexico which provides educational and outreach opportunities for students to Latin America. An example of a study abroad program is the newly established UNM 
Rome Program.  The first offering of the Rome program was designed spe-
cifically for UNM students to fulfill their core and degree requirements over 
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a 16-week semester.  Located at the International Wine Academy facility on the site of the famous Spanish Steps in the heart of Rome, the program provides courses that carry full UNM credit and are pre-approved by home departments.  In addition, all students are also required to take a course in Italian language study.  In addition to the 16 week semester, two-, four-, and eight-week programming during the summer or between semesters are also being planned.  This program allows students to immerse themselves in the art, culture, and society of Italy while taking courses that count towards degree requirements. UNM also has many convenios and MOU exchange agreements with international universities (mostly from Mexico).  These agreements facili-tate exchanges of students or faculty and sometimes also involve providing courses during the summer or short weeks for faculty or administrators from other universities.   Every year, UNM faculty are routinely the recipients of Fulbright awards averaging around three per academic year over the past decade.  During the 2007-2008 academic year, a UNM research professor from the College of Education, Dr. Michael Morris, was named as a Fulbright New Century Scholar.  Dr. Morris is only the second New Mexican to receive this prestigious award and the only Fulbright New Century Scholar to focus investigations in Spain. 
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Core Component 2B:  THE ORGANIZATION’S RESOURCE BASE SUPPORTS 
ITS EDUCATIONAL PROGRAMS AND ITS PLANS FOR MAINTAINING AND 
STRENGTHENING THEIR QUALITY IN THE FUTURE.  The resource base for the University is sound and over the past sev-eral years the University has strategically placed itself to support the educa-tional, research, and public service components of the University through its 
financial, physical, and human resources.  
finanCial resoUrCe base Context: New Mexico.  Enrolling nearly 50 percent of the state’s bac-calaureate students and 80 percent of its graduate students, the University of New Mexico receives over one fourth of the state’s higher education budget.  New Mexico invests heavily in post-secondary education, ranking 1st among 
all states in funding for higher education per $1,000 of personal income and 2nd in funding per capita.  Yet because of its relatively low per capita income and tax base, the state’s net support for its public institutions is only at the national mean.  And because of the way New Mexico’s higher education 
funding formula distributes higher education revenues, UNM is significantly underfunded compared to similar institutions.
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New Mexico Support for Higher Education
as % of U.S. / Peer Averages, FY 2007
United States / UNM Peers (100%)
  Ten Year Budget Results.  The UNM budget, and state support for the budget, has grown steadily for the past ten years.  The percentage of the budget supported by the State has decreased slightly, but the trend is far less marked than in most other states.  For FY 1990-00, the consolidated UNM 
budget totaled $1.06 billion, with $240.8 million, or 22.7%, being derived 
from State appropriations.  The University’s $2.03 billion budget for FY 
2008-09 is supported by $349.6 million from the State, which is 17.2% of the total.  The table below details this growth.
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Year Total Budget % Increase State 
Appropriations
% of Total1999-00 $1,062,657,020 $240,786,410 22.62000-01 $1,101,543,779 3.7 $260,293,259 23.62001-02 $1,190,373,140 8.1 $264,581,101 22.22002-03 $1,268,925,008 6.6 $242,880,715 20.62003-04 $1,399,388,996 10.3 $249,210,390 17.82004-05 $1,484,511,426 6.1 $260,299,429 19.12005-06 $1,572,310,661 5.9 $279,881,343 20.02006-07 $1,677,951,146 6.7 $306,544,178 18.32007-08 $1,840,710,563 9.7 $361,293,408 19.62008-09 $2,032,218,563 10.4 $349,619,093 17.2
UNM Budget
In turn, UNM is a major economic driver for Albuquerque and New Mexico, 
producing approximately $5 for every $1 appropriated by the State.
  Main Campus Resource Base.  The operations of UNM’s flagship campus in Albuquerque are funded primarily by a combination of state and federal appropriations, contract and grant revenue, tuition and fees, sale and service, and private contributions.
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UNM Main Campus Revenues 
FY 09 Budget
$888,904,414
 HSC Resource Base.  The Health Sciences Center, which includes UNM Hospital, relies heavily on revenues generated by the services it pro-vides.
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UNM Health Sciences Center Revenues
FY 09 Budget
$1,100,166,417
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 Branch Campus Resource Base.  At the other end of the funding spec-trum, branch campuses rely most heavily on state appropriations. 
UNM Branch Campus Revenues 
FY 09 Budget
$43,147,475
  Branches contribute an amount equal to 2.891% of their I&G budgets to the main campus as an indirect cost fee for access to and services provided by the main campus.  In addition to academic and student affairs oversight, administrative functions include Payroll and Human Resource support, Pur-chasing, Accounts Payable, Contracts and Grants, University Counsel, and ITS consultation and direction.  Direct costs are charged on a prorated scale, 
depending on the service identified.  Insurances are assessed on FTEs, square footage, and number of vehicles owned by the branches.  Capital Projects are 
project cost fee based.  Other costs include those that can be identified as a direct service or tangible goods. Peer Comparisons.  In 1990, the New Mexico Commission on Higher Education (now Higher Education Department) established sixteen-member peer comparison groups for each of New Mexico’s four-year universities. 
UNM’s peer group consists of flagship universities with similar cost structures and activities and are listed here:
 •  University of Arizona
 •  University of Arkansas – Fayetteville
` •  University of Colorado – Boulder
 •  University of Iowa
 •  University of Kansas – Main
 •  University of Kentucky
 •  University of Missouri – Columbia
 •  University of Nebraska – Lincoln
 •  University of Oklahoma – Norman
 •  University of Oregon
 •  University of South Carolina – Columbia
 •  University of Tennessee – Knoxville
 •  University of Texas – Austin
 •  University of Utah
 •  University of Virginia – Main
 •  University of Washington Comparisons of tuition and fee rates and faculty compensation are compiled annually and reported to the State Legislature and other policy makers.  Relative to its peers, UNM’s ranking on these key indicators has remained relatively constant.  
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Weighted Average Faculty Salaries
UNM and Peer Institutions
(+4.5%)
(+3.9%)
(+4.5%)
(+4.9%)
(+5.5%)
(+3.9%)
(+2.1)
(+5.4%)
Peer Average Increase - 4.5%      UNM Average Increase - 4.2%(excludes Branch Campus, Continuing Education, and Clinical Health Sciences)
  UNM is currently 91.3% of the peer mean in faculty salaries, which 
on average over the past five years has been 91.7%.  UNM is 68.9% of the peer mean for resident undergraduate tuition and fees, which on average 
over the past five year period was around 70.6%.  We are keenly aware that this combination – low salaries, combined with modest state support and very low tuition – will necessitate aggressive strategies of resource acquisi-tion from other sources in order to maintain excellence and advance our strategic goals. Charitable Giving.  Philanthropic activity remains an area of great potential for the University of New Mexico.  With a current endowment 
corpus of $324 million, UNM’s Foundation is far smaller than those of its 
flagship peers.  But the gains posted in recent years, including increases 
in annual giving from $40.1 million in FY 01 to $85.5 million in FY 08 that have doubled the endowment over the same period, testify to the success of the University’s stepped-up fundraising efforts.  The State has played a role in this success as well, through legislation in 2002 and 2005 that allocated matching funds for faculty endowments. By raising private funds, the Univer-
sity was able to leverage over $6.6 million through this program.   UNM is currently engaged in a needs assessment exercise to deter-mine the highest private funding priorities as part of the total planning effort 
for a comprehensive fundraising campaign.  The final campaign goal will aim 
to increase total private support to at least $100 million annually.  Planning 
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(+11.5%)
(+9.2%)
(+8.0%)
(+7.4%)
(+5.4%)
(+5.6%)
(+9.9%)
(+12.8%)
Resident Undergraduate Tuition and Fee Rates
UNM and Peer Institutions
Peer Average Increase - 10.4%      UNM Average Increase - 7.6%
efforts will focus on articulating the University’s value and distinctiveness to stakeholders and community members as well as building the size and talent of the development professional staff; establishing a stakeholders’ council of campaign leaders and advocates; identifying more than 3,000 new prospec-tive major donors, engaging University leadership with potential major do-
nors; and finally publicly launching a comprehensive fundraising campaign. Total endowment distributions to the main campus and health sci-
ence center programs exceeded $12 million in FY 07.
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 pHysiCal resoUrCe base The total real property base of the UNM’s Albuquerque campus consists of 9 million square feet of classroom, laboratory, performance, and 
office space in over 1,000 buildings on 600 acres.  Management and devel-opment of these assets are key to the quality of their quality academic and healthcare programs. Bond capacity and activity.  As of November 2007, Standard & Poor’s (S&P) Ratings Services assigned a “AA” rating to UNM’s Board of Regents subordinate-lien system improvement revenue bonds series 2007A, 
for $119.9 million, and the taxable subordinate-lien system improvement 
revenue bonds series 2007B, for $11.1 Million.  In addition, S&P affirmed a “AA” long-term rating for UNM’s senior-lien system revenue bonds (closed) and a “AA” underlying rating (SPUR) for UNM’s subordinate-lien system rev-
UNM Endowment FY 07 Spending Distribution $12,300,000
enue bonds.  Also as of November 2007, Moody’s Investors Service assigned 
a “Aa3” rating to UNM’s $138 million of Subordinate Lien System Improve-ment Revenue Bonds, Series 2007A and 2007B (taxable).  Moody’s also 
affirmed the ratings on UNM’s outstanding debt and that the rating outlook 
is stable.  Both sets of ratings are reflective of the State of New Mexico’s solid 
support for higher education, the University’s status as a flagship institution in the state, balanced operations on a full accrual basis and a hospital that has recorded modest surpluses and is not a drain on the University, adequate 
liquidity and financial flexibility, and stable enrollments.  
 The bond proceeds are being used to finance the acquisition, con-struction (renovations and new), and equipping of capital improvements; funding a debt service reserve account; capitalized interest; and certain costs of issuance.  The bonds are secured by a broad mix of pledged revenues of the University, including housing facilities, all other buildings owned or oper-ated by the University, student tuition, and general student fees.  The secu-rity for these bonds does not include hospital revenues.  The largest projects funded by this borrowing include renovation of the University’s basketball 
arena and football stadium for $25 million, the construction of three new 
parking facilities for $20 million, and the modernization of classrooms for 
$12.5 million. Facilities and Real Estate Management.  At the University of New Mexico, the core mission of facility management is the reliable provision of quality facilities for academic learning, research, and health care.  Ensuring superior physical environments for the pursuit of academic excellence is both a major challenge and a central component to the success of the aca-demic enterprise.  In 2007, UNM consolidated facility management services 
into the Office of the University Architect (OUA), Office of Planning and Space 
Management (OPSM), and Office of Capital Projects (OCP) – all under the Facilities and Real Estate Management (FREM) umbrella.  Additionally, OCP was converted from an operationally funded department into a fee-based department.  This set the stage for the delivery of more precise, professional, 
and flexible project management services. Facilities Master Plan.  UNM embarked upon an update to the 1996 Barton-Meyer Master Development plan in December 2006.  This current master planning effort will link the strategic plan, the President’s vision and 
goals, and UNM’s financial strategies to the campuses’ physical development. The outcome will be a dynamic document that guides future development of the University campuses.  
 In the first phase, entitled “Data Collection & Outreach,” the Master Planning team engaged internal stakeholders (deans, chairs, students, and staff) through interviews.  Concurrently the School of Architecture and Plan-ning conducted a “Visioning Charrette” for the comprehensive master plan in November 2007.  The charrette included the participation of nationally recognized planners, UNM faculty, and students.  As the team progresses 
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through the data gathering phase, strategies are in place to engage external stakeholders of the University, such as the neighborhood associations, the business community, the City of Albuquerque and the County of Bernalillo, before moving into the second phase, entitled “Analysis & Synthesis,” of the 
master plan process.  Late Fall 2008 was the target for final drafts of the up-dated plan. Review and updates of district plans for the Health Sciences Center and Athletics Complex have commenced and will be coordinated with Science and Technology Park, commercial development ventures, and Central Campus. Master plans at Valencia and Gallup have been updated but not integrated with the main campus.    Rio Rancho.  In 2006, in partnership with the New Mexico State Land 
Office and the City of Rio Rancho, UNM acquired 60 acres of land adjacent to its new planned City Center.  Once a small farming village on Albuquerque’s 
western flank, Rio Rancho is now the fastest-growing and third largest city in the state with a population of over 70,000.  Approximately one fourth of UNM’s current student body lives in closer proximity to this site than to the main campus, and the City itself projects it will reach the 100,000 mark by 2020. Responding to this growth and educational need is UNM’s expansion priority for the coming decade.  Construction of a hospital and clinic on the site have already been committed by the UNM Health Sciences Center, and the Uni-
versity has engaged the design firm of Ayers St. Gross to create a master plan for the campus.  For their part, the residents of Rio Rancho enacted a gross 
receipts tax in March 2008 that will provide an estimated $2 million in annual operating funds.  UNM’s Vice President for Rio Rancho and Branch Campuses leads these development efforts.    Classroom Modernization Program.  Two major classroom renova-tion programs have been undertaken during the last 10 years: one in 2001, 
and most recently, in 2008, a $12.5 million bond-funded initiative to improve classrooms where freshmen and sophomores take the majority of their 
classes.  A task force made up of representatives from the offices of Planning and Campus Development, Provost, Support for Effective Teaching, Registrar, 
CIO, Media Technology Services, Office of Capital Projects, and Physical Plant Department as well as representatives from the undergraduate and graduate student leadership spent several months evaluating the issues and made two 
significant recommendations that are detailed below: The task force recommended the following expenditure of the class-room modernization funding:
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 The second recommendation focuses on putting in place mechanisms that will ensure that the University sustains the progress and continues 
funding for classroom modernization efforts.  As the first step, the Classroom Modernization Task Force has been made a standing committee.  The charge of the newly named Learning Environments Task Force includes:
•  Implementing the classroom modernization recommendations
 •  Developing and sustaining a campus communication plan
•  Developing, implementing, and maintaining a classroom support services business plan
•  Establishing classroom standards for furniture and technology
•  Establishing classroom utilization metrics and analyzing classroom utilization trends
•  Developing recommendations for identifying and prioritizing classrooms for future phases and funding of classroom moderniza-tion efforts
•  Developing a mechanism for evaluating modernized classrooms for their value in teaching effectiveness LoboEnergy, Inc.  In recognition of the need to repair, improve, and upgrade energy utility systems and domestic water systems, UNM cre-ated LoboEnergy, Inc. in 1998.  LoboEnergy is responsible for developing 
and implementing a business plan that identifies necessary improvements, economic resources, and integrated projects needed to renovate and recon-struct utility systems.  LoboEngery projects have included the Main Campus Distribution System, the North Campus Distribution System, the Energy Management Control Systems (EMCS), Lomas Blvd Chilled Water Plant, and Ford Utilities Center.  Other projects have focused on energy conservation and upgrading the electrical substation, domestic water, and lighting.  Most 
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1. Renovation of Mitchell Hall $9,500,0002. Facility Upgrades to Other Centrally Scheduled Classrooms $400,0003. Technology Upgrades to Other Centrally Scheduled Classrooms $1,100,0004. Conversion of 50 Departmentally Controlled Classrooms to Central Scheduling (Facility & Technology Upgrades) $250,0005. Contingency $1,250,000Total $12,500,000
recently in 2008, LoboEnergy entered into a contract with Energy Education, Inc. to implement an energy conservation program at UNM.  It is projected 
that the institution could save in excess of $50 million over the next 10 years (a 20% savings) through this program.   Lobo Development, Inc.   The objective of Lobo Development Corpo-ration (LDC) is to take appropriate action to leverage existing real property 
assets or secure new real property assets for the economic benefit of UNM through commercial development.  UNM-held assets can be engaged by LDC, at the direction of the Regents, through lease, deed transfer, or management agreement. Branch Campuses.  Branch campus facility development is both related to, and distinct from, the main campus.  Master planning is different at each campus, but undertaken with the assistance of UNM facility planning personnel.  Individual projects require approval of the Board of Regents, as are requests for state capital funding.  Because branches have local mil levies they may apply for local bond funding as well.   A recent example of an innovative project at one of the branch cam-puses is the effort to power the Taos campus with the largest photovoltaic system in the state.  The groundbreaking for the 500-kilowatt solar panel system was held in August of 2008 as part of a planned 1.1-megawatt photo-voltaic ground mounted system that will be distributed among several other sites.  The construction of the site was completed later in the fall of 2008.  The system is also tied into the conventional electric grid (through Kit Car-son Electric), which serves as a backup source of power.  Any excess power generated by the photovoltaic system will be fed back into the grid and avail-able to other customers serviced by Kit Carson Electric.  
HUMan resoUrCe base  UNM’s Human Resources (HR) Division provides a full range of hu-man resources services, products, tools, and programs to HR’s customers including University staff, faculty, retirees, applicants, and dependents.  HR develops, implements, interprets, and administers human resources poli-cies, procedures, practices, and external regulations.  HR provides advice and assistance to staff, faculty, retirees, and dependents.  Relevant employ-ment laws and regulations, IRS regulations, Board of Regents’ Policy Manual, 
University Business Policies and Procedures Manual (UBPPM), and bargaining union contracts all guide the work of HR.  HR exists to serve those who serve the mission of the University of New Mexico.  In 2008, the division received “Piñon Recognition” from Quality New Mexico, an award given to organiza-tions demonstrating organizational use of systematic processes for improved outcomes.  
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 Hiring Policies.  UNM is committed to ensuring equal employment 
opportunity to all qualified individuals and to taking affirmative steps to cre-
ate a workforce that reflects the diversity of the population. A diverse work-
force will enhance the University’s ability to fulfill its mission of education, research, and public service.  The University of New Mexico competes for the best talent against external UNM organizations as well as internal organiza-tions within the UNM community.  The challenge is to recruit, hire, and retain high performers who are able to demonstrate the values of the organization.  HR’s compensation goal for its staff is to pay a total compensation package that is competitive with similar positions in the marketplace.  In addition to 
competing with salary and benefits, HR ensures that it encourages and pro-motes employees’ growth and development in their HR roles.  HR promotes and cultivates an environment that enhances a competent, vibrant, and healthy workforce that seeks opportunity and achieves career progression within the University community long term. Faculty Professional Development.  UNM’s faculty development 
efforts are centered in the Office of Support for Effective Teaching (OSET), whose structure and activities are described more thoroughly in Criterion 3B. Part-time Contingent Faculty.  Part-time contingent (adjunct) faculty are a vital part of the University’s academic workforce.  At UNM’s branches, in particular, they teach over half the classes.  Yet because they are 
contingency employees they are ineligible for many of the benefits and pro-fessional development opportunities available to their full-time tenure-track colleagues.  Some of these issues are functions of internal constraints, like University budgets; and others are outside UNM’s control.  Many part-time employees, for example, are excluded from the state-run retirement program 
as well as the group health insurance benefits defined by external vendors.  In recent legislative sessions efforts have been introduced to address these issues, but have yet to make it out of committee.    Staff Professional Development.   The University encourages career development for all staff members and believes that supervisors have the responsibility to assist and guide employees in their career development efforts.  The objectives of the career development programs are to provide employees with opportunities for lifelong learning and continuous self-im-provement, including continuous occupational and/or professional educa-tion and training to maintain expertise; job enrichment opportunities which expand skills through learning different job duties; career ladders to provide for planned progression within the same position; and career advancement to support movement to other University positions through limited competition.    UNM Management Academy.49  To develop effective managers within the current UNM employee body, the Management Academy offers a 
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49. http://www.unm.edu/~academy/
nine-month intensive management development curriculum.  The program is free for UNM employees who apply and are accepted into the program.  What differentiates the program from other managerial training and de-
velopment opportunities is that it is specifically focused on the challenges and responsibilities of management within the University.  Topics covered 
include essential legal, financial, and human resources issues; teamwork and team dynamics; and creative problem solving and organizational skills.  Each participant is part of a project team, which researches an assigned topic and delivers a presentation.  Upon completion of Management Academy require-
ments, participants earn a certificate that awards them minimum require-ments for certain administrative management positions.  Since the program’s inception in 2003, more than 200 UNM employees have completed the Management Academy.  46% of these Management Academy graduates have already received promotions within UNM.
 Tuition Remission.  The University’s Tuition Remission program also recognizes the changing requirements of the workplace and the desire of employees to advance professionally.  The Program is designed to help with the cost of educational opportunities at UNM, including training programs offered by HR or other departments, academic programs offered by the Uni-versity, or courses offered by UNM Continuing Education.  Regular full-time employees, regular part-time employees (working at least half-time), and university retirees are eligible to use the Tuition Remission Program, subject to the restrictions stated in policy.  In 2007, approximately 6,400 individu-
als enrolled in courses using the tuition remission benefit.  Total university investment in the program has increased some 50% since 2001 to a level of 
$3.3 million. 
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Total Yearly Dollar Amount Spent for Tuition Remission
for UNM Employees and Retirees
 Employee and Organizational Development.  Employee and Orga-nizational Development (EOD) offers University-wide training and develop-ment opportunities to employees, as well as organizational development consulting with clients.  Training programs cover all aspects of work at the University: administrative, management/ leadership, and personal/profes-sional. Organizational Development (OD) facilitation is scheduled after con-sultations and assessments of department or group’s needs are completed. OD activities include assessment, team building, meeting and retreat facilita-tion, group process consultation, strategic planning, and coaching.EOD recently installed a Learning Management system in collaboration with University Hospital called “Learning Central.”  This new system has provided improved tracking and reporting of employee development.  It also allows 
for manager notification of employee training and substantial management reporting mechanisms. 
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 Core Component 2C:  THE ORGANIZATION’S ONGOING EVALUATION 
AND ASSESSMENT PROCESSES PROVIDE RELIABLE EVIDENCE OF INSTITU-
TIONAL EFFECTIVENESS THAT CLEARLY INFORMS STRATEGIES FOR CONTIN-
UOUS IMPROVEMENT.
  The University of New Mexico collects evidence in a variety of ways to demonstrate its institutional effectiveness to achieve continuous improve-ment of its goals.  Assessment of teaching, learning, research, and com-munity service is widely distributed throughout the academic colleges and administrative units of the University.  This section will focus on University-wide data collection and analysis and how the assessment process informs the planning process and strategies for continuous improvement.  
perforManCe effeCTiveness reporTing
 UNM’s Office of Institutional Research (OIR) is the unit charged with system-wide data collection, analysis and reporting to improve performance 
effectiveness.  Housed within the Office of the Provost, OIR serves the en-tire University including the branch campuses.  Its ongoing processes can be grouped into three broad categories: descriptive statistics, comparative dashboards, and ledgers.     Descriptive statistics encompass time series metrics on students, 
faculty, staff, degrees, programs, research, and finances.  The data is pub-lished regularly and publicly, and helps both internal and external stakehold-ers to monitor trends and evaluate the performance of the University.  The 
UNM Fact Book50  is the primary compilation of data for internal use; while the Performance Effectiveness Report,51  prepared annually to fulfill the requirements of the New Mexico Accountability in Government Act, is the  principal external publication.  The Health Sciences also produces a “Data-book” that further details information for the School of Medicine, College of Nursing, and College of Pharmacy.52  Comparative dashboards draw on data from the fact books and pro-vides it with context by comparing it with equivalent data from two compari-son groups.  One comparison group is the peer group developed by the New Mexico Commission on Higher Education (now the New Mexico Higher Edu-cation Department, or HED) for use in the funding formula and for making salary comparisons.  These 16 institutions have a similar mix of programs, are of a similar size, and have a similar mission to UNM (see Criterion 2B).  The second comparison group, a student referent group, includes institu-tions with student bodies more analogous to UNM’s:  i.e., public; similar distribution of ACT scores; an undergraduate minority population of at least 30%; and at least 10,000 full-time undergraduate students.53  
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50. http://www.unm.edu/~oir/factbook/
webpage.htm
51. http://www.unm.edu/%7Ecup/PEP%20
2007%20Final.pdf
52. http://hsc.unm.edu/about/databook.
shtml
53. UNM’s Student Referent Peers include:  
Florida Atlantic University-Boca Raton, 
George Mason University, Georgia State 
University, New Mexico State University-
Main Campus, San Diego State University, 
Temple University, The University of Texas 
at Arlington, University of California-
Riverside, University of Hawaii at Manoa, 
University of Houston-University Park, 
University of Illinois at Chicago, University 
of Memphis, University of Nevada-Las 
Vegas, University of South Florida, Virginia 
Commonwealth University, and Wayne 
State University.
 Several Dashboards deal with the undergraduate student population 
(Enrollment Profile, Student Success, and Student Experience), and there 
are profile categories for Graduate Education, Faculty and National Issues.54  These Dashboards allow UNM to benchmark its performance against peer institutions and pave the way for informed goal setting and decision making. UNM participates in a number of other benchmarking programs including the Delaware Study which enables comparative analysis of faculty teaching loads, direct instructional cost, and separately budgeted scholarly activity, all at the level of the academic discipline.  UNM also participates in the Integrated Postsecondary Education Data System (IPEDS) which pro-vides a wealth of comparative statistical data and information on postsec-ondary Institutions.  The OIR has created a database of 250 institutions with 
similar profiles to UNM’s from the IPEDS data base and uses this and other benchmarking data to support periodic reviews of academic programs and student services.  Ledgers focus on directly measuring effectiveness against specific goals developed within the strategic planning process of the University.  Ledger data is organized by activity (enrollment, research, public service, etc.) and reported by level (university, college, or department).  UNM Ledger Reports are also publicly available on UNM’s website.55  Simple descriptive data on enrollment by college furnishes a straight-forward illustration of the use of routine reports for continuous improve-ment.  For example, UNM’s rapid undergraduate enrollment increases in the 
first five years of the decade strained many areas of academic affairs, but none more than University College (UC) where, by University policy, all new students were enrolled.  Required advising of freshman completely con-sumed the 5.0 FTE professional staff of the UC Advisement Center, with the result that by Fall 2006, the College’s enrollment of sophomores, juniors, and seniors ballooned to over 5,000 students who had not successfully selected a major and transitioned to any of UNM’s degree-granting colleges and schools.    
 Recognizing this constraint, the University invested significant ad-ditional resources in new student advising, adding 5.0 additional FTE for the express purpose of “pre-major” advising, 3.0 FTE to advise new transfer stu-dents, and changing the University’s policy to require advising each semes-ter until students gain admittance to a degree-granting program.  The early results of that investment were dramatic.  Only a year after the implementa-tion of the revised advising structure, the number of sophomores, juniors, and seniors in University College fell some 21.4%, and the number of upper division students dropped nearly 50%.  
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54. http://www.unm.edu/~acadaffr/
ProvostReports.html
55. http://www.unm.edu/~oir/Ledgers/
index.html
aCadeMiC prograM review As part of the institution’s commitment to continuous improvement, the process for formally evaluating academic programs on the main campus has been expanded and enhanced over the past decade.  Originally, a formal review process was in place for graduate programs only; but in 2002 the Provost and Faculty Senate agreed to include all undergraduate and graduate programs in the review process.  The graduate program review process ceased in 2003 and a new set of Policies and Procedures for the Academic Program 
Review (APR) process was adopted by the Office of the Provost, Office of Graduate Studies, and the Faculty Senate Undergraduate, Graduate and Curri-cula Committees.  The new process was implemented in 2005.56  As part of the APR, each program is asked to prepare a self-study that 
describes the unit’s contributions to the institution, curricula, student profile and performance, faculty, facilities and resources, comparison to peers and other programs, and the unit’s plan for the future.  The process also includes a site visit from a review team made of two to four reviewers from other institu-tions and one reviewer from UNM.  After the visit, the review team provides a report and the program prepares a response to the report.  Together the self-study, visit, report, and response prepare the framework for an action plan that is developed by the department and reviewed and approved by an inter-
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UNM University College EnrollmentsTotal Fall 2007 Freshman Sophomore Junior Senior Total
3,775 3,117 851 146 7,889
Declared Major IntentionsArt and Sciences - 1,001 220 33 1,254Anderson Schools - 489 183 27 699Health Sciences - 310 113 21 444College of Education - 351 134 26 511School of Engineering - 141 33 14 188College of Fine Arts - 164 52 12 228Architecture & Planning - 90 12 3 105University Studies - 25 25 4 54
Subtotal Declared Majors - 2,571 772 140 3,483Undecided - 546 79 6 631Total Fall ‘07 UC sophomores, juniors and seniors - 3,117 851 146 4,114Total Fall ‘06 UC sophomores, juniors and seniors - 3,239 1,640 329 5,208
56. APR Policies, Principles and Procedures
(http://www.unm.edu/~apr/
SupportingDocuments/Academic%20
Program%20Review%20%20Manual%20
-%20%20November%202008.pdf)
nal committee.  A comprehensive review of the action plan occurs approxi-mately three years following the visit.   Most programs are scheduled for a review on a seven- to eight-year cycle.  However, programs with an outside accreditation are scheduled for an APR approximately one year prior to the accreditation review.  APR’s 
are conducted in the fall and spring semesters, with three to five programs scheduled for review during a particular semester.  The APR process is coor-
dinated by a staff member in the Office of the Provost, with an annual budget 
(approximately $59,500 per year) to pay for expenses associated with the reviews including reviewer honoraria, travel and lodging, and other costs.  As of Fall 2008, 16 programs have completed self-studies and site visits and 13 are moving forward with the new action planning process.  Five programs 
are scheduled for review in Spring 2008.  The first mid-point reviews of ac-tion plans will occur in Fall 2009.  The academic program review guidelines 
are routinely reviewed and updated to reflect best practices for program review and to incorporate changes made based on feedback from programs/departments, reviewers, and administrators.
HUMan resoUrCe evalUaTion and assessMenT Annual Performance Review.  Performance review and recognition for staff at UNM is an ongoing process that seeks to contribute to positive communication, mutual respect, improved performance, individual growth, and career development. It provides greater accountability and effectiveness and fosters a culture of quality performance and continuous improvement with a focus on internal and external customer service. Ratings are also given relative to how an individual is demonstrating UNM Values.  Performance review includes feedback from direct reports, peers, and/or customers that is intended to help employees improve and develop their performance.  The University is committed to recognizing and rewarding staff members who demonstrate creativity and provide exceptional contributions to the University’s teaching, research, and service mission. Performance recognition can take many forms, including monetary and non-monetary.  To 
reward employees who have demonstrated excellence as reflected in their written performance reviews, the University Board of Regents may designate funds for performance increases.  In addition to pay-for-performance, there are various ways to recognize employees for their achievements.  Examples 
include, but are not limited to, career development opportunities, certificates of appreciation, subscriptions to professional journals, and memberships in professional organizations.  Other recognition programs may be informal or formal, providing personal acknowledgment in a manner commensu-rate with the achievement. Recognition programs may include awards that 
are granted for significant non-recurring tasks or accomplishments. These awards are aside from the performance review process and allow for recog-nition of exceptional individual or group performance throughout the year. 
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 Organizational Effectiveness Metrics.  In addition to coordinating individual employee evaluation, the Division of Human Resources also pro-vides organizational effectiveness metrics for departments to track data on their workforce.  The metrics provide summary data as well as detailed in-
formation in five categories: Workforce Demographics, Recruitment, Perfor-mance Review, Leave Usage, and Retention.  They are prepared annually uti-lizing data extracted from the Human Resources Information System (HRIS) and other HR databases.  The goal is to provide managers with information that will help guide organizational decision-making.  The HR Consultants partner with UNM organizational leaders to understand individual business needs, provide solutions and alternatives rather than rule enforcement, and provide expertise and easy access to HR services.
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Core Component 2D:  ALL LEVELS OF PLANNING ALIGN WITH THE 
ORGANIZATION’S MISSION, THEREBY ENHANCING ITS CAPACITY TO FULFILL 
THAT MISSION.  The matrix of planning “levels” at the University of New Mexico is multi-dimensional: organizational (departments, colleges, branches, etc), functional (budgets, facilities, infrastructure, etc.), and strategic. Alignment of all these with the mission of the institution is a multifaceted task.   
planning by organizaTion Since 2001, the individual colleges, schools, and branches of UNM have been required to align their strategic plans and processes with the stra-tegic plan of the University.  Each unit, however, has the freedom to address this requirement in a manner that best suits their internal goals and objec-tives.  Some examples of those efforts are detailed below. The Anderson School of Management established a series of goals 
for the school that reflect its mission as a school of management serving the state’s urban core.  Anderson’s overarching goals include providing quality education, advancing the knowledge and practice of management through scholarship, promoting economic development in New Mexico and providing professional opportunities for students, careers for graduates, stakeholder relationships, and creating a vibrant intellectual atmosphere.   The goals established by the College of Education (COE) in its Strate-gic Plan mirror the goals established by the University.  COE focuses on the goals of creating a vital academic climate, increasing public responsibility, and fostering greater diversity.  Within each of those goals, COE established 
goals specific to the College that will serve the greater goal outlined by the University.  COE also established the objectives to be attained by achieving 
its specific goals and the methods by which those goals will be achieved.  The goals established by the Strategic Plan of the College of Fine Arts (CFA) include the addition of the goal of “Strategic Clusters.”  This goal addresses CFA’s clustering of instructional, performance, research, and development initiatives.  CFA established objectives and actions designed to achieve the goals outlined by the Strategic Plan.  As such, they emphasize increasing creativity, culture, and arts education of children and the commu-nity.   The goals also address more general needs that are common to each of the colleges and schools, such as increasing scholarship and research, in-creasing diversity among the faculty and students, reassessing facilities, and developing community outreach programs. The School of Medicine’s planning processes involve a broad range of external constituencies and stakeholders.  SOM has outlined three dis-tinct mission areas of education, research, and clinical care.  The school 
has also identified a set of overarching major objectives that impact each of these missions in areas such as public health, diversity, and Native American 
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health and ethics.  These cross-cutting themes have helped SOM to define how they think about health care in the New Mexico.  One outcome of this was the creation of the BA/MD program, which recruits potential medical school students directly from rural New Mexico high schools with the ulti-mate goal of providing more health professionals to these communities. UNM Gallup places equal value on education for personal develop-ment, employment, or transfer.  The campus’s overall goal is stated as:  “to meet students at their level of preparation by providing a variety of instruc-tional and supportive programs, to help them achieve their educational goals.”  This goal has let to a set of objectives that drive strategies for the retention and recruitment of students; resource development and planning; recruiting, retaining, and providing adequate resources for all employees (faculty, staff and administration); enhancing learning environments for students; fund raising; and communications.  Valencia’s strategic action plan elements are currently centered on the theme of student success.  This focus on student success is prominent in all of the campus’s current strategic directions, objectives, and tactics.  Though the campus is in the process of revising and updating their planning documents, this student success theme has been important to shaping the activities of the campus over the past three years.
planning by fUnCTion
 Operating Budget Planning.  UNM has substantially changed that 
way it approaches budgeting in the past four years.  Beginning with its first campus-wide Budget Summit in April 2004 and continuing with the imple-
mentation of the first campus-wide budget IT system in April of 2008, the University has implemented several budgetary reforms designed to create greater accountability and transparency.   Budget Summits have made the development of the budget more inclusive of all elements of the campus 
community.  Monthly financial reporting to the Board of Regents and mid-year budget hearings have created a new level of budget monitoring.  Insuf-
ficient Fund Checking controls established in the accounting system have dramatically reduced departmental overspending.  Regent and administra-tive fund balance policies have placed new emphasis on the need to cre-
ate sufficient central fund balances to handle financial exigencies.  Finally, the implementation of the Banner Budget Planner replaces three separate budget systems and unites into a single system for the main campus, branch campuses, and the Health Sciences Center.  Campus-wide input for budgetary decisions is provided to the Board of Regents each spring.  The principal mechanism for this has been an an-nual “Budget Summit” comprised of delegate bodies that represent the undergraduate and graduate students, faculty, staff, deans, and alumni.  In preparation for the Summit, presentations are developed and shared with the campus via the President’s Budget Summit web site (http://www.unm.edu/president/budgetsummit/).  The Summit focuses on two key decisions 
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the Regents must make in early April – the increases for compensation and tuition and fees.  At the Summit, the administration presents an environmen-tal scan, an overview of state funding, an outline of required uses of funds (e.g. utility increases), and proposals for discretionary uses of any additional new monies.  Each delegate body then has the opportunity to respond to the scenarios and present their own budget recommendations for consideration 
while formulating the final tuition and fee and budget recommendations. Mid-Year Budget Hearings/School and College Strategy and 
Performance Reviews.  In January 2006, UNM began conducting mid-year budget reviews focusing on Instruction and General (I&G) units, but includ-ing units from throughout the institution.  The Budget Hearing Committee typically included Provost and the University Budget Director as well as key members of their staffs.  Deans and Directors presented their mid-year budget results, with projections for year-end, and requests for new funding.  These requests have formed the beginnings of a strategic review of Univer-
sity priorities.  While the University Budget Office has continued these hear-ings for non-academic units, in 2008, the Deans began presenting their units’ performance metrics and strategic plans to the President of the University, the Provost, and members of the Provost’s Staff.  This new arrangement for mid-year review is expected to continue in the future.
 Since FY 01, the Regents have approved the expenditure of over $114 million new dollars in the Instruction and General (I&G) budget.  In addition to 
covering cost increases such as utility inflation and increased insurance cover-age, new funds have been allocated in three general categories:  strengthen-ing core mission, improving our competitive position, and broadening access.  Improving competitive position allocations include regular compensation increases as well as targeted compensation issues such as providing health 
insurance coverage for graduate students.  Almost 55% of new monies ($62.3 million) have been allocated in this key strategic area.  Strengthening core mis-
sion received over $15 million for such items as new faculty positions, more student advising, and additional funds for library acquisitions.  Broadening 
access received new funds for three consecutive years, totaling $1.5 million.   Facility Renewal and Replacement Planning.  In 2001 and 2006 the State of New Mexico Higher Education Department commissioned facil-ity condition audits of all higher education facilities that are state funded.  
The 2006 audit identified $413 million in deferred maintenance projects for UNM’s main campus alone.  Since it has been clear from the beginning of the process that the University cannot expect to receive a buy-out of the problem solely from State government, over the past seven years UNM has employed other funding strategies as well in the form of three institutional bond issues with large components funding infrastructure and renewal projects, in addi-tion to construction for new facilities. Building Renewal and Replacement (BR&R) Funding.  BR&R funding, part of an annual state allocation calculated on the basis of the 
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University’s total classroom space, is also a primary source for facilities renewal.  BR&R has never been funded at 100% of the level recommended by the formula – a fact related to the deferred maintenance noted above.  The 
percentage has recently increased to 70% of the formula, which is a signifi-cant improvement that demonstrates an understanding of the issue at the 
State level.  Since FY 2001, the University has received almost $32,000,000 in BR&R funding.  In FY 07 and FY 08, the legislature allocated additional one-time funding to BR&R to address the institution’s most critical needs. Capital Priority Setting Process.  All academic and support divi-sions of the institution are formally polled in a recurring and annualized 
process to validate a five-year Capital Projects Plan.  Previous capital priori-
ties are examined to confirm their continued relevance to the institutional mission and the campus master development plan.  New priorities are 
created and tested to reflect emerging trends in delivering higher education.  The process starts at the departmental level and works up to senior levels of institutional administration for alignment with the institutions overall 
goals.  From there the priorities are submitted for ratification by the Board of Regents and presentation to the New Mexico Higher Education Depart-ment.  This process forms the basis for the University’s capital outlay request before the New Mexico State Legislature and serves as a tool to strengthen UNM’s relationship with lawmakers and simultaneously articulate its capital project needs.  
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sTraTegiC planning With the inauguration of President David Schmidly’s administration in 2007, the University community has been engaged in addressing the 12 goals set by the Regents for the President.  President Schmidly has developed a strategic framework for connecting and aligning University assets with in-put from every major unit within the University.  Every major component of the strategic framework is also aligned with at least one of the 12 goals set by the regents with the majority of the Regents’ goals addressing the strategic tactics needed to achieve student success, excellence, healthy communities, and economic and technology development.  All members of the University from students to staff, to faculty to community stakeholders have a role to play in achieving the vision and mission.  Currently all schools, colleges, centers, and major units are involved in the creation or updating of strategic plans and are aligned to the overall strategic planning process.  
UNM Environmental Assessment/
SWOT Analysis, Planning, and Execution Cycle
sUMMary observaTions On November 1, 2008, the University of New Mexico School of Medi-cine was presented with the Spencer Foreman Award for Outstanding Com-munity Service by the Association of American Medical Colleges (AAMC) in a ceremony in Washington, D.C.  The AAMC honors one organization each year that has a longstanding, major institutional commitment to addressing com-munity needs and has developed exceptional programs that go well beyond the traditional role of academic medicine to reach communities.  Noting that almost all of New Mexico’s 33 counties are federally designated “health 
professional shortage areas,” AAMC officials described UNM as being “truly on the frontier” of community service.57  The School of Medicine was rec-ognized particularly for integrating community service into its curriculum, incorporating community input into its planning and delivery of services, using technology to reach underserved areas of the state, and exploring the relevant causes of both health and disease in the communities it serves.  
 For the School that began with $25,000 and two empty buildings, the Spencer Foreman Award represents a signature triumph of effective plan-ning and development.  At the same time, however, it illustrates the ongoing challenges faced by the School and the University; for the “frontier” condi-
tions cited by the AAMC have many ramifications.  The decentralized organi-zation of higher education in New Mexico and at UNM remains a structural impediment to the alignment of planning at all levels.  Overall scarcity of resources, as well as the great disparities between the population centers of the Rio Grande valley (Albuquerque, Las Cruces, Santa Fe) and the rest of the state, are serious constraints on the University’s ability to serve its constitu-ents, reward its faculty and staff, and compete in the increasingly global marketplace of higher education.  To successfully respond to future challeng-es, the University of New Mexico will need both its traditional willingness to explore new frontiers and a heightened commitment to plan, assess, and evaluate those efforts.  
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unm.htm
CRITERION THREE
STUDENT LEARNING AND EFFECTIVE 
TEACHING
The organization provides evidence of student learning and teaching ef-
fectiveness that demonstrates it is fulfilling its educational mission.  
inTrodUCTion In 1936, in the midst of the Depression, University of New Mexico President James Zimmerman determined to pursue an outrageous idea – the construction of a new, 60,000 square foot library building. As both the tallest and largest building on campus, it would signal the University’s commitment to learning even in the midst of trying circumstances. Upon its completion in March 1938, a parade of students with the president and a brass band at its head, inaugurated the new building by carrying books from the old library across the campus to their new home. 58 Today the building that bears Zim-merman’s name remains the centerpiece of the UNM campus and its support of student learning.  Equally important, of course, are the processes and resources that support learning and effective teaching throughout UNM’s 250 undergradu-ate, graduate, and professional degree programs.  Since the 1999 HLC ac-creditation, the University has made progress, particularly over the past 
few years, in the four identified areas:  (1) assessing student learning and teaching effectiveness and using the results for improvement; (2) providing faculty development opportunities and valuing teaching; (3) creating effec-tive learning environments; and (4) providing resources for students.  De-partments, colleges, and schools across the University encourage innovative teaching, promote diversity, and measure student progress towards their 
educational goals.  The University as a whole has made significant progress 
toward developing a culture of assessment, reflected in its regular annual cycle of assessing learning and assessment reporting for courses, programs, and student services.  These efforts align with the strategic priority of “Stu-dent Success” outlined in UNM’s Strategic Framework.  We describe those structures and activities in the following narrative. 
CRITERION THREE - INTRODUCTION
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  77
58. History of Zimmerman Library, http://
elibrary.unm.edu/zimmerman/history.php
Core Component 3A:   THE ORGANIZATION’S GOALS FOR STUDENT 
LEARNING OUTCOMES ARE CLEARLY STATED FOR EACH EDUCATIONAL PRO-
GRAM AND MAKE EFFECTIVE ASSESSMENT POSSIBLE.
reCenT HisTory In 1999, the NCA EvaluationTeam cited assessment as one of UNM’s seven “representative challenges,” framing the issue this way:  “The planned program for the assessment of student academic achievement has not been implemented consistently and effectively throughout the institution includ-ing the branch campuses and is behind schedule in yielding useful results for program improvement and budget decisions.”59    The University has 
responded to the report’s critique with significant, meaningful – though not always continuous – improvement in assessment. The bulk of UNM’s assessment efforts in the initial years of the re-view period were devoted to a state-wide collaboration to establish general education Core Curriculum learning outcomes.  In 1995, in response to the Post-Secondary Education Articulation Act, the state higher education coordinating board created a 35-credit-hour common transfer curriculum that recognized the common general education elements of undergraduate degrees statewide.  Statewide faculty groups in each discipline area com-piled a matrix of essentially equivalent courses to facilitate student credit hour transfer. In 2004-2005 those statewide faculty groups – which included 
many UNM faculty – identified critical competencies to be developed through courses on the state’s matrix of transferable courses in the core. In September 2005, UNM’s Vice Provost for Academic Affairs as-sembled over 50 faculty members from across the institution to write learning objectives for UNM’s General Education Core.  Many of these faculty 
members also participated in the statewide effort to define common compe-tencies.  Both UNM and the State Higher Education Department groups had developed their general education learning objectives by Fall 2006. 
 September 2006 marked the University’s first full-time investment in assessment with the appointment of an Outcomes Assessment Planning 
Manager in the Office of the Provost.  While not a member of the faculty, he is a permanent, full-time administrator who holds a Ph.D. in education and is responsible for coordinating the assessment activities for the University.  
Under his leadership, the Office of the Provost devised and began executing an implementation plan for assessing every course in the Core Curriculum, requiring all departments that offer a Core course to have a completed a pi-lot assessment by Spring 2007 and a plan for a full assessment of every Core Curriculum course completed by June 2008.  A second stage of implementa-tion involved degree-granting units:  all degrees were required to have writ-ten student learning outcomes and a three-year assessment plan in place by June 2008, with at least a pilot assessment completed by June 2009.  To support faculty and help them better understand and complete the assessment process, student learning outcomes has also been part of the 
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accreditation/chapter3.html
work of the Office for Support of Effective Teaching (OSET), through a series of professional-development workshops about writing learning outcomes and conducting assessment.  OSET also offers a “Success in the Classroom” one-day conference annually that includes topics about assessing student learning.  The organization is also set to launch a series of “Using Assessment Results to Improve Learning” workshops, in a joint effort with the College of Arts and Sciences.  In September 2007, a Provost’s Committee on Assessment (PCA) was appointed to provide policy direction and oversight.  Equally important functions involve leadership:  building capacity and fostering widespread buy-in in order to promote and sustain evidence-based improvement of student learning across all units and programs.  The 12 members of this working committee are broadly representative of the entire University.  Five of the members participated in the Fall 2007 HLC Commitment vs. Compli-ance Assessment Workshop to produce the outline of a strategic roadmap for institutional learning assessment. In the winter of 2007-2008, the PCA worked with the Provost to adopt a set of UNM Student Learning Goals based upon outcomes developed by the Liberal Education and America’s Promise initiative. The PCA also created The UNM Assessment Planning and Report Process, which is an assertive implementation strategy and timeline that the University is now pursuing.   
CRITERION THREE - CORE COMPONENT 3A
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  79
Timelines: Assessment Activities for State of New Mexico
and for UNM, 1996-2009
 Recognizing that assessment expertise must be horizontally inte-grated, and that assessment capacity and leadership must span the entire University, the Provost’s Committee on Assessment recommended that each college and branch campus form a College Assessment Review Committee (CARC).  The CARCs are local teams of faculty that help smaller units create and implement successful strategies for assessment of student learning.  The CARCs are also responsible for reviewing assessment plans and annual re-ports, providing feedback to the units, and reporting back to the deans, who report all assessment activities to the Provost.  The reports to the Provost 
were done on a monthly basis for the first eight months, but have now been moved to a quarterly cycle.  The overall purpose of the CARCs is not only to provide local clusters of expertise but also to enhance the level of engage-ment and to foster productive conversations among faculty about teaching and learning.
iMproving TeaCHing and learning THroUgH assessMenT Assessment Philosophy: Taking a Deliberate Approach.  The Office of the Provost requires every department to meet certain minimal require-ments for their student learning outcomes and encourages best assessment practices but recognizes that each unit must develop its own set of learning 
outcomes and its own assessment practices.  For instance, while the Office of the Provost requires units to assess at least some direct measures of stu-dent learning and strongly encourages units to use multiple measures, it is understood that if units are to engage in authentic assessment (focusing on 
what really matters to them), they must define the learning outcomes they feel are most important and use assessment practices that are meaningful to them.  Ultimately, units should adhere to the best practices of assessment and should receive meaningful advice from local assessment leaders, but the units themselves must control their assessment processes. UNM has developed a deliberate, incremental approach to imple-menting assessment across the University in order to encourage widespread commitment toward a sustainable program and culture of assessment.  The University insists on compliance but understands the more important goal is good-faith buy-in.  Although this approach inevitably results in slower implementation, with various units at various stages, we believe that this approach will lead to steadily increasing assessment know-how across the University and for developing a culture in which units continuously and earnestly carry out the full cycle of assessment – from discussing values and creating outcomes, to collecting evidence of learning and measuring it, to faculty discussing and implementing meaningful change. 
 The Assessment Cycle.  The University encourages, and in many cases, requires all programs to follow best assessment practices and “close the assessment loop” by making methodical, meaningful changes in their 
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programs to improve teaching and learning.  The assessment cycle begins when programs develop student learning outcomes (SLOs) that are measur-able and public, and that are differentiated according to level: general-edu-cation core, other undergraduate, post-baccalaureate, or graduate programs.  Though not yet universally practiced and not yet University policy, these out-comes are increasingly published in faculty syllabi, on department websites, and in customized textbooks or other department publications.  The SLOs and assessment plans of units on every campus are posted on the Univer-sity’s assessment website; details on SLOs and plans are provided for Core Curriculum courses and degree-granting programs.  
 SLOs, developed specifically by the faculty who teach the courses and in the programs being assessed, then form the basis for assessment.  For general-education courses and for degree-granting programs, faculty are required to meet at least yearly to revisit student learning outcomes and make changes when appropriate.  Once student learning objectives have 
been identified and published, course curricula are geared towards these objectives and students produce evidence of their achievement in the form of course-embedded instruments and capstone projects.  Faculty within departments, programs, colleges, and schools then use this evidence to measure student learning outcomes relative to stated objectives.  Most often, this assessment is conducted on an annual cycle and is then published in an-
nual reports made to department chairs, deans, and finally the Provost and President, who makes them public via the University’s assessment website. In addition to required “direct measures of learning” (e.g., student writing, performances, projects, examinations), some University programs also use indirect measures, e.g., mid- and end-of-program surveys, alumni surveys, records of graduates’ scores on professional exams, employer surveys, and 
evaluations from professionals in the field.  Faculty, staff, and administrators will have these results available to use in developing plans for improving instruction and curricula, enhancing learning environments, reallocating resources, and developing new facilities, technologies, services, and programs for students and faculty.  Part of UNM’s developing culture of assessment includes ensuring departments use assess-ment results to improve their work, including their work on assessment.  To this end, the University has developed an annual reporting of assessment 
process, which specifically requires departments to report “use of assess-
ment results to improve student learning.”  This required narrative field is a 
permanent part of the report template (first required in June 2008).  Ad-ditionally, as part of the overall assessment strategy, a longer term goal is to post results from assessment efforts on the University’s assessment website. Protocols for reporting on assessment activities have been estab-lished.  In an effort to streamline the assessment process at all levels, the University is standardizing its approach to assessment.  Standardized as-sessment forms are currently used across departments and programs, from 
branch campus vocational-technical certificate programs to graduate- and professional-degree programs.  On an annual basis, every general-education 
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course and every degree-granting program must be assessed, and every department must submit reports describing those assessment activities.  The College Assessment Review Committee (CARC) for each college or branch then reviews the reports and, if necessary, requests changes before sub-mitting them to the deans, who summarizes them and submit them to the 
Provost.  Finally, the Office of the Provost, on behalf of the institution, reports annually to the New Mexico Department of Higher Education, reporting on general education by October 1 of each year and summarizing all University assessment activities by January 22.  In addition, the dean of each college or branch submits a quarterly report on assessment to the Provost (Deans reported on a monthly basis from February – September 2008).  Further, be-cause the recently revised procedures for Academic Program Review require departments to examine and report on their assessment activities, each department’s assessment of student learning practices is even more deeply examined on a seven- to eight-year cycle.60  
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Timelines: Annual Assessment and Reporting Cycles
for General-Education Courses and Degree-Granting Programs
60. http://www.unm.edu/~apr/
SupportingDocuments/Academic%20
Program%20Review%20%20Manual%20
-%20%20November%202008.pdf
  Faculty Involvement.  UNM’s faculty is directly involved in every aspect of student-learning assessment. Faculty determine the knowledge, 
skills, and values codified in student learning objectives. UNM faculty have also participated in statewide General Education Core Curriculum competen-
cies teams, and in some cases chaired academic field committees, such as in Communications, Mathematics, Social and Behavioral Sciences, Laboratory Sciences, Humanities, and Fine Arts.  UNM faculty also participated in modi-fying the New Mexico HED framework as pertaining to these competencies.  Faculty determine what evidence will be collected and how it will be col-lected.  Faculty are responsible for analyzing and interpreting the data and for making the changes aimed at improving teaching and learning or improv-ing the assessment process itself.  Faculty and administration work jointly to develop the assessment programs for non-curricular programs for both academic and student support services in Academic Affairs and, to a lesser extent, Student Affairs. Assessment of General Education (Core-Curriculum) Courses.  Each department that offers one or more courses in the general-education core is responsible for conducting annual outcomes assessment for each of those courses. The outcomes for each course align with the core compe-tencies in the UNM-HED General Education Competencies61  and the UNM Student Learning Goals.62   For each general-education course, departments submit an annual progress report that describes their assessment methods and results, including proposed and enacted changes in teaching and cur-riculum that have been designed to improve teaching and learning and that have resulted from faculty’s interpretation of the assessment results. The level of compliance is promising: As of October 1, 2008, 94% of all depart-ments had piloted an assessment for at least one general-education course; 
68% had filed complete general-education-assessment plans; and 68% had 
filed an annual progress report on general-education assessment for the 2007-2008 academic year.   UNM-Los Alamos chose to report general outcomes assessment sepa-rately from the main campus for 2007-2008.  The Branch has encouraged faculty (both full-time and adjunct) to conduct course assessments for over ten years, though there were no “formal” procedures in place for collecting assessment data prior to the State reporting requirement.  However, because existing course assessments were already being routinely done by faculty, they were easily matched to appropriate outcomes to the state core competencies.  Therefore, the 
Branch was able to report outcomes for all five areas of the State General Educa-tion Core on 13 different general education core courses.  The participants in this process discovered that examining the course assessment data in a larger context and aligning course assessments with the state’s core competencies gave them a new perspective on student learning.  As such, this has enabled them to envision new ways to improve their teaching for better outcomes.  For example, an Art History professor recently implemented new exam techniques and is sharing the results from this with other faculty members.  
CRITERION THREE - CORE COMPONENT 3A
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  83
61. http://www.unm.edu/~assess/
SupportingFiles/UNM-HED%20Gen%20
Ed%20Objectives-All%20Areas.pdf
62. http://www.unm.edu/~assess/
SupportingFiles/UNM%20Student%20
Learning%20Goals_3-08.pdf
vigneTTes: Two general-edUCaTion prograMs THaT Have 
Closed THe assessMenT loop
First-Year Writing Program. The First-Year Writing Program (FYW) teaches about 3000 students each semester. English 101 and 102 are taught by faculty, graduate students, and part-time instructors, about 30 of whom are new each year and about 30 of whom have been teaching in the program for more than two years. The curricu-lum and placement procedures of the First-Year Writing Program (FYW) had changed very little between 1970 and 2005. Despite 
significant changes in national best practices for the discipline, the curriculum focused almost solely on writing essays. The Director and another English faculty embarked on a two-pronged assessment project to determine how to best bring about change. First, in Spring 
2006, with an $1800 grant from the Teaching Allocation Subcommit-tee of the Faculty Senate Teaching Enhancement Committee, focus groups were conducted to determine students’ perceptions of the FYW. It was found that students perceived the instruction as irrel-evant. That is, while most students reported that they enjoyed the classes and learned to write better essays, they did not believe that learning to write essays prepared them for their future coursework or for their professional lives. Second, a “Phase 2” portfolio-based assessment program was initiated in Fall 2006.63  The assessment revealed that students were underperforming in several key areas, but most importantly they demonstrated little sense of “the rhetori-cal situation” – the idea that writing must change with context, the writer’s purpose, audience, and disciplines. To address this situation, faculty along with about ten graduate assistants met in a series of eight meetings during Spring 2007 to determine how to interpret the results and change the curriculum. In Fall 2007, a revamped curricu-lum was implemented across all sections of English 101 and 102. The new curriculum uses a “genre-based” approach for teaching writing, designed to lay the foundations for a writing-across-the-curriculum program. Subsequent assessments have revealed that the program directors must continue working on gaining broader buy-in from all 80-plus teachers (some of whom have been teaching the course for a long time) to teach the prescribed curriculum. It has also revealed that while the learning outcomes need to be changed to help stu-dents better understand them, that there has been improvement in students’ satisfaction with the course and the occurrence of student’s rhetorical awareness. The curriculum and the assessment methods 
continue to be changed and refined. 
Religious Studies Program.  The Religious Studies program is an in-terdisciplinary unit within the College of Arts and Sciences. It offers a variety of undergraduate minors and majors, with courses taught 
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63.  See Edward M. White, The Scoring of 
Portfolios: Phase 2 (College English 56:4 
[June 2005]: 581-600) for a rationale and 
description of this assessment method.
by four lecturers, part-time instructors, and associated faculty from across the University. In an effort to improve student learning and teaching effectiveness, the program’s faculty participated in a work-shop on “Teaching with Writing,” which was designed to help fac-ulty better use writing as a tool both for learning and for evaluating learning. Shortly after the workshop the core faculty (the two direc-tors and four lecturers) began developing student learning outcomes and evaluative rubrics that would be used to measure how well stu-
dents are mastering the SLOs in their writing assignments.  The first full assessment was conducted in Spring 2008, using similar writing assignments from Week 2 and Week 12. Results showed students were making progress and were performing relatively well with argumentation skills, textual interpretation, and making distinctions. However, in the area of mechanical correctness and other surface features, though students improved in the 10-week interval, faculty felt students needed more assistance. In a series of meetings over the summer, core faculty decided that because they did not want to take a great deal of class time addressing mechanical issues they would involve and promote CAPS (the campus peer-tutoring center where the writing center resides), provide and discuss in class more model papers that illustrate the level of mechanical correctness desired (as well as other argumentative and reasoning skills), and  change the grading rubric to place more weight on mechanical correctness.
 Assessment of Degree-Granting Programs (Undergraduate, Grad-
uate, and Professional).  Each department or program that grants degrees 
or certificates at any degree level is responsible for conducting annual out-
comes assessment for each of those degrees/certificates.  Although faculty determine the student learning outcomes and assessment methods, over-sight is provided by the College Assessment Review Committees (CARCs), whose members help departments understand and adhere to best practices in outcomes assessment.  Many departments incorporate outcomes or competencies put forth by specialized accrediting bodies, in addition to developing their own course 
outcomes.  Specifically, departments and programs across UNM are subject to 47 specialized accrediting bodies.  Further, just under half of UNM’s programs of study have written learning outcomes subject to specialized accreditation guide-lines and review.  All degree-granting programs were required to submit a three-year plan for assessment by May 15, 2008.  The CARC for each college reviewed the plans, critiqued them, and reported back to the programs during Summer and Fall 2008.  Each unit is required to have examined evidence for each program by Spring 2009.  Although some programs will require more than three years to fully implement their assessment programs (e.g., those that will require a new capstone course), most units and programs should be well on their way toward a fully developed assessment program by the end of the initial three-year cycle.
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vigneTTes: Two degree-granTing prograMs THaT Have 
Closed THe assessMenT loop
Signed Language Program. The Signed Language Interpreting Pro-gram uses a national interpreter written exam for partially assessing program outcomes. This exam provides scores on a range of knowl-edge areas (ethics, professional practices, socio-cultural context of interpreting, etc.). The program requires graduating seniors to take this examination, and the faculty annually review and interpret their scores. The scoring rubric is low/medium/high, and as a baseline standard all students are expected to pass the exam overall and to score a medium or high for all subareas. Although all the students were passing the examination as a whole, directors noticed in 2005 that scores on the socio-cultural context portions began declining, from medium to low-medium or low. The faculty met to review the curriculum, determining that for this area it had become out of date. After deciding to assign more, and more current, readings in the socio-cultural domain, the faculty jointly developed a list of readings, and these were then distributed among several courses in the inter-preting curriculum. After two years, students’ scores have improved and are solidly back in the medium range.
School of Medicine MD Program. UNM’s School of Medicine (SOM) has one of the most well-developed and mature systems of assess-ment and continual quality improvement in the UNM system. In fact, in terms of its assessment program and culture of assessment, the SOM prides itself as being among the best in the country as evidenced by the multiple curricular development and assessment grants the program has received over the years.The emphasis on measuring outcomes and using feedback to im-prove the curriculum is based on necessity and a culture that fosters educational scholarship. The primary care track that began in 1979 was a problem-based, small-group-focused curriculum that used active learning and that was rich in formative assessment. Begin-ning in 1990, a large grant from Robert Wood Johnson stimulated another burst of “hybrid” vigor in student and program assessment as the hybrid curriculum, the next major SOM curricular innovation, was designed and implemented. Its nationally recognized innovative experiential-learning curriculum is not only informed by but also driven by assessment. And in 1996, the SOM was awarded an inau-gural National Board of Medical Examiners (NBME) research grant to study the outcomes of its four-year student performance assessment program. 
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Today the, the SOM faculty meets annually for a one-day retreat to discuss the curriculum and student learning. Each retreat focuses on a particular issue for which the SOM has gathered a variety of data.  Faculty discuss the data through the perspective of their own experi-ences with the students based on learning objectives and assessment 
outcomes. Issues are defined, and curricular changes are discussed resulting in planning for interventions in subsequent years. The SOM employs a variety of assessment measures that are con-ducted as part of a comprehensive plan during all aspects of the cur-riculum. Assessment information is gathered from (in some cases) the pre-admission program, throughout four years of medical school, and into residency. Because the curriculum emphasizes integrated comprehensive student learning, students are provided with oppor-tunities to gauge their own learning though formative assessment, through self- and peer-assessment, and through the use of rubrics and global rating scales that are used throughout the curriculum. Indirect assessment, programmatic evaluation, is conducted through a variety of regularly administered measures, including focus groups, surveys, and post-graduate follow-up information. Faculty thoughts about student performance and the curriculum are regularly solicit-
ed. The SOM directly assesses competencies codified by professional organizations. There is a variety of measures in place including Objective Structured Clinical Examinations (OSCEs), which give the students an opportunity to demonstrate their skills in a simulated clinical encounter with a simulated patient. These encounters are recorded for subsequent review by students and faculty. Students are evaluated on their ability to conduct an effective history, perform the appropriate physical examination, and demonstrate patient centered communication skills. This prepares students to succeed on objec-tive nationally developed competency and licensure exams and, of course, ultimately in direct patient care. Students are encouraged to review their recorded encounters for the purpose of self-assessment. 
This promotes habits of life-long-learning through self-reflection and 
self-assessment of performance. Examples of this reflective learning are published in Medical Muse, “a literary journal devoted to inqui-ries, experiences, and meditations of the University of New Mexico  Health Sciences Center community.” http://hsc.unm.edu/medmuse/ Medical educators from throughout United States and the entire world, most recently China, Brazil and Thailand, have visited the SOM to learn about their educational practices and their methods for assessing learning. The SOM’s assessment program includes a rich assortment of methods that require more in-depth explanation to do them justice. What follows are a few interesting examples that illustrate how the SOM employs comprehensive assessment to facilitate its mission to 
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provide high quality health outcomes for the people of New Mexico.
UNM SOM uses a rich variety of assessment methods to fulfill its obli-gations to the State of New Mexico. A particularly pressing problem is the lack of physicians in rural areas. The SOM responds to this need by encouraging New Mexicans from all backgrounds to apply for admis-sion, supports the performance of all its students through medical school and encourages their return to their home community. To report these results, each year the SOM publishes a Location Report, which tracks how many SOM MD recipients and former residents practice in the state, and breaks that down by county. To increase the numbers of medical stu-dents from throughout New Mexico, even from areas where educational circumstances prevent adequate pre-baccalaureate preparation, the SOM has built on earlier grant funded programs and created the Premedical Enrichment Program (PrEP). PrEP is a post-baccalaureate curriculum offered to educationally disadvantaged New Mexicans who demonstrate exceptional non-cognitive characteristics but are not eligible for admis-sion because of low MCAT scores. The SOM faculty and other stakehold-ers are keenly interested in how graduates of PrEP perform in medical school, residency, and into their independent practice. Because the SOM 
has instituted a robust assessment system, it seeks to confidently affirm that PrEP is highly effective in preparing students for medical school 
and beyond. PrEP’s first class entered medical school in the fall of 2008. It is very encouraging that these educationally disadvantaged students performed above the 50th percentile on a test designed for biochemistry majors – which these students were not. Concern about a learning gap lead to a web-based curricular interven-tion that uses trained or “calibrated” peer review and self-assessment to provide formative feedback for student’s patient notes. The concern was generated by the observation that increasing patient care needs limited the feedback medical students were receiving from faculty on their clinical notes - at the same time that accountability was increased because writing clinical notes was added to the professional licensure examination. The curricular intervention was conducted as a formal experiment and we were able to demonstrate that medical students 
wrote statistically significantly better notes after three patient-note-
writing assignments. Confirmed by blinded faculty raters, in 2006 this encouraging demonstration of ‘evidence-based education’ was awarded the T. Hale Ham Award for Research in Medical Education. Extensions of this work and collaboration with the College of Educa-tion formed the basis of a grant application and in 2008 UNM SOM was one of three medical schools in North America awarded a prestigious Stemmler Foundation Grant from the National Board of Medical Ex-
aminers. Having substantiated the original findings, over the next two years we are looking more closely to see how the various facets of the intervention contribute to its effectiveness.64
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64. A Web-based Program for the Deliberate 
Practice and Formative Assessment of 
Writing Patient Notes. PA #10589, http://
www.nbme.org/research/stemmler/
current-grant-information.html
vigneTTes: THree prograMs wiTH besT praCTiCes leading To 
UninTended good ConseqUenCes 
1.  Third-year medical students in the School of Medicine are tested  on their clinical skills in a variety of ways, one of which is perform-ing clinical tasks on simulation mannequins. Although the observing faculty were focusing on a variety of patient-care skills, they noticed a troubling pattern in the scoring checklists: almost all of the medi-cal students were failing to follow safe-needle-handling-and-disposal practices. This was surprising because all students attended a practicum on needle safety—didn’t they? Upon further investigation, the faculty learned from students that the lecture was optional, and these very busy medical students opted not to attend. When the few students who followed safe practices were interviewed it was dis-covered that they had learned safe-needle-handling from nurses they encountered on the ward. The remedy was two-fold: (1) the lecture is now required for all students, and compliance measures are in place; and (2) clinicians meet with small groups of students in the healthcare simulation lab for safe-needle-handling practice. 2.  The capstone course in Civil Engineering, Design of Civil Engineer-ing Systems  (CE 499), affords the faculty the opportunity to directly 
observe and measure student performance. For their final projects, students create a design project, prepare a report, give an oral pre-sentation,  and conduct peer review of other teams’ work, Faculty examine all of these student performances using a scoring rubric to asses SLOs. Broadly speaking, the faculty saw no major weaknesses, but because they had face-to-face contact with the students, they were able to converse with students about their work. During these discussions, students told the assessing faculty that they under-performed on one key measure because they were unfamiliar with Autocad software program. In response, students are now learning how to use Autocad in an earlier course. 3.  The Geography Department wanted to do more than measure whether their students were attaining the learning outcomes they established; they also wanted to know whether there was a differ-ence among the various professors’ students. (This could lead to rich faculty discussions about what each professor did in his or her class, and lead to enhanced understanding about which methods are most effective for UNM students.) However, they discovered something 
they never anticipated looking for. Specifically, while examining how 
sections differed on a specific multiple-choice question, they discov-ered over 96% of the students in one professor’s class marked the correct answer, while the percentages for the other professors were 53% and 76%.  The faculty were puzzled. After considering a variety 
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of causes for this difference, they realized that the one section took 
their final exam online, and this particular question could be found easily simply by Googling the question. For subsequent exams, stu-dents will not have access to the Internet.
vigneTTe: THe College of edUCaTion assessMenT sysTeMThe COE Assessment System (COEAS) was developed to gather, track, and report student progress for all teacher preparation and other school personnel preparation programs in the College of Education (COE), University of New Mexico.  In 2008, re-design of the COEAS has made the system able to handle data from all 38 degree and li-censure programs in the College.  The long-term goal of the COEAS is to provide all the programs in the COE access to a simple, easy-to-use assessment system. The design of the system embodies two major features: it is both modular and relational in design.  The modular-ity is a basic programming feature that allows for different parts of 
the COEAS to be modified in response to program faculty’s ongoing 
need to “fine tune” their assessment protocols; whereas, the ability of the system to present the data in a variety of views and to aggregate different types of institutional and internal COE data provides a rich view of available student performance data.The purpose of the COEAS was to provide a single, relational data-base for COE’s educational programs to capture, analyze, and display the student outcomes assessment data. It is designed to provide a stable platform on which the COE can build its variety of unit- and program assessment protocols. The primary features of the COEAS permit the creation of program-based assessments, the inputting and tracking of students, as well as the reporting of aggregated data to program faculty. 
assessMenT aT THe UniversiTy level UNM has joined the Voluntary System of Accountability and uses the pre/post exams combined with student surveys to assess UNM students’ broad learning gains.  The institution has adopted University-level liberal learning goals to guide the development of student learning outcome as-sessment across the University’s several campuses.  The University’s par-ticipation in the Voluntary System of Accountability will result not only in administration of a standardized assessment of general education outcomes, but also in ongoing participation in the National Survey of Student Engage-ment.  UNM has participated in NSSE six of the last seven years.  Though NSSE results are used to guide the institution’s Multiple Academic Path-ways to Success (MAPS) project as a part of the University’s participation in 
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Lumina’s BEAMS initiative, the opportunity exists for the institution to make 
more extensive use of the data.  The UNM Office of Institutional Research will also use an online survey tool to develop a Survey of Graduating Seniors to explore student experiences and perceptions.  The institution is also in the process of developing concepts for a centralized data collection system with a target date for an RFP by the end of the Spring 2008 semester.   Additionally, a common set of student learning outcomes has been proposed by The Provost’s Committee on Assessment.  As described earlier, during the winter of 2007-2008, the PCA worked with the Provost to adopt a set of UNM Student Learning Goals based upon outcomes developed by the Liberal Education and America’s Promise (LEAP) initiative, and they were approved by the UNM Faculty Senate in Spring 2008.  These three Universi-ty-wide student learning outcomes will serve as a framework for outcomes at the program level for all UNM students: 
University of New Mexico students will develop the following aptitudes 
and habits of mind in the course of their general and major study at 
UNM: Knowledge of human cultures and the natural world, gained 
through study in the sciences and mathematics, social sciences, hu-
manities, histories, languages and the arts; Skills, both intellectual and 
applied, demonstrated in written and oral communication, inquiry and 
analysis, critical and creative thinking, quantitative literacy, informa-
tion literacy, performance, teamwork and problem solving; Respon-
sibility, both personal and social, that will be manifested in civic 
knowledge and engagement, multicultural knowledge and competence, 
ethical reasoning and action, and foundations and skills for lifelong 
learning.65
vigneTTe: assessMenT provides a “sHoT in THe arM” for THe 
Taos branCH CaMpUs faCUlTyTaos was approved as a Branch College in July 2003, but the faculty 
and staff have had difficulty envisioning themselves as a unit with a clear and compelling mission and an ethos. This is due in part to the fact that most of the faculty and students are part time. Further, because Taos is a community college, many of their courses are career-technical in nature, and are taught by community members with professional-technical backgrounds; many of the career-tech-nical courses demonstrate mastery by portfolio products (e.g., art or woodworking). However the academic faculty (those who teach writ-ing, history, math, and so forth) were unfamiliar with career-techni-cal courses and their evaluation methods. This made for a divided faculty who had trouble making connections among their courses. However, the assessment mandate has required the Taos faculty to deliberate together about the mission and objectives of the Taos 
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65. http://www.unm.edu/~assess/
SupportingFiles/UNM%20Student%20
Learning%20Goals_3-08.pdf
Campus, and more precisely what they believed students needed to know and be able to do. This has meant that each faculty member has had to consider how his or her course contributes to this mission and these learning objectives. The conversation between academic faculty and career technical faculty has helped guide the academic fo-cus from tests to portfolios of work accomplished.  Prompted by the assessment process, the conversations among faculty have helped all campus stakeholders appreciate the different matrices of mas-tery that faculty use to evaluate student success.  The conversations around pedagogy and assessment have been informative and “a shot in the arm” for many faculty. A new energy and camaraderie is now present.  Sustainability of Assessment Efforts.  During the past 30 months, UNM faculty have covered a great deal of assessment ground.  In the process they have laid the foundation for a sustainable assessment culture by moving forward deliberately.  The University recognizes, however, that these efforts 
must be encouraged and rewarded if an “assessment culture” is to flourish at UNM. To encourage and help faculty understand best practices in assess-ment, the University, colleges, campuses, and departments have initiated or 
continued several initiatives.  In addition to the Provost’s assessment office 
and the assessment website, the Office of Support for Effective Teaching runs a full annual calendar of workshops, institutes, and brown-bag sessions on assessment issues.  Since September 2006, over 20 brown bags and work-shops have been offered.  For the academic year 2008-09, six faculty work-
shops devoted specifically to assessment have been scheduled.  The University requires every unit to demonstrate and publicize steady progress and improvement.  To encourage this, support and meaning-ful incentives for solid assessment work have been implemented, with units that avoid this important responsibility suffering negative consequences.  For instance, the Vice Provost for Academic Affairs has made available 
$100,000 in one-time funding for assessment startup activities.  In addition, the PCA has made the following recommendations for incentivizing good assessment practice:  assessment activity will become part of the routine evaluation of deans, chairs, and directors; outcomes-assessment informa-tion will become a required component of all program- and course-change request forms, and of all strategic-planning and budget decisions.  In short, if a unit follows poor assessment practices, it can expect little or no new resources.  Colleges, branches, and departments are supporting assessment efforts by assigning key faculty or administrators with the responsibility of coordinating unit assessment efforts.  The Outcomes Assessment Manager devotes 100% of his efforts to assessment across the University.  The Dean of Arts and Sciences (which houses 119 degree-granting programs) has hired a Special Assistant to the Dean for Assessment, a tenured faculty member 
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with expertise in assessment who devotes 50% of his time to assessment during the school year and 100% of his time during the summer.  The Direc-
tor of the Office of Support for Effective Teaching devotes significant effort to assessment issues.  Finally, the members of the Provost’s Committee on Assessment and various other experts across campus provide guidance and encouragement to faculty.  Other colleges, such as Anderson Schools of Management, the School 
of Law, the College of Fine Arts, and the College of Pharmacy have specifically appointed an associate dean that is responsible for the accreditation activi-ties.  UNM-Taos has appointed a faculty member as the assessment coor-dinator and UNM-Valencia has had a long standing assessment committee 
chaired by a faculty member who has been the “unofficial” point person for assessment activities for several years.  Many departments have appointed assessment coordinators.  UNM is slowly building a culture of assessment by engaging faculty and providing the tools and resources to support the as-sessment efforts. UNM-Taos has conducted four “Writing Student Learning Outcomes” workshops and a “Using Rubrics for Grading and Assessment” workshop.  These have been attended by 76 faculty members, or 70% of their entire faculty, the vast majority adjuncts.  UNM-Valencia sponsored a “Branch Cam-pus Assessment Conference” last year with 40 attendees, two annual faculty assemblies dedicated to assessment, and two presentations each semester at regular faculty meetings.  At their Fall 2008 faculty orientation, UNM-Va-lencia conducted a workshop focused on incorporating SLOs into syllabi and curricula.  They have also developed a website devoted to assessment.66   
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Core Component 3B:  THE ORGANIZATION VALUES AND SUPPORTS EF-
FECTIVE TEACHING. 
 As the flagship public university in the state, the University recog-nizes that it must provide its students not only with excellence but also with access.  This results in a highly diverse student body with diverse learning styles and needs.  In order to help this diverse student body succeed, the Uni-versity places great value on effective teaching and student learning, which 
is reflected in its instructional-development programs, support to instruc-tors for innovation and course development, and recognition of outstand-ing teaching.  These activities are primarily initiated or coordinated at high levels in the University’s main-campus and branch-campus organizational structures with notable efforts also established at the department level. 
insTrUCTional developMenT 
 In the last decade, the University has created three offices on the Albuquerque campuses that provide professional-development opportuni-ties in teaching effectiveness to faculty and graduate teaching assistants.  The 
Office of Support for Effective Teaching (OSET) works with instructors on the main campuses and branches; Teaching and Educational Development (TED) provides similar opportunities for faculty in the School of Medicine; and the Teaching Assistant Resource Center (TARC) provides support for graduate teaching assistants.  Instructional-development programs at the four branch campuses are sponsored through centralized teaching and learning centers 
at Taos and Valencia; the Dean of Instruction’s Office at Gallup; and through faculty committees at Gallup, Los Alamos, Valencia.  Los Alamos faculty regu-larly attend College Cornerstone retreats to improve their ability to teach and to better understand under prepared students.  Title V grants at the Taos and Valencia campuses have permitted focused development on learning technologies and training faculty to use these technologies.  The Center for Faculty Development at Taos provides yearly Teaching Effectiveness Insti-tutes centered on a different theme or instructional objective each year (e.g., learning styles, cultural diversity, and use of PowerPoint in the classroom).  The Office of Support for Effective Teaching (OSET).   Housed in the 
Office of the Provost, OSET provides instructional development institutes, workshops, and brown-bag discussion opportunities that are attended by more than 300 faculty members from across the University each year.  OSET programs are driven by a faculty-needs assessment and informal input from faculty while also emphasizing the design and implementation of diverse learning opportunities for diverse learners.  Eight to ten workshops are 
offered annually, including those designed specifically for new, first-time faculty.  OSET programs engage instructors at all ranks (including contingent faculty) to design learner-centered courses using pedagogies supported by research into the best practices in undergraduate education.  Limited oppor-
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tunities for classroom observation and one-on-one faculty consultation are also available.   OSET activities, which began in 2007, are expanded from those of the preceding faculty development center (Center for Advancement in the Schol-arship of Teaching and Learning, or CASTL, founded in 2000) that formerly also enclosed TARC.  Approximately twice as many people participated in OSET workshops and institutes an annual basis during 2006-07, and 2007-08 than the annual tally of participants in CASTL events.  Partnerships with the College of Arts and Sciences and the Title V program at UNM have al-lowed OSET to target initiatives in teaching with technology and enhancing learning across the diverse student body.  Most notable of the partnership activities are intensive two-day course-design institutes that are offered two 
or three times each year and are in sufficient demand to generate a persis-tent waiting list for enrollment.  OSET is also increasing linkage to a grow-ing Writing across Communities program housed within the Department of English.  In this program, English faculty work over extended periods with particular departments or faculty members to increase the use of writing as-signments to both engage and assess student leaning that focuses on critical thinking. Teaching and Educational Development (TED).  TED workshops reach approximately 300 School of Medicine professors and clinician educa-tors each year; this participation level has been roughly constant for the last 
five years.  The TED programs include 14 core workshops along with depart-ment-requested training and guest presentations.  A hallmark of TED initia-tives is the Medical Education Scholars Program which engages eight-faculty cohorts for two-year terms to develop academic leadership skills and educa-
tional expertise.  Each medical-faculty participant identifies and completes a project in an area of educational scholarship/research that meets their own career objectives and supports departmental/institutional missions.  The Teaching Assistant Resource Center (TARC).  Housed within 
the Office of Graduate Studies, TARC offers half-semester seminar classes in effective teaching that are attended by approximately 50-60 graduate teach-ing assistants each year.  Graduate teaching assistants are encouraged, but not required, to participate in the seminar programs offered by TARC and some departments have additional mandatory training for graduate-student instructors.  Most notable among these latter examples are programs that range from pre-semester short courses to ongoing weekly seminars in the Departments of Communications and Journalism, English, Mathematics and 
Statistics, Philosophy, Physics and Astronomy, and Sociology.  The Office of Graduate Studies is planning for expanded teaching-assistant training, including mandatory cultural-awareness and language-training programs for foreign graduate-student instructors. 
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 Teaching Evaluation: The IDEA instrument.  The IDEA instru-ment is the University’s new tool for student evaluation of teaching.  IDEA replaced a former teaching evaluation system ICES, which had been used since the early 1980’s.  Due to the impending retirement of the mainframe computer that hosted ICES, the decision was made to look into more robust tools for evaluation that would provide more formative feedback to faculty.  A faculty committee was formed to gather information and make recommen-dations regarding the appropriate tools and the University selected the IDEA instrument.  After an initial pilot, system-wide implementation of the IDEA instrument for student evaluation of teaching began in Summer 2008.  IDEA offers the opportunity to enhance instruction through forma-tive feedback.  Student responses on the IDEA rating instrument provide direct self-assessment of progress on instructor-selected learning objectives and diagnostic feedback on instructors’ use of pedagogy that support those objectives.  The IDEA Center (Kansas State University) provides download-able guides to inform faculty of strategies to improve the effectiveness of instruction pertinent to the selected objectives.  OSET uses these guides and other resources to work with faculty individually and in small groups to make the best use of the formative feedback in the evaluations. 
sUpporT for TeaCHing innovaTion, CoUrse, and CUrriCUlUM 
developMenT Awards to Faculty to Support Innovation.  The Teaching Allocations Subcommittee (TAS) of the Faculty Senate Teaching Enhancement Commit-
tee allocates approximately $35,000 in small grants to main-campus faculty each year. In recent years, as many as 12 proposals have been supported at 
levels up to $5000.  Most funded projects relate to enabling greater use of technology in teaching, including development of web-based learning mate-rials, purchase of instructional DVDs, and purchase of video capture equip-ment.  Additional support for classroom technology is provided by some colleges and departments, usually by utilizing revenues generated by student course fees.
 The Scholarship in Education program at TED awards $50,000 to 
$100,000 each year to support approximately ten competitively selected projects in the scholarship of teaching and learning within the School of Medicine. Recently funded projects have included course and curriculum de-velopment, web-based instructional modules, video education, and develop-ment of assessment tools. Support at the Branches.  All four branch campuses provide com-petitively awarded instructional-support funds to faculty.  Faculty at all of these institutions have used such funds to attend conferences and work-shops focused on instructional development.  For example, the Valencia cam-
pus allocates $8500 each year for this purpose.  Technology innovations are 
CRITERION THREE - CORE COMPONENT 3B
 96  UNIVERSITY OF NEW MEXICO  SELF-STUDY
a focus of funding allocations at Los Alamos, Taos, and Valencia and are also an emphasis in Gallup’s campus strategic plan.  The growth of instructional technology at Taos and Valencia has been initiated with Title V funds, with 
Valencia providing $100,000 annually for renewal of instructional-technol-ogy equipment.  The Los Alamos campus provides stipends or release time for faculty to develop web-based and online courses, uses funds from the Los Alamos Foundation to support faculty who add service-learning components to their courses, and reimburses faculty who enroll in instructional-develop-ment courses at the branch. Annual Conference on Teaching: “Success in the Classroom.”  A teaching commons is a conceptual space where those committed to learn-ing can exchange ideas, and it is critical to the innovation of teaching and dissemination of practices that enhance student learning success.  Central to building a teaching commons at UNM is an annual faculty-initiated and or-ganized conference, “Success in the Classroom: Sharing Practices that Work.”  Sponsored with funds contributed at many levels, from individual academic 
departments to the Office of the President, the conference features a full day of presentations by faculty from all campuses who share insights into suc-cessful teaching, learning, and assessment practices.  Between 100 and 200 UNM faculty, staff, and students attend each year and web-published ab-stracts are a permanent resource base that OSET, TED, and Freshman Learn-ing Communities use in training and consultation with instructors.
vigneTTe: an exaMple of CooperaTive insTrUCTional CHangeSupport for instructional change at UNM is coordinated through 
Office of Support for Effective Teaching (OSET), Teaching and Educa-tional Development (TED, primarily housed in the School of Medi-cine), and by faculty initiative. A recent example is the partnership between OSET, Information Technology Services (ITS), Media Tech-nology Services (MTS), the UNM Bookstore, and faculty to coordinate instruction with classroom response systems (CRS), also known as “clickers.” This effort was necessary in order to facilitate cost-effec-tive expansion of this effective technology-facilitated pedagogy. The initiative led to adoption of a preferred CRS vendor, development of on-campus technical support for faculty (ITS and MTS), pedagogy training focused on use of the technology (OSET), and cost-savings for students through changes implemented at the UNM Bookstore. The result was a nearly three-fold increase in the use of CRS in classroom instruction between 2006 and 2008 at the Main and North campuses, with expanded use at the Valencia and Gallup branch cam-puses expected in 2008-09. 
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valUing effeCTive TeaCHing The University demonstrates the value it places on effective teaching in a number of ways. First, when making personnel decisions (hiring, tenure, promotion, raise decisions), at the department and college level especially, commitment to and proof of effective teaching are strong considerations.  The University also supports awards and other recognitions given for out-standing accomplishments in teaching.  Many of these awards are supported by endowments established by alumni, former faculty members, and, in the case of the Teacher of the Year Awards at the Albuquerque campuses, also by a former Regent.  Regrettably, a single listing of recipients of these various awards has not been maintained but it is estimated that approximately 50 UNM faculty and graduate teaching assistants receive special recognition at some level for their teaching each year.  Within the limitation of this incom-plete record, it appears that the number and value of awards have remained constant through the last decade. University-level Recognition of Outstanding Teaching.  University-wide award recognition is made each spring by the Faculty Senate Teaching Enhancement Committee, with support from OSET.  Each year a Presidential Teaching Fellow is selected, the highest teaching recognition at UNM, and a title which the Fellow carries for the remainder of their UNM employment, plus a modest monetary award.  Each Fellow also has a two-year term of service to UNM in the support of dissemination of teaching innovation and/or assisting in course and curriculum development.  In addition, multiple awards are made in three categories:  Teacher of the Year (for tenured and tenure-stream faculty and clinician educators), Adjunct Teacher or Lecturer of the Year, and Susan Deese-Roberts Outstanding Teaching Assistant.  The six to 12 total recipients of these three awards receive plaques and modest monetary compensation. The Teaching Enhancement Committee has suggested for several years that the number of awards and the low-level of monetary recognition could be expanded, as there are a large number of strong award nominations that are brought to the committee’s attention each year.  President Schmidly also desires to expand the recognition of teaching excellence, and proposals for expanding the teaching award opportunities are being prepared for his consideration.  Recognizing Effective Teaching at the Branches.  The UNM branch campuses have their own teaching-recognition programs ranging from years-of-service awards to outstanding teaching awards whose recipients are selected by faculty committees, student groups, or both.  Because the primary missions of the branch campuses lie in the areas of teaching and community service rather than scholarly research and creativity, these institutions have developed performance-appraisal criteria that are strongly weighted toward measures of teaching effectiveness.  For example, UNM-
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Taos recently wrote and approved a Faculty Handbook of policies and pro-cedures.  Critical in this process was the establishment of criteria for tenure and reappointment based on excellence in teaching, community service, and professional development.  Using these criteria, six full-time faculty have 
been awarded tenure in the last two years; these are the first tenured faculty at UNM-Taos, which has a total of 10 full-time faculty positions. 
opporTUniTies for iMproveMenT Effective teaching is recognized by an institution not only by singling out exceptional teachers for awards but also by the importance of teaching in consideration of promotion, tenure, and salary-increase decisions.  In this re-gard, UNM’s Albuquerque campuses share with other research extensive uni-versities a perception of inequities in recognition for achievement in teach-ing versus research. Furthermore, data from a recent internal report67  show that work in and rewards for different academic activities vary by gender and ethnicity.  For example, women and Hispanic faculty at UNM report more hours spent on teaching, compared with men and non-Hispanic faculty, re-spectively.  However, the rewards for teaching, publishing, grant writing, and holding administrative posts vary substantially for men, women, and His-panic and non-Hispanic faculty.  In general, a larger portfolio of classes has a negative impact on salary.  These observations have led to reconsideration of policies at the college level in order to increase equity of accomplishments in teaching (including scholarship of teaching and learning) with accomplish-ments in disciplinary scholarship and creative work.  Possible outcomes will be creating and empowering instructional leaders, increasing support and expectations for faculty development, and more widespread mentoring of junior faculty by well-regarded senior teachers. The mentoring component 
could be greatly enhanced through training and certification programs that are planned through UNM’s new Mentoring Institute. 
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67. Faculty Compensation at UNM: Is the 
Reward System Equitable? UNM, 2007
 Core Component 3C:  THE ORGANIZATION CREATES EFFECTIVE 
LEARNING ENVIRONMENTS. As higher-education research from recent decades has shown, stu-dents learn more effectively when they engage in high-quality interactions with fellow students, advising staff, the community, and faculty.  With this research in mind, the University and individual departments and programs have improved their learning environments and have developed new mod-els.
sTUdenT learning CoMMUniTies  
 Students learn by interacting not only with faculty but also with each other.  To support learners from a variety of backgrounds and foster en-hanced interaction among students, faculty, staff, and others, the University and many of its colleges and departments have created and participate in a variety of innovative and effective learning communities.  The University has performed self-studies on these learning environments, which demonstrate that they result in increased student engagement, as described in the sec-tions below. 
 Freshman Academic Choices.  Freshman Academic Choices (FAC) program cluster is described in much further detail in the Special Empha-sis section.  However, it should be pointed out here that the FAC program has a proven success record and is part of the University’s plan to increase retention.  University research has shown, for example, that freshmen who take advantage of these opportunities are more likely to achieve the Lot-tery Success Scholarship for New Mexico Students and return to UNM for their sophomore year.  Perceiving this success, the University’s Graduation Task Force recommended in 2006 that the program be strengthened and expanded.  Since then, the number of Freshmen Academic Choices avail-able to entering freshmen has continued to grow:  in Fall 2007, for example, the number of enrollments was 2865 (it should be noted that students may enroll in more than one FAC, so the number of actual student participants will be slightly lower than the actual enrollments).  Further self-studies con-ducted on the University’s Freshman Academic Choices have included:  (1) Proposed Factors and Groups to Study for Freshman Learning Communities (FLC) Program Assessment (UC-12); (2) Freshman and Learning Communi-ties: 2001-2004 (UC-13); (3) “Freshman Learning Communities and Student Engagement: A Qualitative Study” derived qualitative data by conducting four focus groups from the Fall 2000 and Fall 2001 FLC and concluded that the FLCs enhanced many dimensions of interaction and engagement (with faculty, fellow students, course content ) and self-reported a variety of gains in learning.  
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 Research and Service Learning Program:  Service and Experien-
tial Learning.  Service learning and experiential courses put students in direct contact with the realities they are studying in coursework.  By combin-ing academic instruction (“research”) with community involvement (“ser-vice”), research and service learning allows student to engage more deeply in course content, build real-world experience for their résumés, investigate career options, and better understand their community.  UNM has recently increased the number of service-learning and experiential course offerings.  The Research and Service Learning Program (RSLP), which began in Summer 2006, has expanded recently to include courses from multiple disciplines within Arts and Sciences, including American Studies, Anthropology, English, Theater, and many of the sciences.  Although there was a decline in num-
bers for Fall 2008 (due to a scheduling difficulty), the RSLP will continue to build upon a solid foundation and expects continued gradual growth.  Other colleges and schools such as the College of Education, College of Fine Arts, Anderson Schools of Management, and Architecture and Planning also offer both service and experiential learning classes.  UNM works with community 
centers, non-profits, businesses, and schools from around the community in this program.  
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RSLP Courses
Year Term # of Sections # of Depts # of Students2006 Summer 4 4 362006 Fall 11 8 1992007 Spring 17 8 2832007 Summer 7 3 582007 Fall 26 8 3912008 Spring 21 11 3172008 Summer 5 4 662008 Fall 10 7 151Totals 101 53 1501 Research opportunities for graduate students.  For graduate stu-dents, the University, colleges, and departments also offer internships through the Research Opportunities Program.  The Research Opportunities Program aims to increase the level of diversity among the population of students who enter Ph.D. programs to pursue careers in university teaching and research by providing research opportunities to undergraduate students that have been under-served.  Similarly, many departments participate in the Ronald McNair program, which seeks to produce scholars and researchers who will more accu-
rately reflect the growing diversity in intellectual perspectives, life experiences, and cultures in academe. 
 The Honors Program.  The University Honors Program, also housed within University College, provides students with another effective learning environment by offering many of the personal and intellectual advantages of a small liberal arts college within the diversity of a large research univer-sity.  Honors seminars are interdisciplinary, emphasize intensive reading, writing, and discussion, and encourage reasoned self-expression and critical thinking.  Students in the program take a minimum of 24 credit hours of hon-ors courses.  The program’s Council Members include legislators, business owners, and faculty.  The University Honors Program began in 1958 and was institutionalized in 1961; today, the program offers an average of 40 seminar courses to over 700 registered students each semester. The Research and Creativity Symposium.  The annual Research and Creativity Symposium also provides a learning venue for students by encouraging them to display their work.  The Research and Creativity Sym-posium began in 2004 and includes undergraduates from across the disci-plines. These students enter the symposium with oral presentations, poster presentations, or creative presentations, and are judged by faculty and staff members; an average of 200 students participate each year. More informa-tion about the symposium can be found in Criterion 4. Participation in these programs is widespread among colleges and units. For example, Anderson School of Management participates in Fresh-man Learning Communities, Research Opportunities Program courses, and the McNair program.  In Arts and Sciences, 10 departments participate to varying degrees in the Freshman Academic Choices.  The English Depart-
ment specifically offers 25 courses linked to courses in other disciplines in the Freshman Learning Communities; Communication and Journalism offers several linked courses as Freshman Learning Communities or other learning communities as well.  The College of Education and the College of Fine Arts also participate in Freshman Learning Communities, Research Opportunities Program, and McNair.
peer and online TUToring, sUppleMenTal insTrUCTion, MenToring.   The Center for Academic Program Support.  The Center for Aca-demic Program Support (CAPS) houses four programs – Online Tutoring Services, Peer Tutoring, Supplemental Instruction, and a Writing Center.  Ser-vices are open to all students enrolled in undergraduate courses and are free of charge.  CAPS is funded through Academic Affairs, the Student Fee Review Board, and Summer and Evening Programs. In 2004-2005 CAPS recognized the need for additional types of services and various locations in order to attract more students.  CAPS’s central location has remained Zimmerman Library; however, in Fall 2005, CAPS added evening services in the Student Union Building (SUB).  At the request of students, in Fall 2006, CAPS added an online writing lab (OWL) and other online services.  In addition CAPS re-designed its website with recurring input from undergraduate and graduate 
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students in an English class on “writing for the web.”  Under an agreement with El Centro de la Raza, CAPS opened a satellite location in Mesa Vista Hall 
in Spring 2006 attracting over 100 new Hispanic student-users in the first eight weeks.  In 2004, CAPS offered Supplemental Instruction (SI) for two Or-
ganic Chemistry courses.  In Spring 2006, with funds from the Office of the Provost, CAPS hired additional staff to create a solid SI program to increase student success.  In Spring 2008 with partial funding from Title V, CAPS of-fered SI for 25 UNM undergraduate courses.  In Spring 2006, at the request of student users, CAPS introduced a study hall, allowing students who did not want the services of a tutor or SI leader to study in CAPS tutoring area – satisfying their request for a comfortable, somewhat controlled environment in which to study. The various locations and additional services offered by CAPS has increased the number of student users as well as the number of services to which the individual students availed themselves as shown in the table below:
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CAPS METRICS: Students Served
Academic Year Students Served Total Visits Total Contact 
Hours1999-00 3,700 21,000 23,0002003-04 4,000 23,000 25,0002006-07 4,300 31,000 31,0002007-08 4,889 31,524 39,480 In 1999-2000 CAPS freshman users had an average GPA 0.28 points above the overall freshman average; in 2006-2007 CAPS freshman users had an average GPA 0.32 points above the overall freshman class.  In 1999-2000, 79.8% of CAPS freshman users enrolled for a third semester compared to only 70.4% of the overall freshman cohort. In 2006-2007, 87.2% of CAPS freshman users returned for their third semester compared to only 75.8% of the overall freshman cohort.  CAPS makes adjustments each semester in services and tutor training in response to these evaluations.  Title V Mentors.  The Title V Peer Mentoring Program places upper-class mentors into introductory classrooms, mostly Math 120 and 121 and English 101.  The mentors’ services are available for all students enrolled 
in these classrooms free of charge.  Title V is funded through a $2.8 million grant from the U.S. Department of Education.  The program started with 20 mentors two years ago and for AY 2008-09 has grown to 40 mentors, where 
it will stay for the next three years. The mentors are also placed in offices throughout campus, including the Arts and Sciences Advising Center, Univer-sity College Advising Center, El Centro de la Raza, the Transfer team, Career Services, and the Athletic Department.
aCadeMiC aCTiviTies and organizaTion  
 Students at UNM find a variety of opportunities available to them, including research internships, participation in conferences and clubs, and advising systems that provide support and mentoring.  Research Internships.  Research internships are available across the College of Arts and Sciences and in the School of Medicine.  Internships in Arts and Sciences are available in Anthropology, Communication and Jour-nalism, Philosophy, Psychology, and Women’s Studies; all these Departments offer undergraduate, graduate, or RA support.  Internships in the School of Medicine include clinical and other research internships. Support for Travel to Conferences.  Students are able to participate in conferences, clubs, and other opportunities for academic and quasi-aca-demic collaboration as well.  For example, the following departments in Arts and Sciences provide opportunities for travel support or participation in conferences:  Communication and Journalism, Linguistics, Women’s Studies, Chemistry, Math and Statistics, and Sociology.  The College of Education also helps students attend undergraduate and graduate conferences.  Other Academic Organizations.  Students across disciplines at UNM also have numerous student clubs and other groups available to them. For example, the College of Nursing has an active Student Nurses Association; this organization supports its students in preparing and attending presenta-tions, and mandates membership in the National Student Nurse’s Associa-tion as well.  Graduate students in the College of Nursing join the Graduate Student Nurses Association.  Similarly, the College of Fine Arts provides undergraduate and graduate art student groups, and student organizations exist throughout Arts and Sciences. In addition, Anderson School of Manage-ment offers “Club Daze” gatherings, at which the school’s many student or-ganizations recruit new members.  Club Daze began in 2002, when students at the Anderson School of Management could choose among 14 different student organizations.  The school still offers this event annually as a part of their back-to-school events and services. Student organizations are not limited to the academic sphere at UNM.  Additional organizations include ethnic and cultural, service, profes-sional, military, religious, sports and recreation, political, and special inter-est organizations.  In a Spring 2008 survey, UNM students were asked their participation in student clubs and organizations.  In general, students self-re-ported that participation results in greater gains and engagements.  Students self-reported that campus activities resulted in: “experience relevant to my major” (58% strongly agreed); better “connect[ion] with staff members” (70% strongly agreed); better “connect[ion] with faculty” (58% strongly agreed); and “learn[ing] to balance social activities with academic obliga-tions” (81% strongly agreed). 
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CoUrse ManageMenT TeCHnology and disTanCe learning An increasing number of UNM’s faculty use course-management software to increase the range and enhance the quality of student-faculty and student-student interaction.  This technology also helps the University respond to the diverse needs of its students by affording the opportunities to create courses that use fully online instruction, traditional classroom-based instruction that is enhanced with WebCT, and hybrid models that combine fully online with enhancement.   New Media and Extended Learning (NMEL) provides support to teachers and students working in an all three models. NMEL develops inter-active websites for instructors, using WebCT software, and trains instruc-tors in teaching in this venue.  NMEL’s Course Development group offers both technical and instructional design services to faculty teaching online courses.  They also help to improve the quality of the courses through the development of templates.  Examples of templates developed include stu-dent surveys, tutorials, and customized look and feel.  NMEL also works with faculty to plan face-to-face orientation sessions that allow distance students a chance to meet with their instructors and each other, while at the same time increasing their comfort level with the WebCT technology.  The group provides one faculty orientation and an average of four open labs per se-mester.  Faculty teaching online courses have one-on-one access to course designers as often as needed.  In addition, NMEL provides similar instruction and support for faculty who teach web-enhanced and hybrid courses.  All three models are offered in many departments within the College of Arts and Sciences, the College of Education, the College of Nursing, and the School of Engineering.   The utilization of WebCT at UNM continually increases.  For example, from the 2000-2001 academic year to the 2003-2004 academic year, there 
was a fivefold increase of WebCT fully online courses (18 to 98) and a tenfold increase in overall WebCT utilization (4,487 to 28,238 student seats).  In the years since, online courses have grown even more; during academic year 2007-2008, 213 online sections were offered, with 3466 student enroll-ments.  The growth in WebCT usage is demonstrated in the following graph (showing total overall usage) and table (showing unduplicated counts).68 
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68. Extended University Distance Education 
Programs & Services Self-Study, May 2008, 
Narative Notebook 1, NMEL Technology 
Overview, pg. 7.
CRITERION THREE - CORE COMPONENT 3C
 106  UNIVERSITY OF NEW MEXICO  SELF-STUDY
Growth in UNM WebCT Usage: Enrollment Data: 2/20/08
Fall 2006 (end of semester) Online Hybrid Enhanced Total: 
Unduplicated
TotalStudents: unduplicated 1,015 702 16,105 16,852Enrollments 1,278 727 29,140 31,145Instructors: unduplicated 66 14 519 564Sections 96 25 1,231 1,352
Fall 2007 (end of semester) Online Hybrid Enhanced Total: 
Unduplicated
TotalStudents: unduplicated 1,178 767 16,961 17,850Enrollments 1,448 787 29,189 31,424Instructors: unduplicated 64 14 501 544Sections 95 27 1,226 1,348
Fall 2008 (as of 9/8/08) Online Hybrid Enhanced Total: 
Unduplicated
TotalStudents: unduplicated 1,590 977 18,264 20,831Enrollments 1,973 998 38,571 41,542Instructors: unduplicated 91 19 642 703Sections 134 32 1,604 1,770
 Online Instruction and Distance Courses.  Online courses meet virtually, mediated by WebCT. Physically, these classes meet rarely if ever, but they meet virtually in a variety of activities, including synchronous and asynchronous discussions, peer evaluations, video lectures, and others.Distance courses, rather than being offered online, meet at branch campuses or other remote sites; departments and faculty within the Anderson School of Management, Arts and Sciences, the College of Nursing, Family and Com-munity Medicine, the Health Science Library and Informatics Center, and the School of Engineering offer such courses.  Together, online and distance learning opportunities provide students from various backgrounds – geo-
graphic and otherwise – with courses that meet their specific learning needs. Thus, UNM is better able to serve not only its immediately surrounding area, but more remote and/or rural parts of the state as well.  WebCT-enhanced Instruction.  Many programs and departments that offer these learning experiences also enhance their “traditional” courses with web or video support – as do other departments. In fact, most colleges, schools, and departments include courses that are web or video enhanced. 
The University first started using WebCT to enhance its courses in 1997. Since that time, the number of classes using WebCT enhancement has grown to over 3,067 sections with 67,517 enrollments. 
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Growth in UNM WebCT Usage: Enrollment Data: 2/20/08
 Faculty from Anderson School of Management; the Colleges of Education, Fine Arts, and Nursing; the Schools of Architecture and Planning, Law, and Pharmacy; and Continuing Education regularly use web or video to help reach all students.  In the College of Arts and Sciences, 11 different departments or programs provide some level of web-and or video-enhanced coursework.  Additional courses are also supported by the use of computer 
labs, used specifically to enhance the curriculum or course material.  The College of Education; Continuing Education; and the Schools of Architecture and Planning, Medicine/Health Sciences Center, and Pharmacy regularly use computer labs for this purpose.  In Arts and Sciences, eight departments or programs report having and using computer-based laboratories as part of their ongoing sequence of courses. Hybrid classes (combined online and face-to-face).  Some students’ learning styles and needs may require that they enroll in courses with an online component, but also have the opportunity to meet with an instruc-tor.  For these students, the University now offers courses dubbed “hybrids.”  Hybrid courses meet once a week with the instructor; the remainder of the class is conducted online.  The hybrid program began two years ago and has grown to include classes from many departments and programs.  These courses are available through the College of Arts and Sciences, the College of Education, and the College of Pharmacy.
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 Core Component 3D:  THE ORGANIZATION’S LEARNING RESOURCES 
SUPPORT STUDENT LEARNING AND EFFECTIVE TEACHING.  The University abounds with resources that support student learn-ing and effective teaching.  Major academic support programs have been described above in Core Component 3C; this section focuses on facilities and the assessment of their effectiveness.  
faCiliTies  Libraries.  The research, study, and educational materials needs of all UNM disciplines are met through the individual and shared collections of the 17 libraries currently situated on and adjacent to the main campus. Main campus libraries (University Libraries) include Centennial Science and Engineering Library, Fine Arts and Design Library, Parrish Library, and Zimmerman Library. Additionally, north campus libraries include the Law Library and the Health Sciences Library and Informatics Center.  Four branch campus libraries serve the needs of UNM students and faculty living in those areas of the state (Gallup, Los Alamos, Taos, and Valencia County).  Those libraries’ physical collections are greatly expanded by their linkage to the main campus library system, efforts to create UNM-wide licenses to elec-tronic resources, and access to a robust InterLibrary Loan Program.  Special collections relative to this region of the U.S. and its populations continue to be developed, preserved, digitized (when possible), and catalogued for use, such as the Center for Southwest Research and the Indigenous Nations Library Program.  Many departments collect and maintain collections unique to their disciplines such as the Bunting Visual Resources Library in Fine Arts and the Tireman Library in the College of Education.  Libraries provide individual and group study spaces and rooms including the equipment needed to explore ideas, and departments have carved out space for reading rooms where both students and faculty con-verge. For example, the Spanish Language Department hosts a brown-bag lunch hour where students from various levels and faculty merge in conver-sation, creating opportunities for language practice and exploration.  The In-digenous Nations Library Program provides quiet reading and study space to Native American students seeking familiar ground.  Similarly, the Herzstein Latin American Reading Room, provided by the Division of Latin American and Iberian Resources and Services (DILARES), also provides quiet read-ing and study space for students as well as a meeting space.  The Interpret-ing Services for the Deaf program provides immersion study space where American Sign Language (ASL) is the predominant language used. UNM departments provide access to their learning resources through extending the hours that physical resources are made available for student 
and/or faculty use to the maximum degree that staffing permits.  For in-stance, the advanced computer lab and student technology support center in the Anderson School of Management are open Monday-Thursday, 8am-
CRITERION THREE - CORE COMPONENT 3D
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  109
8pm, Fridays, 8am-5pm, and Saturdays, 12pm-5pm.  The hours are evaluated based on input from students and adjusted based on class schedules and student needs.  Laptops are available for check-out to Anderson students Monday-Thursday, 8am-6pm and Fridays, 8am-3pm.  The Health Sciences 
Library is open 360 days a year with late evening hours five days a week.  The Bunting Visual Resources Library in the Fine Arts College contains over 363,000 graphic images that, as of 2008, are available to their students from any remote location.  The Technology Education Center managed by the College of Education offers centralized access to high quality computing and printing which includes large format services.  Library facilities are open over 100 hours per week when calculated as unduplicated open hours among all 17 facilities.  Library electronic ser-vices are available to students and faculty 24/7 with Parrish Library plan-ning a 24/5 schedule (open all night Sundays through Thursdays) starting in Fall 2008.  In addition, libraries serve students with disabilities by providing unique equipment and services such as those found the Alice Clark Room in Zimmerman Library.  University Libraries have also redesigned their web services in response to student feedback.  In Fall 2008, two new library services were rolled out to provide more accessibility options to customers.  One service, called “Ask a Librar-ian,” provides one-stop access through a common phone number, e-mail address, and chat line for all library customer services.  “Ask a Librarian” has received positive feedback and high usage rates during its initial implemen-tation phase.  Another new service is “LIBXpress.”  Designed to save research time and trips to the library, “LIBXpress” provides an online mechanism for UNM students, faculty, and staff to request an electronic copy of a locally held journal article or chapter of a book.  After the request is made, a librar-ian locates the requested information and sends an electronic copy to the requestor in as little as two business days.   Funding remains a core challenge for UNM’s library system.  The Health Sciences Library and Informatics Center ranks sixth from the bot-tom (of 120) for electronic journals and 9th from the bottom in total serial titles.  In 1999, in ACRL rankings based primarily on budget allocations, UNM libraries ranked 55th out of 113 member libraries; six years later, UNM ranked 86th.  UNM’s Student Fee Review Board provides an annual augmentation to University Libraries budget support.  The Libraries use the funds to pur-chase and renew materials in order to minimize the cancellation of journals, electronic resources, or book purchases as well as to facilitate access to these materials.  Teaching and Research Labs.  Teaching and research laborato-ries, clinics, and shops exist throughout the system including those whose purpose focuses on research, instruction, design, fabrication, experiments, 
scientific study, practicum work, and testing. Several of these resources are shared across disciplines such as the Center for Biomedical Engineering, 
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the ARTS (Arts, Research, Technology, and Science) Lab, and the Language Learning Center.  Some clinics and labs have robust programs due to care-fully established partnerships, such as the Speech-Language-Hearing Center and the Manufacturing Training and Tech Center.  The Civil Engineering department maintains 11 laboratories and their accompanying testing, mea-suring, and identifying equipment.  Labs include Fluids/Hydraulics Mechan-ics, Soil Mechanics, Computing, Materials, and Surveying and Measurements. Computer Labs.  Six computer labs and eleven computer classrooms on the main campus are managed for student and faculty study and research by UNM’s Information Technology Services (ITS). Additionally, the University Libraries maintain over 350 computer stations (including a Laptops-for-Loan Program) that are also available to the general campus community and located on the main campus. Evidence of the existence in most UNM departments of small to large, simple to advanced, and physical to virtual 
computer labs and computer classrooms was reported throughout the five 
campuses.  These labs are outfitted with software applications that match 
the needs of users, the curriculum, the platform, and the field of study.  New computer labs continue to be added every year.  For example, the School of Architecture and Planning recently occupied the newly opened George Pearl Hall which includes a computer lab with 30 workstations using the latest software and hardware to support their curriculum. Student Practice and Production Spaces.  Studios for rehearsals, staging, fabrication, and production are maintained within departments where students and faculty produce, create, or perform their particular craft. These spaces typically contain unique and highly sophisticated equipment and materials as integral components of the teaching and learning that takes place there.  For instance, the departments of Art, Theatre, Dance, Music, and Cinematic Arts each maintain multiple studios that serve their students and faculty.  Additionally, the Center for High Performance Computing and the ARTS Lab (Art, Research, Technology, and Science Lab) each collaborate on arts-related projects pushing the boundaries of the typical performance or production studio. Campus Bookstores.  UNM maintains an extensively stocked and staffed bookstore on the main campus.  Additionally, a bookstore is located at the Health Sciences Center campus and at each of the four branch campuses.  
Various outlets that provide discipline-specific materials are managed by departments, providing students and faculty with easy access and competi-tive prices such as the Art and Art History Paper Store. Performance Spaces and Museums.  As a result of the educational excellence of the art and performance art departments at UNM, campus communities and the citizens of New Mexico enjoy a rich variety of art exhi-bitions, installations, and performances.  The main campus boasts six per-
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formance venues including the Keller Music Hall and Popejoy Theatre, each with year-round event schedules.  The art, history, and natural environment are showcased in more than ten museums and galleries at UNM including the UNM Art Gallery, the Maxwell Museum of Anthropology, the Tamarind Print Gallery, and the Geology Museum.  These collections are used as teach-ing tools across many disciplines. Other Specialized Facilities.  The survey also resulted in reports of many specialized facilities in various departments used to augment the curriculum.  Examples include the observatory managed by the Physics and Astronomy Department, the Domenici Center available to all north campus medical departments, simulated patient care rooms and simulation mani-kins used by students and faculty in the College of Nursing and the nursing program at UNM-Gallup.
effeCTiveness and assessMenT of learning environMenTs University Libraries.  Since 2001, the University Libraries (UL) have administered annual surveys (LibQUAL+®) regarding their services, spaces, and collections. Starting in 2007, the libraries participate in this survey bi-annually.  In 2006, they received 509 responses: 56% from undergraduates, 29% from graduates, 14% from faculty, and 1% from staff.  The graph below shows the most recent summary results from a total of 22 core component questions.  The shaded areas in blue and yellow show where the respon-dents rated the core component between their minimum and their desired levels, with the blue area as the amount that levels exceed the minimum.  The red indicates areas where the respondents’ perceptions fall below their minimum expectation levels, which indicate areas of concern for the library.  The data from this latest LibQUAL+ shows that the Libraries’ core compo-nents received good ratings in all but one area – number of print and/or electronic journals.  
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LibQUAL+ Data
 In response to the survey results, library services have been added or improved such as InterLibrary Loan, the Laptops-for-Loan Program, and targeted electronic journals.  In 2003, the UL created the Online Archive of 
New Mexico, began offering Electronic Course Reserves services, and in 2004 expanded the online archive with a major project called the Rocky Mountain 
Online Archive. In response to the 2006-07 survey and other input, the UL initiated a Print to Electronic Program evaluating the current print journal collection to determine which can or cannot be transferred to electronic ac-cess, and now purchases most new journals solely in electronic format. Additionally, UL administration undergoes a complete process of strategic planning every three years. The process is largely informed by UNM’s stated strategic goals and also by focus group meetings with faculty, students, staff, and library employees.  The UL has also conducted two in-depth Space Stud-ies in order to continually enhance, reapportion, and upgrade library facili-ties based on the results. The studies rely heavily on input from the campus constituencies.   Center for Academic Program Support.  CAPS collects student user evaluations of services, tutors, and instruction leaders.  CAPS also assesses the use of its spaces regularly to determine periods of highest use and ad-justs availability of tutoring sessions and tutors for drop-ins accordingly.  College of Education.  The development of new tools and data bases in the College of Education promises to increase access to data on student learning.  The college evaluates its resources in a continuous manner and 
uses specific reporting events as a means of testing the allocation and man-agement of resources.  The development of a COE Web Portal is underway as of 2008.  It will feature both institutional as well as assessment and evalu-ative data from a wide variety of sources.  To date, the reports indicate that 
the area of greatest need is in field placements that provide venues for learn-ing. College of Arts and Sciences.  The Anthropology department has established a Space Committee to evaluate current teaching laboratories and to identify additional space and how best to utilize it. They also conduct an evaluation of student learning outcomes based on availability of laborato-
ries as an element with each course. Staffing effectiveness is evaluated using UNM’s performance evaluation procedures.  The Chemistry/Biological Chemistry Department employs research scientists who oversee NMR Lab facility and the X-Ray Crystallography Lab. Both provide instruction to faculty and students on use of the labs.  The de-partment analyzes the 21-day enrollment reports to determine enrollment trends. Informal collection of student demands results in added courses. 
Staffing effectiveness is evaluated using UNM’s performance evaluation pro-cedures. 
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 Anderson School of Management.  ASM’s IS department uses databases to track student and/or faculty use of their virtual computer lab, their student tech support center, an advanced computer lab, and the Ander-
son mobile initiative.  Current staffing for these services is monitored and measured by the availability of services and the response time to support requests.  Health Sciences.  Health Sciences Library and Informatics Center has established a culture of assessment by developing a regular pattern of mea-sures to inform planning for education in the future.  Assessment compo-nents include a biannual administration of the national LibQUAL survey and of the technology survey (currently piloting a national TechQUAL survey).  HSLIC also has established a program of dashboard creation and monitoring. The Radiologic Sciences Program made revisions to the clinical site component of the program based on student evaluations, clinical assess-ments, community needs assessments, and City and Statewide meetings to 
bring together a consensus of where this field is growing and changing. 
 UNM-Valencia. The Valencia campus assesses lab use effectiveness via enrollment data.  Informal surveys are used with faculty and staff and formal/informal consultation of faculty and staff is also used to assess effec-tiveness of the resources on this campus.  Student demands for resources are determined by analyzing enrollment data, faculty feedback, student govern-ment input, and bi-annual CSSE data. 
sUMMary observaTions
 In the late hours of April 30, 2006, a fire broke out in the basement of the 70-year-old Zimmerman Library.  The entire building had to be closed for two months, necessitating a massive reorganization of basic services provid-
ed to students and faculty during the last weeks of the spring and first weeks of the summer terms.  In the end, it was two years before the fully recon-structed and renovated space reopened with 10 new group study rooms, 20 new computers, a 40-seat computer classroom, six new microform reader-printers with attached scanners, and state of the art compact shelving.  
 The Zimmerman fire highlighted the best qualities of the Univer-sity of New Mexico community: a readiness to come together for common purpose; an ability to transform an unwanted event into an opportunity for improvement; and a readiness to keep student needs at the forefront of a 
complex undertaking.  To these we can add specific components of excel-lence: a history and awareness of diversity; a well-developed web learning infrastructure; a solid culture of assessment in the School of Medicine; and a proven suite of focused learning environments, especially in the freshman year.   Those same qualities will be required to sustain progress and sur-mount the University’ remaining assessment challenges.  UNM still needs to 
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increase the number of departments that use full-cycle assessment, by devel-oping more institutional know-how about assessment across all campuses.  To continue to improve the quality of education at UNM, hiring, promotion, and tenure policies should be examined with regard to the equity of accom-plishments in teaching (including scholarship of teaching and learning) with accomplishments in disciplinary scholarship and creative work.  And in the end, the budgetary issues will not go away; support for library collections and services, as well as instructional-development programs, needs to be increased so that their reach approximates those of other research universi-ties.   
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CRITERION FOUR
ACQUISITION, DISCOVERY, AND APPLICATION 
OF KNOWLEDGE
The organization promotes a life of learning for its faculty, administra-
tion, staff, and students by fostering and supporting inquiry, creativity, 
practice, and social responsibility in ways consistent with its mission.
inTrodUCTion Almost before it had students, UNM had a research mission with direct and immediate social relevance.  In the Fall of 1897 President Clarence Herrick “approached the Board of Regents with a request [to establish] a joint laboratory with the New Mexico Territorial Board of Health for research relating to tuberculosis. . . By the Spring of 1898 the work of this project had grown to such an extent that Herrick requested permission to publish a bul-letin to report the ongoing research.”69  As a Carnegie-designated “Very High Research” institution today, UNM remains committed to the educational expression of its research iden-tity.  From initiatives in undergraduate research, to cultural and intellectual programming for the campus and community, to structures that support re-sponsible applications of knowledge and discovery in the marketplace, UNM seeks to be the “intellectual ecosystem” envisioned in the landmark Boyer Commission “Blueprint for America’s Research Universities.”70   The chief components of that ecosystem are presented below.
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69. Davis, Miracle on the Mesa, p. 43.
70. The Boyer Commission on Educating 
Undergraduates in the Research University, 
Reinventing Undergraduate Education: 
A Blueprint for America’s Research 
Universities, 1998, p. 9.
Core Component 4A:   THE ORGANIZATION DEMONSTRATES, THROUGH 
THE ACTIONS OF ITS BOARD, ADMINISTRATORS, STUDENTS, FACULTY, AND 
STAFF, THAT IT VALUES A LIFE OF LEARNING.  The University of New Mexico demonstrates its commitment to a 
life of learning in myriad ways.  As the flagship public university in the state, UNM aspires to provide innovative and multiple opportunities for learning, incentives for achievement, and state-of-the-art facilities and equipment for students, staff, and faculty.  Across the University’s main campus, multidisci-plinary research centers and institutes provide for conversation and creativ-ity across disciplinary boundaries.  In addition to career and college trans-fer programs, UNM branches provide opportunities for life-long learning through their community education programs.  UNM is a center of cultural and intellectual activity throughout the communities in which the campuses are located.  
sTUdenTs The University offers enrichment opportunities to students at every level.  The Freshman Learning Communities and the demanding courses in the Honors Program provide students with innovative curricula designed to inspire critical thinking.  Each of the University’s college’s offers scholar-ships and fellowships to undergraduates, and many departments sponsor undergraduate awards and prizes, as well as scholarships.  New Mexico State Lottery Scholarships and Dependent Education Scholarships enable UNM to attract New Mexico high school students who might not otherwise be able to afford a research university education.  Through such programs as the Initia-tives to Maximize Student Diversity, Minority Access to Research Careers, the National Institutes of Health-sponsored Post-Baccalaureate Research Program, and the Ronald E. McNair Scholars Program, UNM particularly supports opportunities for minority undergraduates who wish to pursue 
research and enter technical fields.  In addition, UNM has several field study facilities such as Sevilleta (located at the Sevilleta National Wildlife Refuge approximately 50 miles south of Albuquerque, NM) that provide students 
with first hand experiences in environmental sciences.   UNM undergraduates have demonstrated their own commitment to learning, seeking out research opportunities and winning such prestigious awards as the Truman, Goldwater, and Marshall scholarships.  In the past 
five years, UNM has produced 13 Fulbright Scholars that have gone on to study in a number of different countries.  As of Fall 2008, UNM’s freshman class included 15 National Merit Scholars and 24 National Hispanic Schol-
ars, representing a significant increase in these scholars from past years.  In addition, there are a number of opportunities across campus for under-graduates to get involved in research activities under the direct supervision of faculty researchers.  Such programs as the Minority Access to Research Ca-
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reers (MARC), the Initiatives for Minority Student Development (IMSD), the McNair Scholars program, the Post-Baccalaureate Research and Education Program (PREP), and the Museum of Southwestern Biology’s Undergradu-
ate Nurturing Opportunities (UNO) program, among others, are specifically designed to provide undergraduates with the research skills necessary for 
lifelong learning and more advanced study in their respective fields.   The effectiveness of these programs notwithstanding, as the state’s leading research institution, UNM could and should expand its undergradu-ate research opportunities and integrate these opportunities more formally into its educational programs.  This is one of the key areas of priority for the 
Office of Research as it restructures to better respond to the needs of faculty and students. Graduate and professional students at the University of New Mexico enjoy even greater support for their entry into a life of learning.  Academic departments offer support packages for graduate assistants, both in teach-ing and research.  Graduate students who hold an assistantship (graduate, teaching, research, or project) are all eligible for tuition waivers and graduate student employee health insurance.  Approximately 4000 students hold some form of assistantship each semester.  In addition, many graduate students are supported by national fellowships from organizations such as the National Sci-ence Foundation, Mellon Foundation, and Sloan Foundation.  Departments and colleges award endowed fellowships, and many offer research scholarships and awards of merit for both short- and long-term research projects.  The state 
also provides funding  of approximately $1.5 million available to graduate students including Higher Education Department (NMHED) Fellowships, New Mexico Scholars (also know as 3% scholarships), and Regents’ scholarships.  UNM has listed as one of its priorities to increase the number and amount of graduate assistantships, internal fellowship support, and providing assistance to graduate students applying for outside fellowships. The Graduate and Professional Students Association (GPSA) sup-ports graduate research and professional advancement through many ways.  
The support of research is a significant priority for GPSA.  For example, GPSA provides resources for student researchers through the award of Student Research Allocation Committee (SRAC) grants, Specialized Travel Grants, and Graduate Research and Development Grants, funding research relevant to the completion of a degree, other research, and travel.  GPSA also offers 
Projects Funds for departmental or individual projects beneficial to the department or the University community.  In Fall 2008, GPSA also introduced an Ad Hoc Committee that aims to help improve and enhance the quality of graduate student research.  The primary purpose of this committee is to pro-vide opportunities for experienced graduate students to work with student researchers to review research project designs and procedures.  Its second-
ary purposes are twofold:  (1) to track research outcomes specifically for the grants allocated by the GPSA; and (2) to provide a mechanism to share experiences, both successful and unsuccessful, to help other students learn from challenges previously faced by experienced student researchers.
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 The Office of Graduate Studies (OGS) provides support and assis-tance to prospective and current students as they progress through their curriculum of study.  Other organizations and resources available to all graduate students designed to provide information, workshops, and support include the following: The Project for New Mexico Graduates of Color (PNMGC), founded during the 2002-03 academic year, is a student based organization that is working to build community among historically underrepresented groups in graduate school.  The mission of PNMGC is to increase the retention of students of color through providing academic, social, cultural and emo-tional support, and to ultimately build a more diverse population within the University of New Mexico graduate and professional programs.  To that end, the project has established a mentoring program and provides a variety of special programming opportunities such as facilitating undergraduate out-reach initiatives; dissertation, thesis and comprehensive exam workshops; monthly social hours; monthly brown bag lunches; end of the year social events; and the sponsoring and promotion of various cultural events.   The Society for Native American Graduate Students (SNAGS) was established to better represent growing concerns and interests of graduate students at UNM.  The goals of the organization are to provide a network of graduate students with faculty members among the American Indian population on campus and surrounding communities; promote professional, scholastic and social activities among its members; promote cooperation and communication between students and faculty; represent the views of Native and non-Native graduate students at UNM; provide support across the disci-plines for those working on dissertation, thesis, or research; promote issues of professionalism for those who plan to pursue a career in academia, utilize Native American faculty for guidance, lectures, or meeting one-on-one; pro-mote and maintain the prestige and high standing of UNM; encourage and promote the representation of New Mexico’s cultural and ethnic diversity at UNM; and mentor and meet with Native and non-Native graduate students who are new to UNM.
 The Office of Graduate Studies partners with Career Services to provide assistance and career guidance to graduate students.  Some of these services include:  researching employment opportunities for post graduate, internships, fellowships in academic, private, or public sectors; assistance with writing resumes or curriculum vitae; providing information on job search strategies and resources; assistance with professional writing such as cover letters, letters of intent, personal statements; providing workshops; hosting career fairs, and providing guidance for career development and assessment.  Graduate students are provided with the same ethics training 
provided to faculty and staff researchers through the Office of Research Eth-ics and Compliance Services.   The Teaching Assistant Resource Center (TARC) was developed dur-ing the 1982-83 academic year to provide resources and training to graduate students at UNM for their instructional appointments and responsibilities.  
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TARC provides a variety of resources and training to Teaching Assistants (TAs).  For example, TARC offers a one-credit graduate course, C&J 538, which is an introduction to post-secondary classroom teaching course.  A separate section is designed for International Teaching Assistants.  In ad-dition, a special non-credit workshop series is offered during the spring semester.  These workshops address a variety of issues relevant to the TA community.  TARC also produces a newsletter focused on graduate student teaching each semester.  Additionally, TARC staff may be contacted for indi-vidual consultations regarding teaching responsibilities and methods. In order to cultivate an appetite for learning, students must also have access to the requisite facilities and equipment.  Such projects as the new Science and Mathematics Center Visualization Lab, in the College of Arts and Sciences, represent the University’s dedication to providing state-of-the-art instructional facilities, but the University also supports undergraduate learning in more routine ways, for example, with computer access in the libraries, the Student Union Building, and at other sites.  UNM is also on its way to joining other universities in making wireless internet access available throughout the main campus, although wireless access is at present available only in selected locations.  Similarly, the branch campuses are working on ex-panded internet access for their students.  And, the University is working on a structured planning process for classroom modernization as older facilities are remodeled and replaced (see Criterion 2 for more information on the Classroom Modernization project).   UNM students also have the opportunity to participate in experien-tial learning projects which not only count for academic credit, but provide hands-on experience to students.  For example, the UNM Board of Regents 
made available $2 million of the Regents’ Endowment Fund to establish the 
first investment portfolio to be managed by Anderson School of Management students under the supervision of a faculty member as part of the students’ 
course work in finance.  Many other examples of experiential learning op-portunities for students are further detailed in Criterion 5.   UNM students also have many opportunities to pursue learning out-side the classroom, laboratory, or library.  Every week, UNM campuses host lectures, colloquia, exhibitions, and performances representing the entire spectrum of the humanities, arts, and sciences.  Graduate students partici-pate with regularity in departmental colloquia.  The events and lectures are posted and advertised through a number of mechanisms including websites, listserves, posters, class announcements, and e-mails.  Many of these events are open to the public.  
ConTinUing/CoMMUniTy edUCaTion prograMs
 The Continuing Education program at UNM also offers faculty, staff, students and community members the opportunity for lifelong learning, 
including certificate programs in computer science, professional develop-
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ment, career enrichment, and health and human services, as well as Span-ish classes for the workplace, personal enrichment courses, and a custom training and consultation service.  The Conference Center at the Continuing Education site also serves as a popular venue for community events and public lectures.  In addition, the Anderson Schools of Management provides 
certificate programs and an Executive MBA.  Similarly, the branch campuses each have community education programs for skills development, workforce training, children’s activities, and personal enrichment courses.  They also host small development centers that encourage economic and workforce development and training.  
sTaff UNM Staff may take part in a variety of programs designed to encour-age a life of learning.  Those who seek to advance professionally may take part in the Career Ladder Program, sponsored by the Division of Human Resources.  In FY 2006-2007, UNM saw a total of 108 (2.1%) career ladders for staff.  Those who participate learn new skills and take on new responsibilities, while continuing to perform their current duties.  Staff members can also take advantage of professional development courses offered through Employee and Organizational Development (EOD).  In FY 2006-2007, 3208 staff partici-pated in EOD classroom training, and 7564 staff participated in online training through UNM Learning Central.  Additionally, staff may participate in career education and continuing education classes, and they have the opportunity to register for regular classes at the University, free of charge, through the tuition remission program.  Over a third of respondents to a survey indicated that more than half of the staff in their departments currently use tuition remission (see Criterion 2 for more information regarding the tuition remission pro-gram).  Vice Presidents, deans, and directors of units at UNM are also encouraged to offer both professional development grants and staff achievement awards. Staff members are also eligible for University-wide recognition pro-grams, including the following:
Regents’ Meritorious Award:  This award honors a staff or faculty member(s) who has provided extraordinary and distinguished service to the University as demonstrated by outstanding teaching, service to students, research, scholarship, publications, performance in faculty and University governance, or other such contributions which have enhanced the University.
Gerald W. May Staff Recognition Award:  This award honors three 
to five staff members per year who demonstrate exceptional commit-ment, initiative, and innovation in service to the University.
Extraordinary Service:  This award honors staff members who have demonstrated extraordinary dedication and innovation. 
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University/Community Service:  This award recognizes staff who donate considerable personal time and effort contributing to the University’s public service mission. 
Diversity:  This award honors staff who have significantly promoted diversity on campus.
Team Award:  This award honors groups and teams for exceptional service in suggesting and/or creating change that results in innova-tive solutions to University-wide challenges. In addition, many units sponsor awards honoring staff such as the annual Provost’s Committee for Staff awards and the Student Affairs staff awards.
faCUlTy Faculty members, by virtue of their choice of profession, have dem-onstrated a desire to engage in a life of learning.  As stated in the Academic Freedom and Tenure Policy found in both the Faculty Handbook and en-dorsed as University policy in the Regent’s Policy Manual:  
The University strives for inquiry, learning, and scholarship of a 
breadth and depth that will result in excellence in all of the University’s 
major functions: teaching, scholarly work, and service. Each academic 
unit has an obligation to contribute to each of the three functions of 
the University. Faculty members play a central role in the realization of 
these functions and help fulfill the obligations of their academic unit by 
contributing their unique expertise and competence.71  Those faculty members who demonstrate exceptional merit in mani-festing life-learning may be recognized in a variety of ways.  The University’s highest faculty honors include the Regents’ Professor and Lecturer Awards, which are attached to monetary compensation, and the Distinguished Pro-fessorship, which is the highest faculty title bestowed at the University.72 Since 1954, a distinguished faculty scholar has been selected on an annual basis to deliver the Annual Research Lecture to encourage research and cre-ative works.  The University also publishes a compendium of faculty research and creative work, including publications, exhibitions, and performances along with research expenditures and sponsored research.73  Faculty who publish books are recognized at an annual event hosted by the President and Provost which generally honors anywhere from 50-60 authors per year.  Additionally, UNM has many faculty who are members of national academies, fellows of prestigious organizations, and are recognized nationally and inter-nationally for their outstanding contributions to their disciplines. Along with teaching students, faculty research productivity is cen-tral to the mission of any research University, particularly at UNM’s main 
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72.  Both of these honors are further 
described in the Faculty Handbook Section 
B2.2.4 and B2.2.5 (http://handbook.unm.
edu/)
71.  Faculty Handbook, Policy on Academic 
Freedom and Tenure, Section B (http://
handbook.unm.edu/) and RPM, 5.2 (http://
www.unm.edu/~brpm/r52.htm)  
73. See http://research.unm.edu/
publications/index.cfm
campus.  From the time of hiring, UNM subsidizes research time, from the research semesters awarded, to assistant professors before tenure, to the sabbatical leaves available to productive faculty members following tenure.  The Research Allocations Committee provides funding for faculty research projects, including travel.  Additionally, faculty who participate in activities of 
the Science and Technology Center may gain a variety of benefits and recog-nitions, including patents.
researCH and CreaTive prodUCTiviTy The preparation of students for life in a global community requires 
faculty that are current in their fields and that understand the environment in which the graduates will be working.  UNM faculty are very productive in bringing in sponsored research, engaging in creative works and actively publishing, and providing contributions to economic development. Sponsored Research.  In 2007-08, UNM faculty brought in over 
$169 million of sponsored research to the main and branch campuses and 
over $134 million of sponsored research to the health sciences.  A 5-year summary of sponsored research activity for UNM’s contracts and grant awards is shown for the Main/Branch Campuses and the Health Sciences Center. 
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UNM Main and Branch Campuses
Submittals, Awards, and Denials through June 30,2008
Note: Actual FY 2008 numbers were not available at the time of publication.  The numbers provided are close estimates.
For 2008, there were a total of 1,718 awards, awarded to 636 Principle In-vestigators.  Some recent examples of these awards include:
•  Rose Auletta, UNM-Valencia, $611,371 from U.S. Department of Education for Title V Grant “Student Success through Teaching and Learning”
•  Joseph Cook and William Gannon, Biology, $1,014,659 from National Science Foundation for “Undergraduate Research and Mentoring: Undergraduate Nurturing Opportunities in Biological Sciences in Southwestern U.S.”
•  Eric Loker, Biology, $1,501,896 from National Institutes of Health, Centers of Biomedical Research Excellence (COBRE) for “Center for Evolutionary and Theoretical Immunology”
•  Karl Karlstrom, Laura Crossey, Earth and Planetary Sciences, 
$607,650 from National Science Foundation for “Collaborative Research: Trail of Time: A Geoscience Exhibition at Grand Canyon National Park”
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University of New Mexico Health Sciences Center
Submittals, Awards, and Denials through June 30, 2008
•  Plamen Atanasov, Center for Bioengineering, $800,000 from Air 
Force Office of Scientific Research for “Fundamentals and Bioengi-neering of Enzymatic Fuel Cells”
•  Gabriel Lopez, Heather Canavan, Elizabeth Dirk, Julia Fulghum, 
Dimiter Petsev, Center for Bioengineering, $1,000,000 from Na-tional Science Foundation for “UNM-Harvard PREM: Leadership in Biomaterials”
•  Steven Brueck, Center for High Technology Materials, 
$1,646,327 from Defense Advanced Research Projects Agency for “OMC: Spatial, Temporal and Spectral Localization for Advanced Photonics Capabilities” The National Science Foundation (NSF) maintains data on research and development (R&D) expenditures and obligations in science and engi-neering for the nation’s universities.  R&D expenditures and obligations are from all sources of funding including federal, state, local, industrial, founda-
tion, and miscellaneous funding sources.  UNM reports these figures in an 
annual report produced by the Office of the Vice President for Research.74    UNM’s most recent rankings based on the NSF data are highlighted below:
•  Total R&D Expenditures at Public Universities and Colleges:  62 (FY 05)
•  R&D Expenditures at Universities and Colleges with a Medical School:  64 (FY 06)
 •  R&D Expenditures at Universities and Colleges:  92 (FY 06)
•  Federally-financed R&D Expenditures at Universities and Colleges:  74 (FY 06)
•  Non-federal R&D Expenditures at Universities and Colleges:  103 (FY 06)
•  Federal Obligations for Science and Engineering R&D to Universities and Colleges:  76 (FY 05)
•  Federal Obligations for Science and Engineering to Universities and Colleges:  76 (FY 05) Much of this research activity is coordinated through UNM’s numer-ous centers and institutes.  UNM categorizes these institutes and centers into three categories as shown below:
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74. Copies of the Annual Research report 
can be found at http://research.unm.edu/
publications/index.cfm  
Category I – College and School Centers and Institutes
•  The Alliance for Transportation Research Institute
 •  Arts of the Americas Institute 
 •  Arts Technology Center 
 •  Center for Academic Programs and Support 
 •  Center for Advanced Studies
 •  Center for Information Assurance Research and Education
 •  Center for Intelligent Systems Engineering
 •  Center for Southwest Research
 •  Consortium of the Americas for Interdisciplinary Science
 •  Institute for Astrophysics
 •  Institute for Medieval Studies
 •  Institute of Meteoritics
 •  Institute of Public Law
 •  Institute for Public Policy
 •  Institute for Social Research
 •  Institute for Space and Nuclear Power Studies
 •  Maxwell Center for Anthropological Research
 •  New Mexico Center for Particle Physics
 •  Manufacturing Engineering Training & Technology Center
 •  Tamarind Institute
Category II – University Centers and Institutes
 •  The Art, Research, Technology, and Science Laboratory
 •  Bureau of Business and Economic Research
 •  Division of Government Research
 •  Ibero-American Science & Technology Education Consortium
 •  Institute for Applied Research Services
 •  Latin American Iberian Institute
 •  Southwest Hispanic Research Institute
 •  Spanish Colonial Research Center
Category III – Strategic Research Emphasis (SRE) Centers
 •  Center on Alcoholism, Substance Abuse, and Addictions
 •  Center for High Technology Materials
 •  Center for Micro-Engineered Materials
 •  Center for High Performance Computing Publishing and Creative Works.  UNM faculty actively engage in publishing and producing creative works: over 1,750 scholarly papers and articles, books, book chapters, reviews, creative works, and patented works in 2006.  An annual publication highlighting these accomplishments is pro-
duced by the Research Development Services Office.75   While many of these 
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75. 2007-2008 UNM Fact Book, p. 105 http://
www.unm.edu/~oir/factbook/webpage.
htm and annual Faculty Publications and 
Creative Works publications at http://
research.unm.edu/publications/index.cfm
accomplishment focus on the more traditional research disciplines, this acknowledgement of public works spans programs from the entire Univer-sity.  For example, in addition to their grants and contract activities,  College of Fine Arts faculty engage in a per year average of 1194 performances, 63 
exhibitions, and 17 media (film, TV, recordings, web) presentations.  The CFA faculty also routinely publish (over 55 publications per year), make appear-ances and serve as guest lecturers (over 290 per year), serve as guest art-ist and teachers (approximately 177 per year), present at conferences and symposia (approximately 118 per year), and serve as competition judges or jurors (over 3 per year).76    There have, however, been some obstacles to the sponsored projects 
enterprise that were identified by the Research Study Group (RSG) report and the National Council of University Administrators (NACURA).  Discus-sion of these issues and the solutions that have been implemented are dis-cussed more fully in Core Component 4D and the Summary Observations to this chapter.
insTiTUTional resoUrCes and venUes For the main campus, the University’s website lists a calendar of events open to the University community, ranging from art exhibits and 
gallery talks to lectures on medical and scientific research, architecture and 
planning charrettes, workshops on history or politics, film screenings and performances of music, dance, and theater.  Popejoy Hall, the Zimmerman Library, Pearl Hall, and the Hibben Center house performance and lecture venues that are centers of activity for the entire state, booked months (and sometimes years) in advance.  The main campus of UNM is, in short, a regional magnet of cultural and intellectual activity, encouraging current stu-dents and members of the community alike to think, enjoy, and contribute.  Similarly, the branch campuses host exhibits, lectures, performances, well-ness clinics, and other activities that are designed to enlighten and provide educational resources to the communities they serve.
vigneTTe:  Csel sUMMiT -- sUpporTing THe researCH envi-
ronMenTThe University Libraries held a Summit at its Centennial Science and Engineering (CSEL) branch library on October 29, 2008. The CSEL Summit began with opening remarks from Martha Bedard, Dean of University Libraries, and Julia Fulghum, Interim Vice President for Research and Economic Development. William Michener, Research Professor, Biology, gave the keynote presentation on cyberinfrastruc-ture planning for UNM.Six questions were posed to 36 key science and engineering faculty. 
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and Strategy Hearing documents.
The purpose of the summit was to learn about how research is con-ducted, how effective is collaboration, how data is managed, and how 
the library can best support these activities. Major findings included:
•  Most faculty create data sets in their research and feel that these data would be useful to others; however, little activ-ity is underway to collect and/or preserve the data these faculty create. Data is being maintained primarily on personal computers and on external storage media and is generally not available for reuse. Concern about ownership of data was expressed and assurance of data quality was seen as a barrier. Conclusion: Very little data management currently takes place at UNM. 
•  Collaboration is seen as extremely important to almost all faculty in all the disciplines; however, different profes-sional vocabularies and cultures among the disciplines – a situation not unique to UNM – was seen as a barrier. Other 
barriers included finding collaborators at UNM, the logis-tics of collaboration at a distance, and overhead sharing. Conclusion: Creating a clearinghouse of faculty research in-terests would save faculty time and facilitate collaboration.
•  Many new software tools are being developed to assist with 
scientific collaboration; however, they are time-consuming to learn, with steep learning curves. A better system for setting up video and teleconferencing is needed. PIs do not have time (and in some cases, expertise) to set up 
tools, making it more difficult to collaborate at a distance. Conclusion: UNM needs to develop a system for managing collaboration. Also, UNM should assist faculty by providing collaborative software and hardware, training faculty in its use. 
•  Librarians were seen as useful in many areas, including preparing and evaluating grant proposals, literature re-
views, testing databases, finding data sets, acquiring data, preserving data, assigning metadata, setting up websites, 
finding collaborators, and forming interdisciplinary teams.  Suggestions for enhanced or additional services included assistance to discover funding opportunities, literature synthesis outside of an individual’s discipline, mapping 
the conceptual landscape of a field, archiving open access documents, and assistance with intellectual property and 
copyright issues. Conclusion: The faculty find value in the services that subject librarians perform and are open to 
CRITERION FOUR - CORE COMPONENT 4A
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  129
utilizing librarians in their grants and other research work. 
An office of e-scholarship could be helpful in providing advice for publishing and data activities. Overall, the University Libraries are in a central position and could assist in facilitating collaboration by helping to identify research 
interests across campus. Working with the office of the Vice Presi-dent for Research and Economic Development will help to maximize the effort. Subject librarians should continue to actively learn about research in the departments, schools, and colleges they liaise with and publicize the services that researchers need. The area of data 
curation is embryonic and the library’s role will need to be defined over time.  The next step in the process is for the University Libraries to convene a group of graduate students to continue the discussion.   In addition, UNM has a variety of museums and galleries that provide educational and research opportunities for the faculty, staff, and students of the University.  These facilities are also open to the community and provide educational programming and tours.  Below are a few examples of the varied and rich collections that contribute to the vital academic climate. Harwood Museum of Art:  Located in Taos, New Mexico, the Har-wood Museum of Art has been part of UNM since 1935.  As stated in its mission, the Museum “preserves, collects, and exhibits historic and contem-porary art and culture of the Taos region.  The Museum stimulates learning, creativity, and research for the Taos community and all who share an interest in the arts, while reinforcing the University’s academic mission.”  One of the museum’s main goals is to introduce and to make accessible the collection and special exhibitions to the entire community, young and old.   Maxwell Museum of Anthropology:  Located on UNM’s main campus, the Maxwell Museum of Anthropology is the chief repository for human cultural material at the University.  The museum’s mission is “to increase knowledge and understanding of the human cultural experience across space and time.”  The museum sponsors and generates research in all areas of archaeology, ethnology, and biological anthropology, with an emphasis in human osteology and forensic anthropology.  The museum supports and complements the research and educa-tional offerings of the University as well as provides educational opportunities to the public.  The purpose of the Education Division within the museum is stated as, “to bring anthropological concepts and information to the wider public via informal lectures as well as experience-based activities.”  All of the educational programs are based on museum collections and scholarly research and center around the themes of Southwest Archaeology, Biological Anthropology, Native American Ethnology, Hispanic Ethnology, and World Music.  The museum re-cently opened the Ortiz Center Gathering Space, which was designed to make anthropology more accessible to UNM students and community members.
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 Tamarind Institute:  The Tamarind Institute is a division of the Col-lege of Fine Arts of the University of New Mexico.  Founded in 1960, it was established to support the art of lithography with the following goals:  to cre-ate a pool of master artisan-printers in the United States by training appren-tices; to develop a group of American artists of diverse styles into masters of this medium; to habituate each artist and artisan to intimate collaboration so that each becomes responsive and stimulating to the other in the work situation encouraging both to experiment widely and extend the expressive potential of the medium; to stimulate new markets for the lithograph; to plan a format to guide the artisan in earning his living outside of subsidy or total dependence on the artist’s pocket; and to restore the prestige of lithog-raphy by actually creating a collection of extraordinary prints.  Tamarind offers highly focused educational and research programs, as well as creative 
opportunities for artists.  Tamarind has had a significant impact on the field 
of fine art lithography internationally.  The Institute has promoted lithogra-phy extensively on every continent through exhibitions, exchange programs, lectures, and workshops.  Grants from a variety of governmental and phil-anthropic agencies have provided opportunities for Tamarind to host artists and printers from abroad, and for the staff to share their expertise in many countries around the world.  University Art Museum:  Located in Center for Arts Building at the University of New Mexico, the University Art Museum houses over 30,000 objects in its permanent collection which is the largest collection in New Mexico.  The mission of the museum is “to educate about and through art, to directly supply the academic programs of the University of New Mexico, to enrich the cultural life of the city and the state, and to contribute to the inter-national scholarly community.”  The museum’s education program is guided by the following core principles:  
 •  Learning is a life-long process in which we are all engaged;
•  Learning to “see” involves slowing down perception, making connections, and being aware of our emotional responses;
 •  Learning is constructed through social interaction; and 
•  Through active explorations in perception, reflection, and discussion, visitors will forge meaningful constructs to works of art.  
researCH and eConoMiC developMenT Primarily through research and creative scholarly work, UNM’s faculty and researchers have aggressively contributed to economic develop-ment endeavors for the University.  In 1995, the Regents of the University 
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established Science & Technology Corporation @ UNM (STC.UNM).  STC.
UNM is a nonprofit corporation formed by and owned entirely by UNM to protect and transfer its faculty inventions to the commercial marketplace.  STC’s mission is to support UNM through providing mechanisms for reward-ing, retaining, and recruiting faculty; promoting closer ties with industry; 
promoting economic growth; commercializing research for public benefit; and generating income for research and education.  STC licenses innovative 
technology developed at UNM, including optics, microfluidics, and high per-formance materials as well as therapeutics, diagnostics, medical devices, and drug discovery tools. STC.UNM actively engages in outreach with UNM faculty and re-searchers to assist in formulating disclosures.  Over the past three years, UNM inventors have generated between 80 and 95 disclosures per year.  STC.UNM evaluates each disclosure for its patentability and commercial poten-tial.  STC.UNM staff and a UNM law-school intern conduct preliminary patent searches.  Marketing staff and student interns conduct preliminary market assessments using proprietary and purchased software and database tools.  This work can be done before or after a provisional patent application is 
filed, depending on the status of the public disclosure.  The number of dis-
closures and patents filed over the past 12 years as reported by STC.UNM are illustrated in the following graphs. 
CRITERION FOUR - CORE COMPONENT 4A
 132  UNIVERSITY OF NEW MEXICO  SELF-STUDY
UNM Disclosures
 The result of this investment in UNM inventors has netted a number of patents, license/option agreements, start-up companies, and venture capital visits as shown graphically below:
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UNM Patents Filed
Patents, License/Option Agreements, Start-ups, & Venture Capital Visits
paTenTs, liCense/opTion agreeMenTs, sTarT-Ups & venTUre CapiTal 
visiTs As illustrated by the examples and offerings in this section, UNM is committed to providing resources, opportunities, and support that contrib-ute to a vital academic climate for students, staff, faculty, and the community. 
Core Component 4B:  THE ORGANIZATION DEMONSTRATES THAT AC-
QUISITION OF A BREADTH OF KNOWLEDGE AND SKILLS AND THE EXERCISE 
OF INTELLECTUAL INQUIRY ARE INTEGRAL TO ITS EDUCATIONAL PRO-
GRAMS.
 
THe Core CUrriCUlUM UNM’s position on general education begins by examining state-ments about the meaning and purpose of the Core Curriculum.  The Univer-sity’s Core Curriculum is described in the UNM Catalog as follows: 
The University has adopted a revised Core Curriculum as of Fall 2003 
which all undergraduate students must complete as part of their bac-
calaureate program.  The Core consists of several groups of courses 
designed to enhance each student’s academic capabilities.  Its goal is 
to give all students at the University a grounding in the broad knowl-
edge and intellectual values obtained in a liberal arts education and 
to assure that graduates have a shared academic experience.  The 
required courses encourage intellectual development in seven areas 
of study: writing and communication, social and behavioral sciences, 
mathematical reasoning, scientific methods in the physical and natural 
sciences, the humanities, the fine arts, and languages.  The Core con-
sists of lower-division courses which develop these skills and abilities, 
and students are strongly encouraged to complete the Core early in 
their college careers.77 The University’s Core Curriculum is applicable to all campuses and the state-ment is included in all of the branch campus catalogs as well.  UNM’s Core Curriculum is consonant with the statewide general education core developed in response to the Post-Secondary Education Articulation Act.  The state core, which closely resembles UNM’s own general 
education curriculum, defines a set of 35 required credit hours distributed 
among five broad discipline areas of communication, math, social/behavioral science, laboratory science, and arts/humanities. (UNM’s core distinguishes between the arts and humanities, and includes a language requirement.)  Governance of the content of the core is vested in the Undergraduate Com-mittee, the Curriculum Committee, and the Committee of the Whole of the Faculty Senate; by College and School Undergraduate Curriculum Commit-tees; and by departmental Curriculum Committees.  The committees contain representation from a variety of academic departments and colleges from the main campus, health sciences, and branch campuses.  The Vice Provost for Academic Affairs together with the Deans is responsible for coordinating the core curriculum.  For undergraduate curricula aimed at professional or pre-profession-al training, the intent of the core curriculum providing the breadth associ-
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77. The University of New Mexico Catalog, 
2008-2009, p. 29 ( http://registrar.unm.edu/
Catalogs/2008-09Catalog.pdf )
ated with a liberal education is uniformly respected.  A typical implementa-tion of this principle is demonstrated by the following description of the undergraduate Nuclear Engineering Bachelor of Science Degree contained in the UNM Catalog:  “Our program emphasizes the broad knowledge and intel-lectual values of a liberal arts education and the fundamentals of engineering science at the lower levels and engineering design and computational tools at the upper levels.”78   Another curricular tool used to broaden the scope of undergraduate courses is contained with the Freshman Academic Choices (FAC) programs.  The programs offered through the FAC’s, such as the Freshman Learning Communities (FLC), the Living and Learning Communities (LLC), and Fresh-man Interest Groups (FIG), provide an opportunity for students to enroll in a set of courses that consist of a seminar course taught in conjunction with one or more thematically related core courses.  These programs expose students to a broader subset of the seven areas of study included in the core curriculum.  In the 2008 academic year, there were 665 enrolments in FLCs, 105 enrollments in LLCs, and 291 enrollments in FIGs. Finally, the University Honors Program serves as another tool to increase the exposure to a liberal education for the more serious student.  It allows students to extend their core curriculum experience for all four years of their undergraduate degree regardless of the degree.  Small courses with intensive study, but with only pass-fail grading, keep challenging general education experiences accessible to any student at anytime in their degree programs.  There were 278 enrollments in this program during the 2008 academic year.
gradUaTe and professional edUCaTion UNM offers over 100 masters, doctoral, and professional degree programs in a variety of disciplines.  Many of these programs have earned national visibility.  Nanoscience and Nuclear Engineering are Top 25 pro-grams in the School of Engineering; the School of Medicine has Top 10 pro-grams in Family Medicine and Rural Community Health; and the School of Law has been recognized as the top law school in the country for educating Hispanic lawyers.  UNM graduate programs increasingly report competing for high quality graduate students with highly-ranked, prestigious graduate programs.   As another example, the School of Medicine has gained national and international recognition for its curricular innovations which have aimed at adapting adult learning theory to medical education.  Education emphasis has shifted from the learning of facts to teaching students the skills they will need to be effective lifelong learners.  Current educational initiatives are aimed at improving the integration of the basic sciences and clinical medi-cine, shifting teaching and learning to ambulatory and community settings, integrating problem-based learning throughout the curriculum, and empha-sizing computer literacy and information management skills.
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inTerdisCiplinary prograMs - researCH and aCadeMiC
 UNM has long recognized the opportunity presented by fields of study that lie at the juncture of two or more traditional academic disciplines.  Hence the breadth of skills and knowledge that students must master in these programs typically goes well beyond those of traditional programs.  In-terdisciplinary academic programs are critical components of the academic environment at UNM.  In particular, UNM has a demonstrated strength and success at transitioning interdisciplinary research activities into interdisci-plinary academic programs.  The Optical Science and Engineering Program is an example of this – dating back to the mid-1980’s, it built upon successful research in Physics and Astronomy and Electrical and Computer Engineer-ing.  Since 1986, the program has awarded over 70 Ph.D.s, and since 2004, 
when the program was modified to include Optical Engineering, graduate student enrollment has been steady at about 60. Further evidence of the institutional emphasis in this area can be evaluated by examining changes in the numbers of interdisciplinary aca-demic programs.  University College hosts undergraduate degree programs on Aging Studies, Chicano/Hispano/Mexicano Studies, and Native American Studies. The Water Resources Program (offered by Civil Engineering, Earth and Planetary Sciences, Biology and other departments) started in 1991, and also evolved from successful faculty research programs.  More recently, Nanoscience and Microsystems (NSMS, offered by eight departments in the College of Arts and Sciences and School of Engineering) was added as a graduate degree program in 2006.  NSMS was closely coupled to the large amount of faculty research in the area of nanoscience and nanotechnol-ogy, with noteworthy interdisciplinary research programs such as the NSF Integrating Graduate Education Research and Training (IGERT) programs in “Integrating Nanotechnology with Cell Biology and Neuroscience,” “Na-noscience and Microsystems,” (jointly supported by NSF and NCI)  and the “National Nanotechnology Infrastructure Network,” providing the extensive research infrastructure necessary to inaugurate the academic program.  It has been extremely successful thus far with 12 full-time graduate students 
enrolled and the first Ph.D. graduate in May 2008. A newly created undergraduate program in Integrated Film and Digi-tal Media (BA IDFM), jointly offered by the College of Fine Arts and School of Engineering, builds upon faculty research and creative activity in computer visualization and art.  In addition, a new graduate degree in Biomedical Engineering is currently under development.  The proposed degree program will be offered through several departments within the School of Engineer-ing and also the School of Medicine.  In response to the increasing number of interdisciplinary degrees being offered, the UNM Catalog now includes sepa-rate sections for graduate and undergraduate interdisciplinary programs.
The Office of the Vice President for Research also encourages interdisci-plinary research.  Some particularly noteworthy interdisciplinary research programs are the NSF IGERT program in “Cross-Disciplinary Optics Research 
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and Education,” the NIH program in “Biology-Computer Science Initiative for Minority Student Development,” and the NSF-funded “Sevietta Long Term Ecological Research.”
HealTH sCienCes CenTer – researCH and edUCaTion The Health Sciences Center consists of the School of Medicine, the College of Nursing, the College of Pharmacy and the University of New Mexi-co Hospitals.  Each of the colleges and school offer professional and graduate 
programs that are competency-based and accredited by discipline-specific bodies.  Acquisition of knowledge and skills by health professional students 
is critical for them to fulfill their roles in patient care, research, and teaching.   Consistent with the vision of the Health Sciences Center to iden-tify and solve the most important questions of human health with a focus on priority health needs of New Mexico communities through education, scholarship and service, in 2005, the Health Sciences Center aligned research priorities around six thematic “signature programs:”  child health research, brain and behavioral illnesses, cancer, cardiovascular and metabolic disease, environmental health sciences, and infectious diseases and immunity.  Each of these programs is intended to advance clinical and translational research and to establish comprehensive research programs that have bench to bedside to community components.  These programs bridge the clinical and basic sciences to deliver discoveries in the laboratory to the clinical setting.  These programs are the basis for the Health Science Center’s application to the NIH for the Clinical and Translational Science Award.  Each signature program supports the training of the next generation of basic and clinical scientists.   As detailed in the NIH Roadmap Initiative, biomedical research in the future will require trainees who are able to lead and/or engage in integra-tive and team approaches to solve complex biomedical and health problems.  Graduate programs have been developed by faculty across disciplines to meet this challenge.  The Health Sciences Center is the home of a National Cancer Institute-designated Cancer Center, a National Institutes of Environ-mental Health Sciences-funded center, a COBRE-funded Biomedical Research and Integrative Neuroimaging Center, a Center of Health Promotion and Disease Prevention, Center for Telehealth, several institutes and many NIH-funded program projects and training grants.  
ConTinUing/CoMMUniTy edUCaTion The Continuing Education program on UNM’s main campus and the Community Education programs at the branches offer non-degree courses to 
the community at large.  Training credits, certifications, and continuing edu-cation units are offered.  The variety of courses offered through these ser-vices varies from semester to semester.  However, these programs are active 
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in working with the University, community groups, and business to identify particular educational needs.  For example, the Continuing Education pro-
gram provides computer training and certificate programs.  UNM Continuing  Education has worked with the University to provide training for project management and reporting skills (many employees needed Hyperion train-ing to use the new reporting system implemented with the new ERP system). Continuing Education also works with other community partners, such large employers and the government, to provide customized training to employ-ees.  Similarly, the community education programs at each of the branches 
identify specific workforce training needs and offer training that will provide skills for employment in areas that are crucial to the community.        
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Core Component 4C:  THE ORGANIZATION ASSESSES THE USEFULNESS 
OF ITS CURRICULA TO STUDENTS WHO WILL LIVE AND WORK IN A GLOBAL, 
DIVERSE, AND TECHNOLOGICAL SOCIETY.  UNM has a very diverse student population, including one of the larg-est populations of Native American students of any university in the country.  
Many of the students that attend the University of New Mexico are the first in their family to attend a university.  Thus, by simply attending the university of New Mexico, a student is immersed in a community that is racially and socio-economically diverse and represents a microcosm of the southwest-ern United States as it currently exists and the future of larger regions.  The University has a number of offerings to help them adjust to this larger world 
and thus take the first steps to prepare them to live in global and diverse society, such as summer bridge programs, Freshman Academic Choices, Eth-nic Centers, and support programs through colleges or departments.  More information about the diverse student population, as well as programs and assessment of those programs, can be found in the Special Emphasis section.  
responsiveness of CUrriCUlar prograMs The University has pursued funding to create new courses of study that will prepare the student of today for the jobs of tomorrow.  For example, in the last decade, UNM has secured multiple grants with the IGERT (Integra-tive Graduate Education and Research Traineeship) program in cross-disci-plinary optics research and education (now inactive), integrating nanotech-nology with cell biology and neuroscience (currently active), and integrative nanoscience and microsystems (currently active).  These grants have pro-moted opportunities for graduate student research and collaboration and have also helped to form new degree programs for areas such as the nanosci-ences.  In fact, UNM received approval to offer an M.S. and Ph.D. program in Nanosciences as of Spring 2007.  As of 2008, two additional proposals for IGERT grants are under review. An award from the Robert Wood Johnson Foundation has provided the resources necessary to develop new programs in health policy.  In 2007, The Robert Wood Johnson Foundation Center for Health Policy was estab-lished to transform the national debate on health policy and to increase the number of Ph.D. graduates from under represented minority groups in the social science who are grounded in health policy research and will be the future leaders in guiding the direction of national health policy.  The center also provides research grants to individual faculty members or interdisci-plinary teams from different graduate programs.  The activities of the Center support and encourage collaboration between the health sciences and main campus programs, with preference in grant awards given to those collabora-tions.   
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 The University’s general education core curriculum ensures that all students explore a range of topics beyond their major.  This aspect of a gen-eral education is designed to broaden a student’s perspective and help them develop an expanded view of the community in which they will live.  In addition to the more traditional programs of study, the University has study abroad programs that are designed to immerse students in differ-ent cultural experiences.  These experiences include extending their knowl-edge of not only a different language but also views and attitudes of a differ-ent culture.  The University offers several types of study abroad programs including one-to-one exchanges where students exchange with others from the partner school for a year or semester; departmental exchanges which 
offer short-term study abroad opportunities such as summer courses, field experiences, or other types of programs; the New Mexico International Edu-cation Consortium in which UNM and several other New Mexico institutions 
share study abroad opportunities; and other UNM affiliated programs that generally work with other out-of-state providers.  The University provides opportunities for undergraduate students to participate in research experiences that provide hands-on learning and direct application of classroom material.  The University also encourages undergraduate students to engage in peer-reviewed research.  In 2003, PROFOUND (PROgram of Research Opportunities FOr UNDergraduates) was established to provide student employment through research opportunities in an effort to increase retention rates and student engagement.  Located in the College of Arts and Sciences, it also served as a resource for future fund-ing opportunities and information for all undergraduate students interested in research.  In 2004, in conjunction with University College, PROFOUND established an annual research symposium for undergraduate students.  Now coordinated by University College, the UNM Undergraduate Research/Creativity Conference occurs every spring semester and encourages all levels of undergraduate students, from freshman to seniors, to highlight and dis-play their research activities.  Each year, approximately 250 to 300 students take part in the conference.  In 2006, another annual event was established through University College, called Research Quest Day.  Research Quest Day takes place late in the fall semester.  It provides an opportunity for freshmen and students involved with the Research Service Learning Programs and Freshmen Academic Choices to display their works.  The event attracted 146 student participants in 2006 and 275 students in 2007.  In addition to the student participants, many faculty, staff, and community members volunteer to serve as judges or help with event activities.
 The University has also established several certificate programs to 
not only acknowledge a student’s gained proficiency in a particular area but also to provide specialized knowledge in emerging areas.  Some examples are systems engineering and high performance computing in the School of Engineering, town design and preservation and regionalism in the School of Architecture and Planning, and an executive MBA program in Anderson Schools of Management.  
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 Many UNM academic programs of study include courses or curricula in areas such as environmental and sustainability efforts, social or politi-cal dynamics, preserving the cultures and languages of indigenous people, providing services to lower income or disenfranchised people, reviewing and examining policy development, and ethics.   For example, UNM offers a minor in Sustainability Studies designed 
to complement a student’s major degree program in disciplines that reflect sustainable practice.  With guidance from the Sustainability Studies faculty, 
the minor provides a roadmap for students to explore discipline-specific knowledge in sustainability, and apply this knowledge to the design, selec-tion, and implementation of values, practices, technologies, and strategies.  The objectives of the program are to surround the student with colleagues, mentors, and peers who understand and practice sustainability; provide access to thriving examples of sustainable communities on and off campus; and facilitate the integration of theory and practice through service learning, research, and outreach projects.  UNM’s Water Resources Program offers the Master of Water Re-sources (MWR) degree, an interdisciplinary professional degree designed to prepare students for careers in water resources management and related 
fields.  The interdisciplinary character and practical orientation of the MWR 
program reflect the growing complexity of water issues.  Over the past sev-eral decades, population shifts, industrial developments, changes in water 
law, and advances in technology have intensified competition for water resources and placed new burdens of decision on the people who manage them.  Increasing problems of water pollution, for example, require not only an understanding of water chemistry and transport systems but an apprecia-tion for the short- and long-term implications of water allocation and land-use practices as well as an ability to communicate and work effectively with 
specialists in various fields, policymakers, and concerned citizens. In short, effective water resource professionals need many competencies.  Establish-ing those competencies is the goal of the MWR degree program.
 UNM-Taos offers a Certificate in Peace Studies which is designed to draw from a variety of disciplines that address the issues of peace, violence, 
conflict or cooperation in communities and cultures. The interdisciplinary nature of the program enables a student to pursue the concepts and reali-ties of peace, war, and violence from a variety of perspectives: strategies of 
transition to global cooperation; theories and practices of conflict resolution; non-violent methods to implement social change; economics of war and peace; images of peace and violence in philosophy, literature and the arts; 
history of pacifism and non-violent resistance; and the nature of global and 
local conflict related to the environment and natural resources.   Similarly, the College of Arts and Sciences offers an interdisciplinary 
minor and certificate program in Peace Studies.  This program is a collab-orative association of UNM faculty, staff, students and administrators with 
affiliated organizational and community members. The program affirms the citizenship role of the University, participating in campus and commu-
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nity events relevant to establishing a just and sustainable peace. The minor program includes an internship course placing students with organizations 
dedicated to peacebuilding, and a capstone seminar in Peace and Conflict. Although housed in the College of Arts and Sciences, the Peace Studies minor is readily integrated into undergraduate programs in other schools and col-leges in the University, including education, business, community planning, 
fine arts, health, and branch campus programs.   UNM’s Department of Linguistics offers a concentration in Native American Languages for its BA, MA, and Ph.D. programs.  The Department offers courses in all aspects of linguistics with a particular emphasis on languages of the Southwest.  The Department recognizes a commitment to promote and investigate the application of linguistic theory to educational and social concerns. It is concerned with providing the best and most appro-priate linguistic training possible for students who intend to work or pursue 
research in the fields of education, language policy, and language planning. Because it operates within the multicultural context of the state of New Mexico, the Department of Linguistics bears a particular responsibility to the linguistic communities which it serves.  The Department’s primary goals are: 
(1) to cultivate, within the limits of community-defined propriety, the study and use of local languages, particularly those whose futures are not assured, and (2) to make the tools of linguistic methodology and the professional resources of the Department accessible to these communities, especially by actively involving them and their individual members in the educational programs of the department. UNM Continuing Education offerings also provide courses that focus on social responsibility.  For example, a course on Corporate Social Responsi-bility was offered in the latest Continuing Education curriculum.  Continuing Education is also a provider of DWI awareness programming that is man-dated by the state to obtain a driver’s license or for DWI offenders.
assessing aCadeMiC prograMs Over 70 programs at UNM hold specialized accreditations79  in a vari-ety of disciplines in architecture and planning, physical sciences, social scienc-es, natural sciences, automotive technology, business, cosmetology, education, 
engineering, health careers, fine arts, law, medicine, nursing, pharmacy, and  public administration.  In addition, the branch campuses have several voca-
tional/technical programs that have an accompanying certificate.  These agen-cies require that each accredited unit meet standards that are geared towards 
preparing the student to flourish in a 21st century global environment and be prepared to function in the technologically sophisticated world particular to their discipline.  In addition to the required accreditation cycle, many pro-grams have advisory boards consisting of members external to the University community that meet on a regular basis to advise the Dean or Director of the college, school, or division.  These advisory committees are particularly impor-tant since they are composed of practicing professionals. 
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 The University has had a formal academic review process in place for its graduate programs since 1978.  The academic program review process was revised in 2005 to include a formal review of both undergraduate and graduate programs.  The revised process is designed to be a comprehensive review to inform decision making regarding planning, curriculum, profes-sional development, budget, resources, and time allocation.  More broadly it is used to examine how the program presents itself within the University community and to the outside world.  The academic review process (APR) 
also establishes an internal group of representatives from the Office of the 
Provost, Office of Research and Economic Development, Deans, and Faculty Senate Undergraduate, Graduate, and Curricula committees to review a draft of the self-study before it is sent to the site review team, to participate in the site review, and to participate in the action planning phases of the process.   As part of the APR self-study, units are asked to provide information and data regarding courses, program curricula, and the measurement of student performance.  The unit is asked to asses its current effectiveness in the delivery of academic programs and its plans for the future.  Many times reviewers will provide recommendations for strengthening or enhancing 
curricular offerings, usually in response to specific key questions developed by the unit or in support of a future direction or goal that the unit has out-lined in the self-study.  As a result, changes to courses or curricula may be initiated by the unit.80     On a broader scale, the University has developed a series of metrics that it uses to generate data for the annual Performance Effectiveness Plan (PEP) Report of New Mexico Universities created on behalf of the Council of University Presidents.  The PEP report was originally created in 1998 to comply with the Accountability in Government Act (AGA).  At that time, the 
Council identified a set of common indicators of university quality and effec-tiveness.  These indicators measure the progress of UNM and other universi-ties in the state in meeting performance expectations.  The report metrics 
focus on five areas:  (1) effective and efficient use of resources, (2) accessible and affordable university education, (3) student progress and student suc-cess, (4) academic quality and quality learning environment, and (5) mission 
specific institutional goals.  The measures for each indicator have been re-
fined over the past decade.  As part of the report and data collection, surveys are routinely sent out to graduating seniors and alumni approximately every three years.81   A similar report is prepared for the New Mexico Association of Community Colleges (NMACC) in which data from UNM’s four branch campuses is included.82    UNM also routinely surveys students to gather information regarding the student experience at the University.  The main campus has participated in the National Survey of Student Engagement (NSSE) since 2000.  The stu-dent affairs area also uses Student Voice to administer surveys to students to help assess their experiences with student services areas.  For the Health Sciences, the College of Pharmacy, College of Nursing, and School of Medicine routinely gather survey data from graduating professional students.  This 
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Reports.htm for more information.
80. See http://www.unm.edu/~apr for 
more information.
82. See http://nmacc.net/ImportantDocs.
html for more information.
data is used for discipline accreditation and for feedback to curriculum com-
mittees, admissions committees, and the student affairs offices of the colleg-es and school.  Some of the branch campuses also routinely administer the Community College Survey of Student Engagement (CCSSE) to their students.  The results from these surveys provide information on student par-ticipation in programs as well as how they spend their time and what they have gained from attending college.  UNM uses this data to compare itself with several different sets of peer institutions in a number of areas including educational experiences, student interactions with faculty, student interac-tions with the administration, and items related to student satisfaction.  For example, NSSE data has been used to analyze the impact of the Freshman Academic Choices program on the student experience and to make improve-ments.  NSSE will also be used to analyze the impact of a project associated with BEAMS (Building Engagement and Attainment for Minority Students) and partially funded by a Title V grant.  The project, Multiple Academic Path-ways for Students (MAPS) is designed to increase student engagement with academic support programs, faculty engagement with student learning, and student to student engagement through mutual support for academic activi-ties.   In Fall 2007, UNM signed up as one of the charter members of the Voluntary System of Accountability (VSA) project.  As part of the project, UNM will post a web-based report, called the “College Portrait” on its web-site to provide information on the student experience to prospective stu-dents, families, and other key stakeholders.  UNM is currently implement-
ing the VSA project.  The first phase of data that provides information to potential students and families regarding factors such as cost of attendance, degree offerings, living arrangements, graduate rates, etc. have been posted since December 2008.  UNM will use data from the NSSE survey to provide information about the student experience and perceptions of the University.  UNM will also be administering the Collegiate Learning Assessment (CLA) to students beginning in Fall 2009 to provide data on student learning.    
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Core Component 4D:  THE ORGANIZATION PROVIDES SUPPORT TO 
ENSURE THAT FACULTY, STUDENTS, AND STAFF ACQUIRE, DISCOVER, AND 
APPLY KNOWLEDGE RESPONSIBLY
UniversiTy poliCies, proCedUres, and gUidelines 
 UNM has codified numerous policies and procedures to help ensure that all of its members, students, staff, and faculty have such information available to them.  The principal sources are: 
UNM Faculty Handbook (http://www.unm.edu/~handbook/) – The 
Faculty Handbook provides the faculty of the University of New Mex-ico with a written record of faculty policies and procedures as they bear on the role of the faculty member.  It is intended to help faculty members to acquire an overview of academic policies and resources.  It contains several policies related to research including compliance and conduct which set forth the expectations for research operations and/or ethics and compliance by the students, staff and faculty at the University of New Mexico:  These policies include:  
 •  A61.15 Research Allocations Committee
 •  A61.16 Research Policy Committee
 •  E10 Classified Research
 •  E20 Overseas Research: Guidelines
 •  E40 Research Misconduct 
 •  E60 Sponsored Research
 •  E70 Intellectual Property Policy (see STC.UNM below) 
•  E80 Conflict Of Interest Waiver Policy for Technology  Transfer
 •  E90 Human Beings as Subjects in Research
•  E100 Policy Concerning Use of Animals in Education and Research
 •  E110 Conflicts Of Interest in Research
University Business Policies and Procedures Manual (http://www.unm.edu/~ubppm/) – The University Business Policies and Proce-dures Manual (UBPPM) is published to serve as a reference source for institutional policies and procedures. It is intended to be a “Us-ers Guide” to assist those persons in the various organizations of the University responsible for carrying out the administrative functions of their organization.  The UBPPM contains policies regarding topics 
such computer and technology use, purchasing, financial transac-tions, ethical behavior, employment, and salary and wage administra-tion.
Pathfinder (http://pathfinder.unm.edu/) – The Pathfinder is the UNM student handbook.  It refers to the three source documents/
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Websites listed above.  The Pathfinder contains the Student Code of Conduct which states matters subject to disciplinary action include “Violation of published or posted University regulations or policies, including but not limited to regulations prohibiting discriminatory activity.”
STC.UNM (http://www.stc.unm.edu/) – STC.UNM was established to handle UNM’s intellectual property and to protect and transfer UNM faculty inventions to the commercial marketplace.  STC also licenses the innovative technology developed at UNM.
researCH CoMplianCe UNM recognizes and supports the need for oversight of research activities.  This is one way the University ensures that knowledge is acquired, discovered, and applied responsibly when associated with research.  Non-
financial compliance is administered on the main campus and at the UNM Health Sciences Center (HSC)/School of Medicine.  Both compliance groups 
interact and share information as needed.  For the main campus, the Office of the Vice President for Research (OVPR) is the group responsible for over-
sight.  The goals of the non-financial compliance are to assure that research activities on the main campus are in compliance with applicable local, state, and federal laws, rules and regulations and to provide quality service to the investigators.
 Research compliance is composed of the basic functions of Conflicts of Interest (COI), Export Control, Institutional Animal Care and Use Com-mittee (IACUC), Human Related Research Committee/Institutional Review Board (human subjects), and Research Ethics and Conduct.  In addition to these functions, the HSC has compliance issues related to patient care and privacy of medical records.   The OVPR, HSC, and central administration are advised by attorneys 
in the UNM Office of the Legal Counsel on policy matters and other issues re-lated to research and research compliance.  The Intellectual Property Policy (Faculty Handbook, E70 listed previously) is administered by the Provost or the Provost’s designee.  The OVPR and the HSC compliance groups promote and facilitate access to compliance and ethics training as mandated by policy and law or as indicated by best practices.  The training and academic classes are open to faculty, staff, and students involved in scholarly activities at UNM. For example, clinic are routinely offered to students wishing to submit hu-man subjects protocols and annual research ethics symposia.
indiCaTors
 UNM non-financial compliance groups monitor active protocols on 
a regular basis to fulfill requirements of existing polices and laws and as a 
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matter of best practice.  For example, IACUC regularly inspects the animal care facilities at HSC and the Main Campus to assure the animals are be-ing cared for properly and that the animal handlers, including students, are performing correctly.  Random audits are carried out in other units to assure protocols are being followed; monitors are doing their agreed tasks; and that changes in procedures have been properly reported.  In 2007, NSF asked UNM and other selected universities to audit human subjects proto-cols on NSF funded projects.  Over 20 UNM protocols were audited and all were found to be in compliance.  Another indicator is the number of research misconduct cases reported to the U.S. Department of Health and Human 
Services Office of Research Integrity each year.  For calendar year 2007, UNM reported one on-going case related to data fabrication and one new case re-lated to plagiarism.  ORI had already been informed of the on-going case and decided the impact on the overall study had been negated by UNM’s actions 
to correct the data and thus left it to UNM to take final action, as needed.  The plagiarism case is just beginning the process as spelled out in UNM Policy E40.
researCH infrasTrUCTUre In 2006-07, Provost Reed Dasenbrock and Vice President for Re-search Terry Yates commissioned two in-depth studies of the research enter-prise at UNM, one external and the other internal.  These reports have led to 
a significant changes in the research operations.   The Research Study Group (RSG), made up of UNM faculty members and administrators, was established by the University in February of 2007 to examine ways to improve the processes and procedures associated with the sponsored research enterprise at UNM.83   The RSG released a report84 in the Summer of 2007 as a complement to a separate external study85  by the National Council of University Research Administrators (NCURA).  UNM was 
the first institution take part in this new peer-to-peer review process estab-lished by NCURA.  Both reports provided a number of recommendations for improvements in the research environment at UNM.   The RSG focused their internal review on a particular set of problems concerning sponsored research and the relevant pre- and post award pro-cesses.  The two processes were not integrated, reported to different ad-ministrative divisions, were understaffed, under trained, and had fallen into 
a zero-risk, customer unfriendly mode of operation that significantly and negatively impacted faculty efforts to obtain extramural funding and carry out their funded projects.  After a substantive investigation, the RSG reported 
that, in their view, the deficiencies stemmed from “serious problems in management and structure in the senior research administration, which has allowed sponsored-project administration to fall into dysfunction and disre-pair, with the inevitable consequence that faculty and staff are increasingly frustrated by their interactions with the central research administration.”  
They identified a “crisis in sponsored project administration,” and concluded 
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more information.
84. Report of the Research Study Group, 
August 19, 2007 (http://research.unm.edu/
rsg/reports/RSGfinal.pdf )
85. University of New Mexico NCURA Peer to 
Peer Report, May 30, 2007 (http://research.
unm.edu/rsg/reports/NCURA_final.pdf )
that “it is imperative that main-campus research be restructured and redi-rected toward ensuring that administration of sponsored research at UNM 
works smoothly and efficiently, at a level consistent with national standards at major research universities.”   UNM has acted quickly and comprehensively to address may of these issues.  One area of particular emphasis has been the proposal submission 
process, which has been significantly streamlined.  Further efforts are under-
way to make the entire process electronic and collect data on its efficiency.  Included in the new streamlined process is a way to fasttrack proposals that are routine or have limited funding (called “vanilla proposals”).  This new process is illustrated in the following diagram.
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 Another outcome of the review is the appointment of a “Top Slice Committee” to bring academic affairs and the faculty, via the Deans of the major Colleges, into the process if deciding how best to allocate F&A (Facili-ties and Administrative) funds.  Until recently, F&A allocations were handled exclusively by the VPR and AVPR after negotiations with individual faculty.  The purpose of the top slice committee is to a) to provide input and recom-mendations on how F&A funds can be used to most effectively support the University’s research mission; b) to allow for a larger and more accurate pic-ture of expected start-up and cost share requirements for the academic year; c) to consider how F&A funds can be used to support faculty and graduate research in academic units for which extramural funding is less available; and d) to establish seed funds for smaller or pilot research projects that would facilitate the development and submission of proposals for extramu-ral funding.
sUMMary observaTions On December 14, 2007, UNM’s Vice President for Research lost his battle with an aggressive form of brain cancer at the age of 57.  Dr. Terry Yates’s death was a sobering and symbolic milestone in UNM’s evolution as a research institution.  He presided over a highly entrepreneurial enterprise that made UNM’s research program the fastest-growing of any Carnegie I University in the United States during the 1990s.  During his tenure, UNM gained national and even global prominence in research areas as diverse as high performance computing, nanomaterials science, optics, and infectious 
diseases.  In the final NSF research report published in his lifetime, UNM ranked 59th in total R&D expenditures among American public universities. But the dramatic change in the U.S. research environment in the years 2001 and following – with the focus shifting away from the National Institutes of Health and the National Science Foundation, and toward the 
Departments of Defense and Energy – significantly curtailed the University’s major sources of federal research funding.  That, in turn, exposed a number of weaknesses in UNM’s management of, and support for, its main campus 
research infrastructure.  As noted above, we are confident UNM’s recent internal and external reviews have helped to substantially address those de-
ficiencies.  But in the current fiscal environment, we will need to apply both those improvements and our historic improvisational abilities, if we are to strengthen our standing as one of the nation’s premier research institutions.    
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CRITERION FIVE
ENGAGEMENT AND SERVICE
As called for by its mission, the organization identifies its constituencies 
and serves them in ways both value.
 
inTrodUCTion When the University of New Mexico was chartered in 1887, its aims were straightforward: “to provide the inhabitants of the State of New Mexico with the means of acquiring a thorough knowledge of the various branches of literature, science, and arts.”  Today, funded by one of the nation’s highest state taxpayer investments in higher education,86 UNM retains that primary commitment to serve the residents of its state through its education, re-search, service, and healthcare programs. Yet even as the scope of the University’s activities has grown, so too has the scale and complexity of its constituencies.  We have become a dis-tinctly urban campus in Albuquerque, responding to the educational, cul-tural, economic, and healthcare needs of nearly three-quarters of a million residents in our metropolitan statistical area.  Branch campuses in Gallup, Taos, Los Alamos, and Valencia County serve distinctive and diverse com-munities across the state.  Initiatives to address the pressing needs of New Mexico (e.g., research on infectious diseases or education on Indian Law) have evolved into programs of national and global impact.   As a member of the Coalition of Urban Serving Universities, the University Continuing Education Association, Campus Compact, and other organizations dedicated to community service and engagement, UNM is an active partner in the national movement to increase engagement and service to higher education’s many constituencies.  Regionally, too, UNM has special service responsibilities as the home of New Mexico’s only schools of archi-tecture, law, medicine, and pharmacy.  The narrative that follows illustrates some of the myraid ways we identify and assess our engagement with the University’s major constituencies, as well as our plans to strengthen this engagement in the future.   
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86. According to the annual fiscal analysis 
of the State Higher Education Executive 
Officers (SHEEO), New Mexico ranks 1st 
among all states in the percentage of taxes 
going to higher education per $1,000 of 
per capita income.
Core Component 5A :  THE ORGANIZATION LEARNS FROM THE CON-
STITUENCIES IT SERVES AND ANALYZES ITS CAPACITY TO SERVE THEIR 
NEEDS AND EXPECTATIONS. 
 As the flagship institution of a large and lightly populated state,87  
UNM serves constituencies that are broad, diverse, and far-flung.  88% of its students come from New Mexico, while its tenure/tenure-track faculty are normally the product of extensive national searches.  Parents and families, clients and patients of its numerous clinics and hospitals, listeners and view-ers of its public radio and television stations, attendees of athletic, cultural, and performing arts events, and the citizens whose taxes contribute to its operations, lead the list of its stakeholders.  Its principal external constitu-ent groups include New Mexico state agencies, the legislature, P-12 public 
schools, community colleges, municipalities, businesses, not-for-profits, and a host of professional organizations across the nation.  In effect, each of these constituents represents a distinct partner-ship with the University, in which mutual learning is required for continuous improvement.  The mechanisms for that learning fall into two categories:  structural and procedural.
sTrUCTUral MeCHanisMs UNM’s branch campuses in Gallup, Los Alamos, Taos, and Valencia County, are prime examples of partnerships that are deliberately structured to encourage continuous feedback and analysis.  As established by New Mexico state statute (21-14-2), each branch community college campus is 
overseen by its own Advisory Board, which consists of five elected represen-tatives of the campus’s taxing district.  They are their communities’ formal conduit to the University and the Board of Regents, which retains gover-nance authority for all campuses in the system.  The Advisory Boards meet regularly to review their branch campus operations, approve the submission of annual operating budgets, and participate in the evaluation of the campus 
chief executive officers.  They also develop and approve any tax proposals, including property tax changes or bonds for capital expenditures.   Most of UNM’s accredited academic programs also maintain advisory boards as a condition of their accreditation.  Numerous other programs with community engagement components have similar boards or counsels.  In each instance, the board’s input is critical to the unit’s ability to understand the needs of its constituency and adapt its services to them.  A somewhat different feedback structure is the system of formal understandings (MOU’s) the University maintains with New Mexico’s 22 sovereign tribes.  Each MOU contains a pledge of mutual cooperation that stipulates scholarship and program assistance for tribal members, and data sharing on students attending UNM (where permissible).  Other elements vary with the individual tribe: e.g., relationships with tribal colleges and high schools, workforce development activities, or use of tribal lands.  UNM 
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50 states.
is currently updating and standardizing its tribal MOUs in a process that is expected to conclude later in FY 09.
proCedUral MeCHanisMs Procedural mechanisms assist scores of University programs to learn from their constituencies and analyze the services they provide them.  Ex-amples of these mechanisms are discussed in the following text. With respect to its primary internal constituent group, UNM employs the National Survey of Student Engagement (NSSE) to solicit direct stu-dent responses on the nature of their educational experience at the Uni-versity.  UNM has conducted the NSSE survey in six of the past eight years and is planning its next administration in Spring 2009.  Based in part on its 
findings, UNM has undertaken significant steps to improve undergraduate 
advising at its main campus, beginning with a $370,000 addition to advising 
for lower-level students in FY 06, and culminating in a $1.5 million priority funding request to the New Mexico State Legislature in 2009.   The Research Service Learning Program (RSLP) offers courses that engage undergraduates with faculty and graduate students in community-based research/service-learning projects.  The RSLP provides undergradu-ates with an engaging, hands-on introduction to the research methods and questions from an array of disciplines.  Faculty and students work with a variety of community residents and organizations to identify and address useful community projects and collaborative research programs. Students in the program experience the complexities of real-life situations and make use of an interdisciplinary approach organized around themes such as health, education, community development, environmental sustainability, and eco-nomics.  To address long-term questions and establish enduring relationships with the community, RSLP looks beyond single semesters and plans for se-quences of courses that provide meaningful partnerships in which students work with faculty and community to identify a question, design the research, 
collect and evaluate data, and disseminate findings.  The Research Service Learning Program maintains ongoing relationships with its community partners.  By committing to long-term partnerships, RSLP and community groups are able to adapt continuously to the emerging needs of the commu-nity and the increased capacity of the University to meet those needs. UNM Continuing Education offers more than 800 courses per semester, which include short courses, conferences, educational trips and tours, and other specialized programs.  When developing customized train-ing programs, conferences, and other major new initiatives, program staff participate on local boards, conduct focus groups with targeted audiences, develop ad hoc advisory committees, and engage in community partnerships in curriculum development.  Recent examples include:  planning for the an-
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nual diversity conference that involved months of board meetings with the statewide Diversity Leadership Council; the development of a Case Manage-ment curriculum that involved numerous meetings with tribal government 
officials; and a Phlebotomy training program that emerged through a strong partnership with Tricore Labs and the local Workforce Development Board. The Judicial Education Center of the Institute of Public Law was created by state statute to enable UNM’s School of Law to provide education-al programming and resources to judges and court staff throughout the state. It reports to the Judicial Education and Training Advisory Committee (JETA), which consists of judges, court staff and other representatives of the courts, the legislature, and the University.  Members of this committee, which meets approximately every quarter, are appointed by the State Supreme Court.  JETA considers policy, budgets, and initiatives in judicial education.  Annual conferences for judges and court staff are planned each year by represen-tatives of each group to be served, usually through a full-day meeting or conference call.  They rely in large part on the evaluative feedback provided by judges and staff who attend each conference.  The Family Development Program, within the College of Education, co-designs yearlong intensive professional development programs to meet the needs of individual communities and educational organizations in sup-port of teachers, families, and their communities.  In 2004-05, program staff trained 1,385 teachers, staff, parents, and other family members from 98 communities throughout New Mexico in 116 professional and skills develop-ment workshops.  It is estimated that about 62,000 children were impacted by the program.
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Core Component 5B:  THE ORGANIZATION HAS THE CAPACITY AND 
THE COMMITMENT TO ENGAGE WITH ITS IDENTIFIED CONSTITUENCIES AND 
COMMUNITIES.   One way to illustrate UNM’s capacity and commitment for engage-ment, is to plot a representative sample of its engagement programs across the primary areas of the University’s mission: teaching and learning, re-search/creative work, public service, and healthcare.
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Teaching & 
Learning
Research/
Creative Work
Public Service 
& Community 
Engagement
Healthcare
• Service Learning
• Extended University
• Continuing Education
• Alumni Association
• Public Lectures and Seminars
• Entrepreneurship competition
• Washington D.C. Internship
• Site-based research
• Public policy institutes
• Performances
• Sustainabilitycollaborative
• Clinical Research
• Museums
• UNM Service Corps.
• Law Clinic
• Athletics
• Performing Arts  Events
• Fine Arts Classes for Children
• University Libraries
• KNME - Public TV
• KUNM - Public Radio
• Medical Clinics
• Site-based education
• Community Health
Selected examples of these programs include the following:
TeaCHing and learning  In Theatre 444/544 Outreach Company through the Department of Theatre and Dance, students spend class time rehearsing a short play for performance at local area schools, bringing high quality theatre to children and youth. The Washington Campus is a management program sponsored by 16 business schools across the country, founded on the premise that all busi-ness leaders must understand the public policy process to succeed in the U.S. regulatory climate.  The program offers four one-week sessions in Wash-ington, D.C., for MBA students to study the intersection of business and the American public policy process.  Sessions focus on the policy-making role of the Executive Branch, lawmaking and oversight functions of the Legislative Branch, the regulatory process, and the formation of economic policy.
 The Clinical Law Program, through the School of Law, strives to ad-dress the unmet need to legal services in the community, while training law students in effective practice skills and professional ethics.  Services are pro-vided to low-income populations including several Pueblos and the Navajo Nation. The BA/MD Program is a joint effort of UNM’s School of Medicine and College of Arts and Sciences, is designed to help address the physician shortage in New Mexico by assembling a class of students who are broadly diverse and committed to serving as physicians in the New Mexico communi-ties with the greatest need.  This program is open to New Mexico high school seniors planning to begin college the fall semester after their graduation.  Upon successful completion of a BA in a pre-medical course of study, the stu-dents are admitted to the MD program.  The communities from which they come, agree to act as sites for clinical study and ultimately, medical practice for their students.   
researCH/CreaTive work The African Refugee Well-being Project, through the Department of Pediatrics is a community-based participatory research project, with the goal of promoting the mental health and well-being of refugees in New Mexico through an innovative program that emphasizes mutual learning and the mobilization of community resources.  Learning circles where refugees and students learn from each other, and advocacy based on a community model are central to the learning experience.  The Clinical and Translational Science Center (CTSC) is a Health Sciences Center initiative to integrate and expand the reach of clinical medi-cal research from the laboratory to clinical and medical practice: promoting a bench to bedside to community effort.  Its signature programs include child health research, brain and behavioral illnesses, cancer, cardiovascular and metabolic disease, environmental health sciences, and infectious diseases and immunity. The Access to Justice Program in the School of Law teaches law stu-dents about providing civil legal services to poor clients in the U.S.  Students research and analyze relevant laws and engage in community based projects, provide legal services, and education on legal issues and services. The Museum of Southwestern Biology, a research and teaching facility in the Department of Biology, the houses collections of vertebrates, arthropods, plants and genomic materials from the American Southwest, Central and South America, and, throughout the world.  The MSB consists of 10 divisions, one special program, and an inter-divisional program in biodi-versity informatics:
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•  The Division of Amphibians & Reptiles supports research in functional and evolutionary ecology with an emphasis on the con-servation of biological diversity.  It curates collections of amphib-ians and reptiles and associated data from throughout New Mexico and other areas, serves as a repository for voucher specimens resulting from a diversity of studies, and provides training for stu-dents to become professional herpetologists.  
•  The Division of Arthropods (insects and spiders) advances the taxonomy of arthropods and their inventory in the state and re-
gion; provides scientific understanding of the role of arthropods in community ecology and ecosystem function; supports the conser-vation and management of rare or endangered arthropods; pro-vides outreach to the K-12 student community and general public of New Mexico; and supports biodiversity informatics research 
make better data available to the scientific, management, and gen-eral public.
•  The Division of Birds maintains an extensive research collection of southwestern North American birds, and many specimens of threatened, endangered and extinct species of North America.
•  The Division of Fishes Specimens receives collections (photo
graphs, field notes, and data sheets) from divisional field crews 
employed to monitor and study the fishes of New Mexico.  The New Mexico Department of Game and Fish permit requires that 
fishes collected for research be deposited in the MSB. 
•  The Division of Genomic Resources (DGR) is a cryogenic archive of tissue samples from vertebrates, invertebrates, parasites, and DNA from other museum divisions and collections.  The collection cur-rently contains over 500,000 samples and is worldwide in scope.  Samples are archived in ultra-low temperatures, at a minimum of –80 degrees centigrade. 
•  The University of New Mexico Herbarium has about 110,000 accessioned specimens of plants collected in New Mexico and sur-rounding southwestern states. In addition to the specimen collec-tions, the herbarium has a library, reprint collection, and a new laboratory for cytogenetics.  The herbarium also has an on-going exchange program with several southwestern herbaria. 
•  The Mammal Division, established in 1936, contains over 185,000 accessioned specimens and is world-wide in scope (68 coun-tries), with particularly strong holdings from the southwestern United States, Beringia, and Latin America.  It is also taxonomically 
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broad, representing 25 separate orders.  Use of the collection has increased tremendously through the utilization of a web-based database.  Research and Management Projects of the Division of Mammals include: Hantavirus Research in SW United States, U.S. Geological Survey, Long Term Ecological Research, Beringian Co-
evolution Project, Island Conservation, Pacific Northwest Compar-ative Phylogeography, and Sky Islands of the Southwest.  
•  The new MSB Parasitology Division is built on a core donation represented by the considerable holdings of the Robert and Vir-ginia Rausch Collections, and those of the Beringian Coevolution Project.  In total, these acquisitions make the Division the third largest helminth (tapeworm) collection in the United States. 
•  The MSB Natural Heritage New Mexico Division supports natural resource policy and decisions by providing knowledge, informa-tion, and education to government and business leaders, policy makers, natural resource managers, scientists, and private citizens in New Mexico.  In addition the division trains students in ecologi-cal research methods, database development, and technology use, and educates citizens of New Mexico about the natural biological resources of the state and the importance of science-based deci-sion making.  
•  The MSB United States Geological Survey (USGS) Arid Lands Field Station has curatorial responsibility for more than 45,000 Federal specimens of vertebrates.  The collection originally was estab-lished to support food habits studies in the 1920s by the Bureau of Biological Survey and now serves as a repository for specimens taken in support of Federal research in the West.  The following table shows two years of metrics extracted from Museum of Southwestern Biology annual reports.
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 pUbliC serviCe and CoMMUniTy engageMenT KNME is a PBS station under UNM and the Board of Education of the City of Albuquerque.  It produces several television programs, includ-ing Colores and New Mexico in Focus and shares programs with other public television stations and several commercial clients.  Satellite interviews from New Mexico on news networks like CNN often originate at KNME.  It also operates TALNET, the educational access cable channel for Albuquerque, which broadcasts a mix of PBS programming and local school board meet-ings.  Community outreach efforts of this educational television station include Ready to Learn and Teacherline.  Ready to Learn is a national effort to improve the school readiness of young children.  Teacherline is a program designed to provide professional development for pre-K-12 educators.  It is offered in New Mexico as a joint partnership (endorsed by the New Mexico State Department of Education) between KNME, UNM, Northern New Mexico Network, Bernalillo Public Schools, and Teacherline.  
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Metric 2006 2007Visitors to the MSB 637 938Peer-reviewed publications 62 60Technical reports completed 35 15Presentations/posters at national and international meetings 83+ 52UNM courses using MSB collection materials for their teaching 25+ 46Number of courses taught/students served 23/705 97/1539New specimens catalogued 180,545 530,925Personal requests for information 1,316 704Grants and contracts in force 98 38Federal, state, local, and private grant/contract/award dollars $13,832,844 $3,922,282Total specimens for all divisions combined (does not include Natural Heritage Program
3,392,596 3,923,521
 KUNM is a public radio station broadcasting from the main campus of UNM, with transmitters in Socorro, Espanola, Arroyo Seco, and Las Vegas, and translator stations in Eagle Nest, Nageezi, and Cuba, New Mexico.  It is a member of National Public Radio, and includes locally-produced programs like “Voices of the Southwest,” “Evening Report,” and jazz programs; as well as syndicated programming such as “Democracy Now,” “This Way Out,” and “Counterspin.”  One unique feature of the station’s program mix is its service to New Mexico’s Native American populations, including locally produced programs like “Native America Calling” and syndicated material like “Na-tional Native News.”  Seasonal programs and international programs are also part of the station’s offerings. Athletics events through the UNM Athletics Department provide 
a significant community interface, bringing in thousands of LOBO fans to UNM games which include football, basketball, baseball, soccer, softball, and volleyball.  In turn, the Athletic Department hosts dozens of community outreach events annually, including a co-sponsored summer reading pro-gram, an annual school supply drive, and a number of summer youth camps 
to promote sports and fitness.  The Department of Athletics participates in many local fundraisers, such as those with the American Cancer Society and the UNM’s annual United Way Fund Drives, which have been co-chaired by Vice President for Athletics Paul Krebs over the past several years.  Popejoy Hall and UNM’s Center for the Arts welcomed more than 212,000 patrons during 2006-07.  As New Mexico’s premiere arts center, it presented 76 different events that season, providing 170 opportunities to enjoy performances of the Ovation Series, Broadway in New Mexico, the New Mexico Symphony Orchestra, UNM departmental events, and community performances.  A core of 220 volunteers donated more than 18,300 hours.  Outreach activities include a school time series for youth, the senior pro-gram, and teacher professional workshops.
HealTHCare The Office of Community Health (OHC) is a division of UNM’s Health Sciences Center committed to serving the State of New Mexico through part-nerships with the state’s other institutions of higher education, and a wide network of health care providers, public agencies, and communities through-out the state.  OHC’s goals are to mobilize UNM HSC resources to address the major health problems affecting New Mexicans, improve the health of the underserved, reduce health disparities, and address the social determinants of disease. The Storehouse Project through the College of Nursing provides a community-based community health nursing experience to students, where students assist with resource, referral, health education, and home visits.
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 The New Mexico Poison and Drug Information Center, operated by UNM’s College of Pharmacy, is dedicated to improving the health of New Mexicans by reducing illness and death associated with poisoning and by encouraging proper use of medications.  It operates a 24-hour hotline, and provides a range of both public and professional education programs in poi-son prevention. The Center for Native American Health’s  committed to improv-ing the health of American Indians in New Mexico by providing technical assistance, capacity building, student pipeline initiatives, and health policy development to tribal and urban communities.
CapaCiTy and CoMMiTMenT in UnM’s Colleges and sCHools  The following table is only a partial list of examples of community outreach programs and activities administered by the colleges and schools on UNM’s main campus.  
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College/School Examples of Outreach ProgramsArchitecture and Planning Design and Planning Assistance Center; Galisteo Watershed Restoration Project; Economic Development in Indian Country Planning; Resource Center for Raza Planning, etc.Arts and Sciences Taos Summer Writer’s Conference; Anthropology Museums; Meteorite Museum; Nambe Pueblo Language Revitalization Program; African Refugee Wellbeing Project; etc.Education Family Development Program; Albuquerque Community Learning Centers Project; KNME Ready to Learn Program; etc.Engineering Arsenic Outreach Program; Fellows in Optics and Photonics Education; MTTC Cleanroom Project; etc.Fine Arts Art Museum; Popejoy Hall Center for the Arts; 
Theatre Outreach Company; Reflejos de las Mujeres; etc.Law Peace Studies Outreach; Clinical Law Program; Institute of Public Law; Children’s Law Center; Judicial Education Center; Law Library Outreach; etc.Anderson School of Management Nonprofit Fraud and Awareness; Ethics in Business Award Program; Small Business Institute (to support small business); etc.Continuing Education Business and Technical Continuing Education; Personal Enrichment Programs; Customized Training; Educational Trips and Tours; New Mexico Kids Projects; Spanish Resource Center; DWI Awareness Program; etc.
CoMMUniTy engaged sCHolarsHip As UNM faculty and students participate in more community engage-ment, community-based participatory research, and service learning activi-ties, there has been a growing focus on how to assess the learning activities for students, incorporate these activities into the faculty reward system, and 
assess the value for the community.  For example, the Office for the Support of Effective Teachings (OSET) 2008-09 Faculty Associate’s primary goal is focused on providing coordination for the service learning community.  The Faculty Associate’s efforts include bringing together faculty who use service learning and community engagement in their classes to discuss most effec-tive practices.  In addition, the Faculty Associate is working with the service learning community to develop standards for assessment such as developing appropriate learning outcomes for the course and measuring how well the community partners are being served. In Spring of 2008, as part of a project to develop strategies for pro-moting community engaged scholarship, several UNM faculty participated in a “Faculty for the Engaged Campus” Charrette with 20 other invited institu-
tions at the University of North Carolina-Chapel Hill.  This group defined Community Engaged Scholarship (CES) as teaching discovery, integration, application, and engagement that involves the faculty member in a mutually 
beneficial partnership with the community. Following the charrette process, an action plan was developed and 
strategies were identified for growing engagement of faculty around CES development.  A research proposal has been generated to support two initia-tives:  (1) the establishment of permanent institutional support structures and (2) expansion of capacity in CES for community and UNM faculty, admin-istrators, and faculty governance bodies.   The goals of the proposal will be achieved through:  
•  strategic planning involving community partners, faculty members, and administrators to establish a permanent structure for CES faculty development support;
•  action planning at the academic unit level to write concrete and supportable language for incorporation into promotion and tenure guidelines;
•  development and delivery of training materials for CES faculty on promotion and tenure that enhances faculty capacity to make a credible case for CES in their discipline; and
•  development and understanding of assessment of CES rigor and performance. 
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The proposed processes and structures will help to change review and promotion and tenure criteria to consistently recognize and reward CES and establish a multi-level CES training agenda that aligns the UNM mission with faculty reward.  This initiative has garnered support from the upper admin-istration and the faculty champions intend to carry these efforts forward regardless of whether or not the proposal is funded.   Stemming from the efforts of the charette planning, several seminars have been hosted to bring together faculty and community partners to dis-cuss the work and research that has been conducted between the University and community, using the “grand rounds” concept borrowed from the medi-cal school.  For example, one seminar focused on nutrition issues.  OSET is also planning a series of topics using the “grand rounds” concept during the Spring of 2009 including:  Martineztown Redevelopment, Health Commons in Hildago, and Community Agriculture in the South Valley.  
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Core Component 5C:  THE ORGANIZATION DEMONSTRATES ITS RESPON-
SIVENESS TO THOSE CONSTITUENCIES THAT DEPEND ON IT FOR SERVICE. 
responding To new MexiCo sTUdenTs El Centro de la Raza is a student service organization with a unique history.   It was created by legislative statute in 1969 to “provide training, technical assistance, research assistance, student academic support in the form of instruction and tutoring and information dissemination for Hispanic student recruitment and retention” at the University of New Mexico.  Em-bracing a holistic approach, El Centro advocates on behalf of students, family, and community, together promoting a statewide partnership.  All students are welcome at El Centro de la Raza and are encouraged to take advantage of all services provided: academic, cultural, and social.  El Centro offers many culturally relevant programs and services, and educates the campus commu-nity on the issues that affect Latino students attending or wishing to attend UNM.  Student leadership and service are guiding principles for all El Centro programs.   In 2005-06 El Centro introduced the “El Centro de la Raza Internship Program.”  Both undergraduate and graduate students are eligible and may qualify for the program by demonstrating a strong desire for challenging and enriching leadership opportunities.  The vision for the program is to have a center where students realize their potential, begin their college career with real focus, and holistically learn from their college experience. El Centro’s Student Interns meet weekly to discuss upcoming events, deadlines, and/or important issues and concerns that are facing UNM stu-dents with respect to their academic programs.  Additionally, El Centro holds monthly training sessions and Student Interns are required to attend UNM Service Corp training.  During these meetings, students are asked for input, suggestions, and constructive criticisms in regards to the direction of El Cen-tro.  Community representatives of the health clinics, cultural centers, and community centers where El Centro Interns are placed also gather to discuss student success through program services.   PNM Chair for P-12 Initiatives.  The Public Service Company of New Mexico (PNM) has committed funding for a new endowed chair at UNM for P-12 initiatives.  As part of the Chair’s responsibilities, research efforts are focused on advancing P-12 teacher education programs and on the design of learning environments that seek and promote collaborations among multiple educational disciplines.  As such, UNM has developed a memoran-dum of agreement with Central New Mexico Community College (CNM) and Albuquerque Public Schools (APS) to work cooperatively on educational initiatives in the state.  UNM has also responded to a call for proposals entitled, “Establishing Urban Universities as Anchor Institutions in Develop-ing Cross-Sector P-20 Access and Success Partnerships” from the Coalition of Urban Serving Universities.  The grant proposal response draws upon the 
CRITERION FOUR - CORE COMPONENT 5C
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  163
partnerships between the three institutions and other community and civic organizations.  If funded, the grant activities will be coordinated under the leadership of the PNM Endowed Chair and would be used to support coor-dination programs aimed at improving access and success for New Mexico students.
responding To new MexiCo faMilies New Mexico Kids and New Mexico PreK are grant-funded programs hosted by UNM Continuing Education.  The New Mexico Kids program is funded by the New Mexico Children, Youth, and Family Department (CYFD) 
office and the New Mexico PreK program is a jointly funded project from CYFD and the Public Education Department of New Mexico. The New Mexico Kids website was developed for CYFD as a public service to childcare professionals and the general public.  It provides quick and easy access to information about childcare services and organizations, professional opportunities for workers, training information, recent devel-
opments in the childcare field, descriptions of programs and services, and many other important concerns.  The New Mexico Kids database supports the eight Training and Technical Assistance Programs that support child care providers and families statewide.  New Mexico Kids Child Care Resource and Referral provides statewide childcare referrals to families in New Mexico.  The program also provides technical assistance by phone related to childcare and child development.
responding To p-12 pUbliC edUCaTion  Dual Enrollment Programs in the state of New Mexico are programs that allow public high school students to enroll in college-level courses of-fered by a public postsecondary educational institution that may be academ-ic or career technical but not remedial or developmental, and simultaneously to earn credit toward high school graduation and a postsecondary degree or 
certificate.  Each of UNM’s four branch campuses maintains an extensive ar-ray of dual credit offerings in partnership with their local public schools. UNM-Valencia began working with high schools to offer vocational college courses in the fall of 1993, funded by a Tech-Prep Grant through the New Mexico State Department of Education.  The program served six area high schools:  Los Lunas, Belen, Socorro, Mountainair, Estancia, and Magda-lena.  It brought together high school and college faculty in the technical and career areas such as Early Childhood Education, Computer Aided Drafting, and Information Technology to work on curriculum coordination, developing teaching methods, and student assessment.  In the Fall of 2004, after consultation with local school superinten-dents, high school principals and curriculum coordinators, the Valencia campus increased the number of academic courses in its dual credit pro-
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gram.  High school students, primarily in AP and Honors classes, work with college faculty using a variety of teaching modes – face to face, web-based, and hybrid classes in areas such as college English, Math, Economics, and Biology.  These high school programs grew from under 100 students at their inception to a total of 403 students in the 2006-2007 academic year to 603 students enrolled in the 2007-2008 academic year.   The success of all high school students in both programs is impres-sive.  In the Spring of 2007, over 80% of all dual credit student grades were a “C” or better or a “CR,” indicating a passing grade with credit.  Not only do students have the opportunity to receive college credit while in high school, but faculty from the high school and college have ongoing opportunities to discuss curricula, teaching methods, and student assessment.  The college has a series of Parents Nights during which the opportunities for dual credit programs for high school students is discussed.  These evenings have proven very popular with both parents and high school students planning their col-lege careers.
responding To workforCe needs  UNM Continuing Education is the major program for lifelong learn-ing at the University of New Mexico.  With a 75-year history of providing pro-
fessional training, industry certification education, and consulting services throughout the state, it has played a major role in community services and outreach for UNM, with a focus on economic and workforce development.  More than 30,000 students and customers per year are serviced through 
Continuing Education’s non-credit certificate programs and services, and over 200,000 community members are served through the Continuing Edu-cation Conference Center annually.
 UNM Continuing Education offers over 70 certificate programs in-
cluding industry endorsed and required certifications and over 800 course offerings each semester.  Continuing Education’s catalog circulation exceeds 60,000 and its award-winning website attracts queries from around the world.  It has been recognized by the Learning Resources Network as a best practices institution because it actively lives its mission:  to lead and col-laborate effectively with the community and within the University to develop concepts, strategies, and delivery systems which generate relevant lifelong learning and economic development opportunities for a diverse, evolving society.  Continuing Education is an approved training provider for Workforce Investment Act, Veterans Administration, and the Department of Vocational Rehabilitation funding.  This connection of industry approval and training provider approval has enabled Continuing Education to meet the needs of the state’s growing workforce, increasing the skill level and job performance of the state’s employees, and positioning New Mexico’s labor force as meet-ing or exceeding national standards.  Continuing Education is able to offer its Workforce training across a continuum of customer choice.  Open enrollment 
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for public offerings is scheduled 12 months out to allow for long range plan-ning for students and businesses.  New courses are also scheduled continu-ally, as the Division has a commitment to meeting immediate course needs, given the rapidity of change in today’s business world.  Customized training services to individuals, organizations, and businesses offer needs assess-
ment, training, and consultation specific to that individual’s or organization’s needs and timeframe.
responding To new MexiCo CoMMUniTies The Design and Planning Assistance Center (DPAC) of UNM’s School of Architecture and Planning, has provided planning and design assistance to more than 750 clients in over 150 locations throughout New Mexico since its inception in 1969.  Through its dedication to helping people 
help themselves, DPAC has made a significant difference to hundreds of cli-ents and communities across the state. Clients served by DPAC include local governments, civic associations, low income individuals and families, neigh-
borhood associations, citizen groups, cooperatives, non-profit organizations, and traditional communities.  DPAC is built on the idea that design and plan-ning processes are fundamentally shared experiences that bind local lead-ers, community members, students, and faculty.  Creating an environment in which community members, faculty and students learn from one another while delivering a needed service heightens the educational experience for all.  For students it is immersion in the real world, a test of skill and lesson in humility; for community members it is a glimpse of future potential and a symbol of a better life; for faculty it is the joy of making a difference in the lives of New Mexicans while educating professionals.  For all it is a learning experience and reminder that architecture, landscape architecture, and plan-ning are not abstract endeavors disconnected form daily lives of New Mexi-cans.  Since 2002, DPAC has worked with the State Main Street Program in an effort to provide planning and design services to local communities.  Since then, more than 100 students and over 15 faculty members have worked with towns and Native American settlements to develop town revitalization designs, and two paid student interns have worked on follow-up projects.  The towns represent a wide diversity of cultural origins and present-day communities, and innumerable community members and local architects have worked with DPAC in addition to the planning and design staff of the state Main Street Program.  Professional architects, working in at least 15 
offices in Albuquerque, have donated time for juries, project reviews, char-
rettes, and field trips.  They have also hired UNM students to continue work on some aspects of these projects. The Resource Center for Raza Planning (RCRP), also a School of Architecture program, has its origins with Community and Regional Planning Program.  The goal of RCRP is to maintain the sustainability and survivability 
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of New Mexico’s traditional communities through planning in a manner that is overtly multi-disciplinary, intergenerational, responsive to community needs, and centered on building ongoing, long-term relationships. Founded by students engaged in community activism and related service-learning activities, RCRP contributes to community development efforts of traditional communities in New Mexico.  The Resource Center for Raza Planning has four principal objectives, which  are (1) to produce research and policy analysis of planning issues affecting traditional communities, (2) to partner with other organizations to promote effective strategies for community development, (3) to produce, compile, and distribute educational material, and (4) to generate, nurture, and mentor a pipeline of prospective students who are interested in plan-ning and development issues and planning education.  Student projects have focused on economic policy and development; neighborhood planning; infra-structure development including water, sewer, drainage, and road improve-ments; site design; community impact assessments; surveys; youth curricu-lum; and facilitating public participation processes.  More than 50 graduate and undergraduate students who worked with RCRP have gone on to work with local, state and federal government, non-governmental organizations, 
citizen activist groups, and private consulting firms.   The School of Architecture through the Design and Planning Assis-tance Center and the Resource Center for Raza Planning has strong support from the professional community, community members, families and com-munity residents, and key leaders in the New Mexico State Legislature.  They have made a lasting and memorable impact on the state.  The Spanish Resource Center provides students and teachers of Spanish and the New Mexican general public an opportunity to learn about the Spanish language and cultures through its personnel, library materials, cultural presentations, and its workshops.  The Center also makes an impact throughout the state with its Visiting Teachers Program.  It allows those who apply and are assigned to the Visiting Teachers Program the opportunity to learn about American language and culture while teaching in New Mexico Schools and use their knowledge upon their return to Spain.  This exchange helps to develop cultural understanding between the two countries.  The Center is housed at the National Hispanic Cultural Center and has a library that serves 2000 users annually with over 6000 titles.
responding To sTaTewide HealTHCare needs The Health Education Rural Offices (HERO) program of the UNM Health Sciences Center, is built on an education and research network.  Goals of the HERO program include: improving the ability of state communities to recruit health professionals in training at UNM, improving rural com-munities’ ability to train health professionals outside of UNM, assisting in improving quality of health services provided locally through tele-medicine 
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and increasing on-site delivery of locally specified services, and enabling communities to work with UNM to apply for research funding to address community priorities.  The effectiveness of the program is dependent upon the HSC’s ability to listen openly to the communities’ voices and explore the ways in which the HSC can respond.  HEROs are helping the HSC mount more effective, coordinated responses.  Part of the strategy is to have within the 
Office and linked to the Office, areas of expertise into which HERO agents can tap easily.  These include experts in such diverse areas as Telehealth, Library Services, Health Professions Recruitment, Public Health, or Health Needs of Different Ethnic Populations. 
 Success in the Health Education Rural Offices can be illustrated by the following examples.  In Hobbs, Lea County, a community priority was to recruit health professionals. The Health Sciences Center received a re-quest from the Maddox Foundation, a family owned Foundation serving Lea County, to assist in this recruitment effort.  After discussions, it was decided that the best investment to achieve the goal would be to offer free housing to attract health professions students from the HSC.  A plan was created in partnership between the Maddox Foundation, the New Mexico Junior College (NMJC), Lea Regional Hospital and UNM’s HERO team.  New Mexico Junior College (NMJC) in Hobbs is building student housing units in space next to the hospital.  The College will allocate two suites of dorm rooms free for UNM health science students training in Hobbs on different rotations.  The hospital will offer free meals and share responsibility for assigning precep-
tors in the different health profession fields to supervise the students.  The 
Foundation will allocate $341,000 for purchase of the suite of rooms for the collaboration.  And, the HERO team will bridge its local preceptor network in 
medicine, nursing, pharmacy, and other fields in Lea County with the differ-ent HSC education programs for placement of students in the County.   In Lordsburg, Hidalgo County and Silver City, Grant County, in the 
southwest corner of New Mexico, a regional health alliance identified dia-betes as a prevalent priority health problem on which they wanted to fo-cus.  They obtained federal funding through the Centers for Disease Control REACH 2010 grant to develop a community-based diabetes intervention program.  They trained community health workers (“promotoras”) who are 
members of the community and fluent in Spanish to work closely with their clients to solve a wide range of problems, such as lack of transportation, inability to pay for food, medications and healthcare, and lack of knowledge about diabetes risk factors.  The promotoras introduced their clients to a large network of culturally appropriate community services that focus on improving diabetes-related health behaviors.  The CEO of Hidalgo Medical Services is a core HERO team member and he linked the local project with the HSC’s research expertise to evaluate their project.  An epidemiologist 
who was identified to evaluate the data within the community found a sig-
nificant improvement in diabetic control in the study group and then worked with the community to apply for follow-up grants. 
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Core Component 5D:  INTERNAL AND EXTERNAL CONSTITUENCIES 
VALUE THE SERVICES THE ORGANIZATION PROVIDES.  In the examples above, the literal “value” of the services provided is 
quantifiable by the dollars spent or paid for them, or the numbers of people who utilize them.  Less tangible but equally powerful, are activities in which the University and its stakeholders partner together to advance the values they share.
UniTed way For many years the University of New Mexico was a loyal but unre-markable partner in Albuquerque’s United Way campaign efforts.  Fewer than 10% of UNM’s main campus employees took part in 2002, pledging 
a total $222,000. President Louis Caldera’s tenure in July 2003 began to change this pattern.  Announcing his goal “to encourage the University to be a leader in giving back to its community,” he led a dramatic increase in 
the University’s 2003 giving to $310,000 followed by a $432,000 campaign in 2004.  Caldera’s successors at UNM have followed suit, increasing overall 
campus giving by at least $90,000 in each subsequent year.  Total 2007 giv-ing, including the UNM main campus and UNM Hospital employees, exceeded 
$850,000, leading to an institutional giving goal of $1 million for the 2008 United Way Campaign.  UNM currently has 27 donors in United Way’s “Alexis 
de Tocqueville Society” of citizens who give $10,000 or more annually.  Over the period 1997 to 2007, the United Way of Central New Mexico led the na-tion’s United Way campaigns in the growth of its community fund, corporate giving, and total revenue.  
golden apple foUndaTion prograMs In partnership with UNM’s College of Education, Golden Apple Foun-dation programs are a primary means by which UNM signals its support for P-12 education in the state of New Mexico.  The foundation is dedicated to the recognition, recruitment, and professional development of outstanding teachers to improve the quality of education for all children.  Golden Apple rewards teaching excellence, recruits promising students into the profession, 
and renews the commitment of dedicated teachers.  Golden Apple fulfills this mission through two major initiatives: Golden Apple Teaching Excellence Awards, and the Golden Apple Scholars Program.  The College of Education 
has provided office space to house the Golden Apple Foundation and the As-sociate Dean for Undergraduate Studies and Community Outreach serves on the Executive Board and the Board of Directors and Faculty from the College of Education have volunteered their time and services to the yearly nomina-tion and selection of the Golden Apple Award Winning Teacher Scholars.
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 The Golden Apple Teaching Excellence Award is made through a rigorous, comprehensive process that includes teams of evaluators making site visits to the teachers’ classrooms and their schools.  Golden Apple Award recipients receive a stipend, a generous professional development award, a computer system, and ongoing professional development through their membership as a Golden Apple Fellow in the elite Golden Apple Academy.  Since 1996, the Foundation has recognized 74 outstanding teachers. UNM College of Education faculty collaborate with Golden Apple Fel-lows to provide professional development opportunities that give back to the profession through formal and informal ways in which they mentor and help 
prepare other teachers.  One significant way they give back is through teach-ing and mentoring aspiring teachers in the Golden Apple Scholars Program.   The Golden Apple Scholars Program is a comprehensive program to enhance teacher preparation and inculcation to New Mexico classrooms.  
The Golden Apple Scholars consist of Pathway Scholars (students finishing high school who intend to be teachers) and the Gateway Scholars (students 
who have finished their teacher licensure program and will be teaching in their own classrooms in the fall.). Goals for this program are to: equip new teachers with skills and knowledge essential for quality teaching and for successful advancement to Level II licensure; prepare teachers to be effective in working with strug-gling students in low-performing schools; increase retention of Golden Apple Scholars as teachers in New Mexico schools – with a goal of 95% retention after 3 years teaching; and improve academic achievement for students in summer programs taught by Golden Apple Scholars and in the classrooms of Teaching Scholars.
new MexiCo eTHiCs in bUsiness awards  The annual New Mexico Ethics in Business Awards competition is the product of a unique partnership between UNM’s Anderson Schools of Management, and Albuquerque’s Samaritan Counseling Center.  Operating with a roster of 20 therapists and counselors, the Center’s mission is “to help 
people in Central New Mexico find wholeness and healing through profes-sional psychological counseling and education which integrate medical and spiritual resources.”  Acting on the observation of their professional staff that the source of many of their clients’ challenges lay in dysfunctional workplaces, the Cen-ter sought to establish the Ethics in Business Awards competition as a way of encouraging positive business practices and environments.  For logisti-cal support they turned to UNM’s Anderson Schools of Management, whose business ethics program has been often recognized as one of the nation’s 
finest.88   Each year, the Center now receives as many as 500 nominations of 
individuals, small, large, and not-for-profit businesses for consideration of 
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88. In its 2007-08 report, the Aspen 
Institute Center for Business Education 
ranked the Anderson School 18th among 
business schools internationally for its 
integration of social and environmental 
issues into its MBA program.
recognition.  An awards committee screens the list down to 30-40 names, which are then turned over to students in Anderson’s MGT 308 class (“Ethi-cal, Political and Social Environment of Business”).  The students research the nominees according to a strict list of protocols, and draft 12-14 page summary reports for each that are then given back to the Awards committee. 
Five awards, for an individual and small, medium, large and not-for-profit businesses, are given each year at a spring dinner that has become one of Albuquerque’s gala business events.  
 In 2008, the Center raised over $100,000 through the Awards ban-quet, part of which was distributed back to the Anderson Schools in the form of student scholarships.  The Center’s Executive Director feels that the awards are having the intended effect on the larger community.  “Healthy individuals and healthy families are best served by a healthy society, and ethical businesses are a part of a healthy society,” he stated in an interview with the Albuquerque Journal.89   
iMproving THe HealTH of new MexiCans The UNM School of Medicine (SOM) received the 2008 Spencer Fore-man Award for Outstanding Community Service by the Association of Ameri-can Medical Colleges (AAMC).  Based on a number of criteria, the award honors member institutions that have a longstanding, major institutional commitment to addressing community needs and which have developed exceptional programs that go well beyond the traditional role of academic medicine to reach communities.  The award criteria included:(1)  Innovative programs of patient care/service to 
disadvataged communities.   SOM examples included the Co-ordinated Systems of Care that aims to achieve 100% access for all uninsured Central New Mexicans by giving them a primary 
care home; Health Extension Regional Offices discussed earlier in Criterion 5; Health Commons which provides seamless social, behavioral, and medical service delivery to underserved and disadvantaged communities; and Student-Centered Programs as a component of the undergraduate medical curriculum.(2)  Programs of education targeted at increasing the 
participation of traditionally underrepresented groups in the 
health professions.  SOM examples included K-12 Programs such as the SOM Dream Makers Program for middle school students and Health Careers Academy for high school students, the Center for Native American Health (CNAH) which seeks to increase the number of Native American students in health careers at UNM, 
the UNM BA/MD program, and the Public Health Certificate re-quirement for medical students matriculating in 2010.
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89. “Honors Given to Ethical Organizations,” 
Albuquerque Journal, 31 March 2008.
(3)  Programs aimed at providing students with educational 
experiences in underserved areas to encourage eventual 
practice in such communities.  SOM examples included the service learning components in the Undergraduate Medical Education and Residency Programs; the Locum Tenens Program that provides primary care practice relief emphasizing rural and medically underserved areas in New Mexico; Specialty Extension Services that provides practice relief to New Mexico specialty physicians and providers; and Resident and Graduate Assisted Placement Services (RAPS & GAPS) which is run voluntarily to help encourage graduates to practice in New Mexico and to teach residents “life skills” to help them practice in the “real world.”(4)  Programs developed to meet the needs of isolated 
communities that include the social and economic factors 
impacting health.  SOM examples included the Center for Native American Health that builds alliances between Native American and University communities; practice-based research networks which have been developed to study the processes and diseases seen in primary care; the Telehealth network that provides in-valuable health services to the most remote populations of New Mexico.   The reach of the SOM programs and other health sciences programs are demonstrated by the following graphic:
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 sUMMary observaTions On August 12, 2008, the UNM Board of Regents took action on the University’s budget and program requests for the 2009 New Mexico Legisla-tive Session.  The package they adopted was substantially similar to that of prior years, listing in order of importance: instructional and general work-load (“cost of opening the doors”), compensation, physical plant support, 
and various inflation adjustments.  Funding for special “Research and Public Service Proposals” was also approved as an addendum to these University-wide priorities. No one could argue that these items should not at all times be UNM’s priorities.  But the iron-clad logic of budgeting in this way highlights the dilemma faced by the University in its efforts to promote and strengthen engagement and service.  Despite its articulation of these values in its mis-sion and strategic documents, and the overwhelming evidence of the com-mitment of its faculty, staff, and students, engagement and service activities remain the “pro bono” activities of the campus.  This results in a number of chronic challenges.  UNM lacks a structure to provide for coordination of its 
outreach and engagement activities, with the result that we sometimes find ourselves asking the same question of the same people for the development of many similar projects.  All too often, UNM lacks the means to undertake sustained, longitudinal evaluation of its service projects with community partners.  Most fundamentally, many University faculty who would like to engage in service and engagement projects do not feel that it is rewarded in 
the tenure process.  We need to continue to work with deans and the Office of the Provost to try to develop policies like community-based research that would recognize the legitimacy of these kinds of endeavors. 
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University of new Mexico
special eMphasis

SPECIAL EMPHASIS
EDUCATING TOMORROW’S DEMOGRAPHIC 
TODAY
On September 18, 2006, the University of New Mexico quietly ushered in 
a new era in American higher education.  The enrollment on that date 
showed a freshman class at a flagship University campus where students 
from ethnic groups that had been traditionally underrepresented at the 
University outnumbered their white peers.  The categories of “majority” 
and “minority” would never be the same. 
CHAPTER ONE:  INTRODUCTION From its founding in 1889, the University of New Mexico has con-fronted what historian Michael Welsh calls “the dilemma of ethnic inclusion vs. exclusion.”90   Starting with five Hispanic students in UNM’s first class of 
70, the University has evolved into a flagship, research institution whose 
student body increasingly reflects the state’s distinctive heritage of genera-tions of Hispanic and Native American residents.  UNM is the only institution 
in New Mexico classified as a “very high research activity” university in the 
new Carnegie classification system; and one of only two such universities in the nation that is also a federally designated Hispanic Serving Institution. Today historically underrepresented groups are enrolling at UNM in numbers within a few percentage points of their overall presence in New Mexico – in stark contrast to national trends, where the underrepresented 
enrollment at other flagship campuses is less than half the percentage of 
high school graduates, and has actually declined significantly in the past decade.91    As a consequence, the University of New Mexico now finds itself at the forefront of a critical challenge confronting U.S. higher education – the 
need to equitably educate all of its citizenry.  UNM leads the nation’s flagship campuses by a wide margin in both the numbers and percentages of under-represented students it enrolls.  A national study published in 2004 showed that UNM’s 41.9% undergraduate minority enrollment was nearly twice that of the second most diverse campus (the University of Alaska), and four times the national average (10.8%).92   To be sure, disparities remain in the proportional representation of New Mexico’s major ethnic groups at UNM.  Of equal concern is the fact that as minority students approach graduation and then move on to gradu-ate school, their enrollment declines dramatically.  Hence our institutional focus has increasingly been on the need to ensure equitable outcomes for all students attending the University of New Mexico.  This is our highest Univer-sity priority, and the reason for this special emphasis on an issue “critical to 
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90. Michael Welsh, “Often Out of Sight, 
Rarely Out of Mind: Race and Ethnicity at 
the University of New Mexico, 1889-1927,” 
The New Mexico Historical Review, April 
1996, p. 105.
91. See the widely publicized report of the 
Education Trust, “Engines of Inequality: 
Diminishing Equity in the Nation’s Premier 
Public Universities,” March 2007, by 
Danette Gerald and Kati Haycock.
92. “Underrepresented Minorities Share 
of Undergraduate Enrollments at State 
Flagship Universities 1992 and 2001,” 
Postsecondary Education Opportunity, 
August 2004, pp 1-10.
[UNM’s] pursuit of continuous improvement and educational excellence.”93   To the extent that UNM can “deliver on the promise of equal rewards,” 94 we believe it will have a transformative effect on its educational processes and serve as a model for other institutions of higher education.
Main CaMpUs deMograpHiCs
Student Enrollment - Main Campus (Fall 2007) In Fall 2007, 40.1% of UNM’s Main Campus95  students identified themselves as members of traditionally underrepresented “minority” groups – that is, African American, American Indian, and Hispanic.96   As illustrated in the chart below, the percentages of each group and their relationship to 
the demographic profile of the state, vary significantly in the undergraduate and graduate enrollments.  
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Degrees Awarded - Main Campus (Fall 2006-07)Ethnicity % of UG Enrollment % of Bachelor’s Degrees Awarded % of Graduate Enrollment % of Graduate Degrees AwardedAfrican American 3.2% 2.2% 2.2% 1.4%American Indian 6.6% 5.7% 4.5% 3.3%Hispanic 35.4% 33.3% 20.7% 19.3%White/non-Hispanic97 45.8% 50.1% 54.7% 56.5%Other* 9.0% 9.7% 17.9% 19.5%Total 100% 100% 100% 100%
*Note: Other (Asian/Pacific Islander, International, No Response)
Enrollment of minorities is only part of the picture of our pipeline.  More tell-ing, are the numbers of students who actually complete their degrees at UNM.
Student Enrollment - Main Campus (Fall 2007)Ethnicity Total Number Enrolled % of UG Enrollment % of Graduate Enrollment % of State PopulationAfrican American 750 3.2% 2.2% 2%American Indian 1,543 6.6% 4.5% 10%Hispanic 8,023 35.4% 20.7% 45%White/non-Hispanic 12,457 45.8% 54.7% 42%Other* 2,976 9.0% 17.9% 1%Total 25,749 100% 100% 100%
94. Agreement between the University 
of New Mexico and the Higher Learning 
Commission on a Special Emphasis 
Self-Study Option for the Comprehensive 
Evaluation scheduled for 2008-09, p. 2. 
93. Higher Learning Commission Handbook 
of Accreditation, Higher Learning 
Commission, 3rd ed., (2003) 5-3-1.
95. “Main Campus” includes all of the 
schools and departments located at the 
Albuquerque Campus.
96. For purposes of this study we use 
the term “minority” to refer to these 
three ethnic groups, which have been 
traditionally underrepresented in higher 
education.  As is typical across the country, 
Asian/Pacific Island students at UNM (3.8%) 
are actually overrepresented compared to 
their presence in the state population. 
97. Significantly, White non-Hispanic 
headcounts have actually declined every 
year since 2003.
 In graphical summary, these are challenges we face as a university to reach the goals stated in our Special Emphasis: “to achieve equitable access to undergraduate, graduate, and professional education at UNM across all population groups in the state, and to achieve equitable results, in terms of retention and degree completion, for all student population groups.”
addressing THe issUes In the period since the its last HLC Self-Study in 1999, the University of New Mexico has worked continuously to address the many issues related to our diversity.  Thus the Commission’s introduction in 2004 of a “Special Emphasis” option for self-study provided us with an excellent opportunity to develop the concept of our majority/minority student population as a pos-
sible focus.  The official Memorandum of Agreement, developed in consulta-tion with HLC staff and signed in 2006, has been the basis for our work on how to improve equity of outcomes for all of our students, to examine and set goals, and then move toward them in measurable steps.   A Special Emphasis Self-Study Committee (hereafter referred to as 
“Committee”) was appointed and specifically charged with the creation of 
this section of UNM’s self-study.  Its membership reflects a wide spectrum of University stakeholder and leadership groups:
• Antoinette Sedillo Lopez, Associate Dean of UNM Law School (Chair)
• Andres Armijo, Special Programs Coordinator, University College (Vice-Chair)
• Pam Agoyo, Director, American Indian Student Services
• Dely Alacantra, Senior Research Scientist, Bureau of Business and Economic Research
• Terry Babbitt, Interim Vice President for Enrollment Management
• Finnie Coleman, Interim Dean of University College
 • Charles Fledderman, Interim Dean of Graduate Studies
 • Reinaldo Garcia, Dean of Instruction, UNM-Valencia
• Manuel Garcia Griego, Director, Southwest Hispanic Studies Research Institute
 • Tim Gutierrez, Associate Vice President for Student Affairs
 • Marie Lobo, Professor of Nursing
 • Nancy Middlebrook, University Accreditation Director
• Rita Martinez-Purson, Dean of Continuing Education, and (formerly) Interim Vice President for Equity and Inclusion
• Christopher Ramirez, President, Graduate and Professional Student Association
 • Richard Santos, Professor of Economics
 • Valentin Varela, Chair, Hispanic Roundtable of New Mexico
 • Peter White, Dean Emeritus, University College 
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 The Committee began its work by evaluating the University’s perfor-mance on providing our majority/minority state’s population with appro-priate access and opportunities to thrive at UNM.  More fundamentally, we wrestled with questions of context and conceptual frameworks (i.e., what ought to be the true goal of “diversity” at an institution like UNM?)  In this quest we found a paradigm shared by University College Dean Finnie Cole-man98  to be very helpful:
Numerical or Structural Diversity – the ratio of the demographics of the communities we serve and the census realities on our campus. 
Categorical/ Transactional Diversity – celebrates cultural content; the institution holds events and activities that celebrate interactions between people of different cultures or ethnicities.
Universal Diversity – recognizes that culture, race, and ethnicity are part of a broader set of traits and characteristics that make people unique.   
Transformative Diversity – appreciates the differences that set us apart and allows us to celebrate the remarkable variety of things that bring us together.   Understanding that “transformative” diversity was our ultimate goal gave shape to the committee’s discussions and analyses.  As a University, we strive to achieve “Transformative Diversity” on our campus because research indicates that impacting campus climate requires a multidimensional ap-proach.  It is through this broader more thoughtful manner of approaching 
diversity that we that we find the power to effect positive change on our campus; change that leads to the improved inclusiveness and more equitable outcomes that we need and desire.  At the same time, the committee’s task 
was also informed by the specific categories and a number of the questions posed in the Special Emphasis Agreement:
Preparation/Recruitment: How can we work with the public schoo systems in the state, and particularly, with the Albuquerque Public Schools, to better prepare our students?  How do we address cur-riculum alignment with the public schools in New Mexico?  For those students coming from out-of-state, how do we ensure that they have received adequate preparation?  Do we need to examine admission requirements? 
Enrollment and Curricula Management: How can we better man-age our curricula using the tools and technology that the University has?  What methods can we use to encourage continuous enrollment for our students to help them graduate in a timelier manner?  How 
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98.  The Problem with Diversity, delivered by 
Finnie Coleman for speech at University of 
North Carolina Pembroke, March 19, 200.8
can we infuse cultural awareness into UNM offerings?  What Univer-sity procedures and policies should be added or revised to help our students graduate?  How can we enhance or improve our academic advising efforts for our students?
Student Support and Success Efforts:  UNM offers a number of pro-grams to help students.  Which programs have been successful and which have not?  How can we capitalize on our successes and where do we need to focus our resources?  How can we better integrate student affairs and academic affairs goals to promote success for students (e.g., aligning student program advisement with academic advisement initiatives)?  How can we provide more opportunities for students to engage in the campus community?  How can we encour-
age and provide information to students about financial aid offer-ings and scholarship opportunities? Do our “intervention” strategies work?  How can we improve on what we are currently doing and what other efforts should we engage in to ensure success for our students? 
Faculty:  How can we recruit and retain a more diverse faculty?  How does the University support faculty and professional development opportunities to teach to a culturally and ethnically diverse student population?  How can we capitalize on our strengths in this area and where do we need to focus our resources?  What opportunities exist or need to be developed to promote engagement between faculty and students (e.g., research mentorship)? 
Support for Community/State Initiatives:  How can we better promote our educational offerings to encourage applications to 
undergraduate, graduate, and professional programs that reflect the population distribution of the state (undergraduate) and the nation (graduate)?  What other types of support or activities can we provide to the citizens of New Mexico to advance quality education?  What metrics are appropriate? As the Committee worked its way through these questions, we became aware of the many individuals, programs, departments, and institu-tions within the University with extensive expertise on these issues.  Several Task Forces and work groups have studied issues relating to the Special Emphasis.  These include: UNM Task Force on Program and Policy Develop-
ment for improving Native American Education (2005); Hispanic Issues Task 
Force Report of January 24, 2006; Graduation Task Force Report (Fall 2006) (Report titled: Finishing What We Start: Improving Degree Completion at the 
University of New Mexico); Equity Committee Report of the Graduation Task Force (Fall 2006); 2005-2007, and; Survey to Assess the Climate for Women at 
UNM: Student, Staff and Faculty Responses.  These documents are available on 
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the Academic Affairs Web Site and will also be discussed briefly later in this report.
 President David Schmidly’s implementation of an office of Institu-tional Equity and Inclusion in 2007-08 has become a key component of our work, especially with respect to our recommendations for future action.  Rita Martinez-Purson, who served as the Interim Vice President until a perma-nent Vice President was hired, was a member of the Special Emphasis com-mittee; and the UNM Diversity Plan and Diversity Report Card are integral to 
our final recommendations.  The report that follows, then, addresses our primary institutional strategies to achieve equitable access to undergraduate, graduate, and pro-fessional education at UNM across all population groups in the state, and to achieve equitable results, in terms of retention and degree completion, for all student population groups.  With the anticipated implementation of the Di-
versity Plan noted above, we expect significant progress to be made toward these goals.  Achieving them would make UNM unique in the country in its marriage of excellence and diversity, and transform the institution in ways 
that benefit the state and serve as a model for other institutions.  We believe UNM is poised to lead institutions of higher education around the country on these important issues. 
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CHAPTER TWO:  PREPARATION AND 
RECRUITMENT  At the beginning of any serious discussion of student achievement in New Mexico lie two salient and disturbing data points.  New Mexico ranks 12th among states in the percentage of its citizens that enroll in a college or University directly after they graduate from high school – a key factor in their odds of completing a higher education degree.  Yet, New Mexico’s Uni-versity graduation rates rank 48th in the country.  What is going on here?99
 In 2006, New Mexico’s Office of Education Accountability released a report commissioned to answer that question.  Ready for College? A Report 
on New Mexico High School Graduates Who Take Remedial Classes in Higher 
Education, noted that over 50% of New Mexico public school graduates require remedial coursework in college; and that within that population, the 
developmental needs were significantly higher in traditionally underrepre-sented groups: 66% percent of American Indian or Alaska Native students; 58% of Hispanic students; and 55% of African-American students, compared to only 36% of White non-Hispanic students.100  The implications of these data, for a state and a university committed to effectively educating the “emerging majority” of their students, are many.  In this chapter we focus on three key strategies emerging at the University of New Mexico, to confront these realities and bring the University’s resources to bear on this troubling inequity. 
CollaboraTion wiTH k-12 The temptation for universities to blame the public schools for their students’ lack of college readiness is ever-present – as is the counter-claim that the universities are somehow at fault for failing to produce enough 
competent K-12 teachers.  What is needed to move beyond this unprofitable debate are effective ways for the two systems to collaborate in support of the success of their students.
 The State of New Mexico took a significant step in this process in March 2007 with the passage of SB 561, the High School Redesign Act.  The Act increases the number of required “Carnegie Units” for graduation from a New Mexico high school from 13 to 16.5; mandates four years of high school mathematics, with at least one course of Algebra II or higher; and adds a requirement for an Advanced Placement, online, or dual-credit class. UNM has taken a leadership role in a number of these new require-ments.  Senior staff of UNM’s New Media and Extended Learning (NMEL) division have helped to provide leadership for the New Mexico Learning Network, the New Mexico Cyber Academy, and IDEAL-NM (Innovative Digital Education and Learning in New Mexico), a statewide eLearning system de-
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signed to develop online courses that supplement the curricular offerings of New Mexico public schools.  UNM’s branch campuses in Gallup, Los Alamos, Taos, and Valencia County, have long been state leaders in providing dual credit options for area high school students. More fundamentally, for the past ten years the University has been implementing programs targeted to underrepresented student popula-tions as early as their grade school years.  An eclectic mix of University departments, including the School of Law, Health Sciences Center, College of Education, Department of Athletics and others, have participated in such initiatives; but the primary locus of development has been UNM’s Division of Student Affairs.  In 1999, it established a new department, the Depart-ment of Special Programs, to focus on students who were entering UNM 
from low-income, first generation, and underrepresented backgrounds.  This 
department began with three programs and a budget just over $500,000, to provide college preparatory work and preparation for students to graduate.   By the year 2007, the Department had grown to 12 programs/projects now under the name of College Enrichment and Outreach Programs (CEOP), with 
annual funding in excess of $4,000,000.   CEOP’s programs include the federal TRIO programs, college prep programs like GEAR UP, summer bridge programs, and others that seek to 
provide educational pathways for students from low-income, first genera-tion, and underrepresented backgrounds.  Its programs begin their work with students and their families as early as elementary school, to introduce higher education, encouragement, support, advisement, and strong prepa-ration for students to higher education.  Once students matriculate from secondary education and enter higher education the CEOP program offers a number opportunities and initiatives that provide academic support to retain and graduate students from UNM.  CEOP also has programs that work with students to motivate, prepare and provide educational opportunities for these students to gain their advanced degree.  Each contains a parent component designed to educate parents on the advantages of college educa-tion as well as how to navigate the University system and how to support their sons and daughters.
CollaboraTion wiTH CoMMUniTy College parTners UNM’s remarkable freshman diversity notwithstanding, it is also true that large numbers of underrepresented students enter the University as transfer students from New Mexico community colleges.  Chief among these partners are UNM’s branch campuses and Central New Mexico Community College in Albuquerque. As noted earlier in the self-study, the University of New Mexico has branch campuses in four rural communities in the state: Gallup, Los Alamos, Taos, and Valencia County.  The latter three are Hispanic Serving Institutions; while Gallup, with its enrollment of over 2,000 American Indian students, is by that measure the largest such campus in the nation.  In total, the 6,337 
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students taking courses at UNM’s branches in Fall 2007 made up just under 20% of the University’s total enrollment.  As open admission institutions, UNM branch campuses offer their students more comprehensive and in-timate levels of developmental and lower level programming than can be provided in the active research environment of Albuquerque campus: Adult Education.  Students who have not graduated from high school are placed in a General Educational Development (GED) program which provides free courses to prepare for completion of the General Equivalency Diploma (also referred to as the “GED”). Developmental Studies.  Students who have graduated from high school or successfully completed a GED program may be technically ready for college, but the reality is that in most cases they are not functionally ready for college.  Approximately 80% of entering freshmen at the branches require at least one developmental studies in mathematics, about 70% in writing, and about 60% in reading.  In order to provide underprepared students with the knowledge and skills necessary to be successful in college-level courses UNM branch campuses offer a variety of developmental studies courses in writing, reading, academic skills, and mathematics.   Students enrolling at the branches are tested using the COMPASS instrument (developed by ACT) and are subsequently placed into the appro-priate developmental studies course; or, if their scores prescribe it, a college-level course.  To ensure that students receive the education they need at the level at which they place, branches offer developmental studies courses often down to the “098” level (e.g., MATH 098 is basic arithmetic; ENGL 098 focuses on the proper construction of sentences).  At UNM-Valencia, the Compass test is administered primarily through the internet version at all of its test sites.  All new students who have been admitted take the Compass test at the Assessment Center for place-ment in reading, writing, and math if they do not have ACT scores.  Compass is also administered in individual subjects for those students who have ACT scores, but want to use Compass as a challenge test.  The Internet Compass is available at four high school sites:  Los Lunas HS, Belen HS, Valencia HS, and Socorro HS. The branches also provide special assistance to developmental stud-ies students by way of tutoring and mentoring, often through staff whose work is exclusively devoted to these students.  For example, a Title V-funded program at the Valencia campus provides tutors, counselors, and dedicated 12-month faculty who, besides teaching, serve as advisors to developmental studies students in a learning community environment.  The program even provides a data analyst to assist with the program’s assessment.    Lower Division Academic Courses.  UNM branch campuses are authorized to offer any lower division course offered at the main campus.  Their approach to promoting student success follows what they do with 
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developmental studies (advising, tutoring, and mentoring – albeit not with the same degree of intensity).  And great care is taken and efforts applied to ensure that every student has the best opportunities to succeed.  Some of these processes include: Emphasis on Teaching and Learning: Faculty at the branches are expected to make teaching and learning their foremost priority.  The evaluation of continuing faculty, which is also used to determine merit pay increases, focuses primarily on teaching excellence as measured by student evaluations, peer and supervisor evaluations, and other teaching-related activities (e.g., curriculum development, incorporating new teaching techniques, advising students).Active-Learning Pedagogy:  In contrast to the more traditional lecture approach, branch faculty are encouraged to adopt a delivery approach which “actively engages” students in the learning process with an end to promote critical thinking and interest in the material.  Examples of this include discussion and problem-solving in groups, use of “clickers” to elicit student responses, and frequent interactions during presentations. Small Classroom Size:  The mean enrollment per section (these are 100 – 200-level courses) is around 20.  Smaller class sizes facilitate the delivery method mentioned in the previous bullet.Instructional Technology:  Classrooms are increasingly equipped with  data projectors, interactive display boards, sound systems, document cameras, video reproduction units, and other instructional equipment.  Research shows that the effective integration of tech-nology into instruction promotes greater interest, especially among younger students.  Faculty are also encouraged to use WebCT Vista and/or develop their own web sites to more effectively disseminate course materials and interact with students outside of the classroom.Faculty Training and Professional Development:  Centers to provide workshops and training in the use of instructional technology and oth-er effective delivery methods are generally provided to branch faculty.  Professional funds are also available for faculty to attend conferences and other workshops with an end to improving delivery methods.Transfer Focused Degree Programs:  Several academic associate degree programs in arts and sciences are available to focus students on a prescribed sequence of courses leading to full completion of the 
first two years of a baccalaureate degree.  For instance, the “Associate of Arts in Business Administration” consists of all required lower-division courses for admission to Anderson Schools of Management 
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at UNM – a curriculum that would not typically be available in other community colleges. UNM’s branch campuses share with the main campus and each other, a common transferable curriculum, core requirement, and academic policy structure.  The effectiveness of that structure is shown in their student trans-fer rates to UNM’s main campus, which exceed those of Central New Mexico Community College (CNM) despite its close proximity to UNM: 
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Total Number of Transfer Students from UNM’s Branch Campuses
to UNM-Albuquerque, by Academic YearCampus 2003-04 2004-05 2005-06 2006-07 2007-08 Five-Year Mean Mean as % of Fall 2008 Campus Head CountGallup 98 119 113 118 97 109 3.8%Los Alamos 71 71 89 76 68 75 11.2%Taos 54 51 46 53 51 51 3.6%Valencia 149 114 139 110 113 125 6.3%
 By comparison, CNM’s five-year mean transfer rate as a percentage of headcount is 2.9%.  Nonetheless their total number of transfers for the period was over twice that of all UNM’s branches combined, some 3,400 students.  Thus UNM has begun assiduous work on more structured partnerships with CNM as well.   In October 2007, UNM’s President David Schmidly and CNM’s President Kathy Winograd signed a memorandum of understanding committing their respective institutions to greater collaboration wherever feasible; and in par-ticular, to the creation of a new “Gateway” program.  The Gateway Program will enable students who may not be ready for UNM academic work to take classes through CNM, but be fully integrated into UNM life including living in the resi-dence halls and using all facilities.  These students will be advised through the College Enrichment Program and be allowed to transition fully to UNM classes after 24 hours of core work is completed.  It will allow the students to start in small class environments, save a substantial amount of tuition expense, and have a structured transition into the academic experience at UNM.
sTandards for adMission Moderately selective admission standards have been a crucial part of the access UNM has provided to traditionally underrepresented groups of students.  Yet the data is clear that broad “access” has not resulted in equitable 
chances for all students to complete a baccalaureate degree at UNM. The chart below tracks a kind of “preparation effect,” by showing the 
mean graduation rates of UNM students with varying levels of deficiency in their readiness for college work.  The top line represents the graduation rate, by semester, of students who took no remedial course work; the next is that of students who were required to take one remedial course (Introductory Studies, or “IS”) in English, reading or mathematics; the next, students who were required to take remedial courses in two of those areas; and the bot-
tom, the graduation rate of students admitted with deficiencies in all three areas. 
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 In the face of these disparities, debate over the appropriate require-ments for admission to UNM continues, as the University wrestles with the challenge articulated in its Special Emphasis MOA: “how do we deliver on the promise of equal rewards?”  It is a debate heavily freighted with politi-
cal consequences, given the findings noted earlier regarding the disparities in college readiness among New Mexico’s major ethnic populations.  New Mexico citizens who have fought for generations to broaden access to edu-
cation at their state’s flagship institution are understandably reluctant to endorse any change that threatens to restrict it for the emerging majority of our population.  One admissions criterion currently under review at UNM is the ef-fect of high school grade point averages (GPA), which UNM’s Institutional 
Research Office has determined to be the best predictor of student success at the University.  At present, the minimum required GPA for admission to UNM’s main campus is 2.25. In a review of ten years of data consisting of over 30,000 students, the third semester retention rate for students at UNM whose high school GPA was less than 2.5, was 56%. For students whose GPA was 2.5 or greater, the 
Cumulative Graduation Rates Through 6 Years
(Averages for 1991 Through 1998 Classes)
retention rate climbed to 62%.  When compared to other possible adjust-ments in the University’s admissions standards, this approach has four 
advantages: (1) it would impact student retention success significantly; (2) it is something all potential enrollees would have an equal opportunity to work toward; (3) it does not involve minimum scores on discriminatory college entrance exams; and (4) it would have little to no impact on access or diver-sity. The following table illustrates the impact of this policy on an aver-
age freshman class under current conditions without the benefit of targeted recruiting, diversity initiatives, or entry through special admissions that are all part of the enrollment strategy.
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Numerical Impact of Increasing GPA Requirement from a 2.25 to a 2.5
Minimum 2.5 GPA Impact on the Freshman ClassHeadcount % Decrease Headcount Decrease Freshmen Class Size Projection % of Class Pre % of Class PostWhite 1,360 3.25% 44 1,316 45.3% 45.6%Black 93 8.60% 8 85 3.1% 2.9%Hispanic 1,136 3.89% 44 1,092 37.9% 37.8%Am Ind 160 5.25% 8 152 5.3% 5.3%Asian 126 3.79% 5 121 4.2% 4.2%Other 125 2.45% 3 122 4.2% 4.2%Total 3,000 3.73% 113 2,887
 The result would be little change in the percentage each ethnic group represents in the freshman class. Targeted recruitment efforts would also be required in order to compensate for the higher percentage decreases in Black and American Indian students.  Provisional admission programs have 
had a proven track record of benefiting underrepresented and low income populations.101   Students who do not meet requirements may enter UNM through a provisional admissions process that is already in place, but histori-cally underutilized.  An applicant may request this review by committee that includes submitting evaluation of references, a personal statement, and pos-sibly an interview.  Also, implementing a weighted grade point average with 
an emphasis on state supported dual credit could significantly help students meet a higher GPA threshold. The internal data review noted above also showed that students who 
had taken 16 Carnegie units in high school graduated from UNM at signifi-cantly higher rates than those entering with the minimum requirement of 13 units.  Thus as the State of New Mexico begins to implement its new 16.5 unit high school graduation requirement for the 9th grade class of 2009, it seems evident that UNM should also phase in concurrent changes in those admissions requirements. 
101.  Engle, Jennifer & O’Brien, Colleen. 
(2007). Demography is not destiny: 
Increasing the graduation rates of low-
income college students at large public 
universities. Washington D.C.: The Pell 
Institute for the Study of Opportunity in 
Higher Education.
aps/CnM/UnM parTnersHips UNM continues to embark on initiatives to strengthen the prepara-tion pipeline as demonstrated by a recent memorandum of agreement102  between UNM, CNM, and Albuquerque Public School (APS) to work coopera-
tively to ensure the most efficient, effective, and forward looking education 
for the citizens of New Mexico.  One of the five major objectives outlined 
in the agreement is to develop strategic educational initiatives to benefit 
students at every stage of their education.  The strategic initiatives identified under this objective include:a.  Expand dual credit programs to provide students the opportunity to easily enroll at both-APS and CNM, APS and UNM, and CNM and UNM;b.  Develop partnerships to strengthen and expand Adult Basic Education, English as a Second Language (ESL) programs, and college preparation programs to ensure student preparation and readiness for higher education;c.  Create and strengthen articulation agreements to ensure that students will be able to transfer seamlessly from APS to CNM and to UNM respectively upon satisfactory completion of the previous programs;d.  Broaden the joint professional development opportunities for faculty and staff from APS, CNM and UNM to focus on student suc-cess; ande.  Share appropriate data to improve and coordinate policy decisions that support student success.The agreement also focuses on strengthening joint programs between the three institutions including developing a centralized location to support tutoring, mentoring, and advisement opportunities for students at APS, CNM, and UNM.  
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102.  Memorandum of Agreement Between 
the Board of Education of the City of 
Albuquerque, the Governing Board of Central 
New Mexico Community College and the 
Board of Regents of the University of New 
Mexico (August 2008)
CHAPTER THREE: ENROLLMENT AND 
CURRICULA MANAGEMENT  Scrutiny of admissions standards notwithstanding, the University’s primary responsibility lies with the students it has.  That has – or should have – implications for structure and policy in all aspects of enrollment and curricular affairs.  As First-Year Experience guru John Gardner has succinctly 
put it, the institution should fit students’ needs, not the other way around.  We begin this chapter, therefore, with a statistical look at the needs of UNM students as they are illustrated by three categories of comparative data: 
financial, demographic, and academic. 
UndergradUaTe finanCial profile We know that New Mexico is one of the poorest states in the nation; 40th in median household income, according to 2006 federal census esti-mates; 47th in poverty statistics (including the percentage of school children who qualify for free or reduced price meals); and 49th in the percentage of its families with health insurance (i.e., an estimated 17.3% of New Mexicans live below the federal poverty line, and over 20% have no health insurance).  Since 88% of UNM’s undergraduate population consists of New Mexico residents, 
the University’s financial aid profiles are a direct reflection of these facts.  
Some 62% of UNM students who file for financial aid qualify as low-income.  Equally challenging is the fact that only 47% of UNM’s undergraduate popula-
tion file for need-based aid (the popular Lottery Success Scholarship requires no application), meaning that large numbers of students do not get even the 
help for which they had been qualified. In New Mexico, as is true across the United States, the challenges of 
financial need are disproportionately borne by traditionally underrepresented populations.   
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Percent of UNM Students Receiving Financial Aid by Ethnicity
Campus White/
non-
Hispanic
African 
American
American 
Indian
Hispanic Total 
Student 
PopulationMain 58% 78.9% 80.4% 75.9% 70.3%Gallup 32% 61.5% 57.2% 47.9% 53.3%Los Alamos 30.7% 0% 50% 50% 38%Taos 28.9% 50% 76.5% 75.3% 55.8%Valencia 58% 83.3% 60.7% 72.2% 66.4%
Additionally, we know that financial need acts as a drag on academic progress 
and persistence.  This is vividly reflected in UNM data that shows increasing gaps in performance over the length of students’ matriculation at the University:
Source: Fall 21-day enrollment files maintained by the Registrar’s Office and UNM FAM 
Financial Aid Data for 2007-08
firsT-generaTion sTUdenTs Based on an analysis of 1.1 million student records, the College 
Board is the latest major organization to confirm that even when controlling 
for all other factors, first-generation college students have lower success rates than their peers – even among high-achieving cohorts.103   Unsurpris-ingly, they are more likely to be poor and more likely to be members of traditionally underrepresented ethnic groups.  A recent federal study puts the number of these students at 22% of college and University enrollments, nationwide, with higher numbers in the community college sector.104   In the four-year sector the percentages are lower and typically decrease with the selectivity of the institution.
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Persistence and Graduation Rates of Non-FAFSA Filers, FAFSA Filers, 
& Pell Grant Eligible Students
FAFSA
Filing Status
Cohort Group
1997-2000
Number in Cohort % Persisting to 
the 3rd Semester
% GraduatingNon-Filer 4,104 70.5% 43.3%FAFSA Filer - No Pell 2,383 76.5% 46.3%FAFSA Filer - Pell 1,912 72.1% 36.0%Total FAFSA Filers 4,295 74.5% 41.7%Total 8,399 72.6% 42.5%
Percentages of UNM Freshman Coherts at UNM Indicating
“First Generation” on their FAFSA Filings
2000 2001 2002 2003
Number (%) Number (%) Number (%) Number (%)565 (41.5%) 537 (40.7%) 663 (41.0%) 781 (39.4%)
 As noted above, New Mexico is a state with challenges in educational 
attainment at every level.  That is reflected in UNM’s data profiles, again drawn from those students who submit the FAFSA as a part of their aid ap-
plications.  Enrolling first-generation students at nearly twice the rate of the national average, UNM clearly has special challenges in this regard.  
103.  Cited by David Glenn, “Institutional 
Researchers Delve Into Student Data at 
Annual Meeting,” The Chronicle of Higher 
Education, 6 June 2008, http://chronicle.
com/weekly/v54/i39/39a02401.htm.
104. “First-Generation Students in 
Postsecondary Education: A Look at Their 
College Transcripts,” National Center for 
Education Statistics, U.S. Department of 
Education, July 2005, p. iii.
Source: UNM Office of Institutional Research
UndergradUaTe aCadeMiC profile Test scores, while notoriously unreliable predictors of an individual student’s likelihood of success, are a useful gauge of the general level of academic preparation of an institution’s incoming freshman cohort.  New Mexico is an “ACT” state105  and the University of New Mexico requires the submission of ACT scores for all freshman applicants.  UNM is a “moderately selective” institution, as categorized by the Consortium for Student Reten-tion Data Exchange (CSRDE), meaning that the majority of its freshman ACT scores fall in a range of 21.0 to 22.4.  In fact, UNM’s actual mean ACT score for the past ten years is 21.8, with a standard deviation of less than .2.  The chart below gives a more complete breakdown for the past three years:  
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Percentages of UNM Freshman Coherts
by ACT Score Range
ACT Scores 2005 2006 200727-36 13.1% 12.8% 13.2%25-26 11.1% 12.7% 12.2%23-24 16.5% 16.6% 17.2%21-22 18.8% 17.4% 19.1%19-20 18.3% 17.0% 18.7%1-18 22.1% 23.4% 16.6%
 Of particular importance in this profile is the cohort of enrollees each year whose scores of 20 or below mandate further testing and place-ment for possible remediation.  Approximately 30% of UNM freshmen require developmental coursework in English, reading, or mathematics.106 
 These ACT profiles are the basis for one of the University’s required accountability reports to the state of New Mexico.  As part of the New Mexico Accountability in Government Act (AGA), all public institutions in New Mexico are required to report annually on their retention and gradua-tion rates, among other data categories.  Progress on each measure is then benchmarked against norms from peer institutions – in UNM’s case, as noted above, large public institutions with moderately selective student bodies.   During the past decade, freshman to sophomore retention rates at UNM have ranged from a low of 70.1% in 1998 to a high of 76.6% in 2006, with a steady upward trend over the period.  Since 2001 the University has performed consistently at or above the level of its peers on this measure.
105. Interestingly, the average ACT test 
scores for all New Mexico test takers, as 
reported by ethnic group, are at or above 
national norms in every category except 
American Indian – a data point at odds 
with others that seem to reflect an under-
performing K-12 system.  See 2007 ACT 
National Profile Report, http://www.act.org/
news/data/07/data.html.
106. Incoming students have the choice of 
accepting placement via their ACT scores, 
or testing further with a COMPASS exam 
instrument. 
Source: 2007 UNM Fact Book
 During the same time frame, graduation rates have been more vari-able.  Recent increases have paralleled the trend lines of improved retention.  Unlike the retention data, however, the graduation performance levels have consistently been beneath those of UNM’s peers.
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 Of equal concern is the fact that even the more encouraging trend lines of the past few years have not been distributed equally among all groups.
UNM Freshmen - Sophomore Retention Rates
UNM Six-Year Graduation Rates By Ethnic Category
gradUaTe sTUdenT enrollMenT As noted above, UNM’s success in providing equitable access to its undergraduate programs has not uniformly translated to the graduate and professional level.  The fall-off is especially prevalent in the University’s graduate studies programs, where underrepresented minorities enroll at roughly half their undergraduate levels.  Some of UNM’s professional pro-
grams can point to significant areas of success: e.g., the School of Law’s 8.4% American Indian enrollment, or the College of Pharmacy’s 29.4% enrollment of Hispanic students.  But overall, less than 30% of UNM’s total graduate and professional enrollees are members of traditionally underrepresented groups.  The following charts break down the number of UNM degrees awarded to each ethnic group by discipline and the percentage of degrees 
awarded to each ethnic group by discipline over the last five years.  
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UNM 6-Year Graduation Rates
By Ethnic Category
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Key:
• Education includes all graduate education programs
• Engineering includes all graduate engineering programs
• Health Sciences includes all graduate medical, nursing, and pharmacy programs
• Humanities/Fine Arts includes all graduate arts and sciences humanities and fine arts programs
• Law includes the JD program
• Management includes all graduate business programs
• Natural Sciences includes all graduate arts and sciences natural science programs
• Social Sciences includes all graduate arts and sciences social science, architecture and planning, water resources, and public administration programs
Number of Graduate Degrees Awarded by Discipline (AY 2003-04 through 2007-08)
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Percentage of Graduate Degrees Awarded by Discipline (AY 2003-04 through 2007-08)
Key:
• Education includes all graduate education programs
• Engineering includes all graduate engineering programs
• Health Sciences includes all graduate medical, nursing, and pharmacy programs
• Humanities/Fine Arts includes all graduate arts and sciences humanities and fine arts programs
• Law includes the JD program
• Management includes all graduate business programs
• Natural Sciences includes all graduate arts and sciences natural science programs
• Social Sciences includes all graduate arts and sciences social science, architecture and planning, water resources, and public administration programs
 The reasons for the disparity in UNM’s undergraduate and graduate student populations are many and complex.  In graduate studies, the conven-tional wisdom that students should not undertake all their academic work at a single institution, constricts the undergraduate pipeline.  Financial factors play a role in the professional programs just as they do at the undergraduate level, constraining the ability of many minority students to continue their educations.  UNM has only begun to examine these and other questions of graduate and professional enrollments in a sustained and strategic way.  In any evaluation the disparities in graduate enrollment across the various graduate programs should also be addressed.
poliCy ConsideraTions Given the UNM enrollment portrait painted above – and the fact that most of its principal elements have been in place for many years – it is reasonable to ask whether the University has organized itself in distinctive ways, to best serve the needs of this distinctive body of students? The answer to that question is that in general, UNM has not adopted unique structures, policies, or procedures to meet the distinctive needs of the emerging majority of its students.  Instead it has placed a great deal of emphasis on innovative and dedicated programming, much of which we describe in the following chapters.  The distinction is important.  Programs are those services a University makes available and sometimes targets to 
specific groups of students; policies are those instruments by which a univer-sity shapes its fundamental ways of doing business.  Both are critical parts of how a university accomplishes its mission.  We conclude this chapter, there-
fore, with a series of reflections on the major policy areas with impacts on minority student success at UNM.
finanCial aid In the most recent edition of “Measuring Up,” the well-known report published biannually by the National Center for Public Policy and Higher Education, the state of New Mexico receives an ‘F’ in the category of “Afford-ability.”  One reason for this relatively low rating107  is New Mexico’s low me-dian household income, noted above; but a more critical difference between New Mexico and states that were scored higher is our state’s low investment 
in need-based financial aid.  This is reflected in UNM’s financial aid trends since the inception of the Lottery Success Scholarship – a merit-based aid program – in 1996:
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107. In fact, Measuring Up 2006 gave “F’s” 
in affordability to forty-three states, “D’s” 
to another five, and “C’s” to Utah and 
California.  There were no “B’s” or “A’s.”
 Despite this massive investment in student aid, the total calculated 
“unmet need” for UNM students exceeded $41 million in FY 06.  The continu-ing growth in loans as a source of their funds remains a matter of particular concern, in view of studies that suggest that women, minority, and low-in-come students are more debt-averse than the general population.  
 All of this is easy enough to state, but very difficult to address.  For one thing, the Lottery Scholarship does provide a great deal of support to needy students, despite the reality that most of its funds go to middle class families that could afford to pay for more of their educations.108   Endowed grants and scholarships, a crucial source of aid at many institutions, are limited by UNM’s relatively small endowment corpus compared to other 
flagship institutions.  And in a state with a deep commitment to low tuition levels across the board, there is no political appetite for redistribution of resources via tuition increases.
 One underutilized form of financial support at UNM is on-campus employment.  We know, from a longitudinal series of NSSE surveys and other data, that an exceptional number of our students work off-campus at least half-time; and that this is, over time, a drag on their ability to make academic progress.  We know as well that on-campus employment has shown strong correlations with student success at other institutions.  And we know there is enthusiasm, both at UNM and at the state level, for increasing campus work opportunities and funding.  
advising Academic advising has historically been underfunded and indiffer-
ently managed at UNM, despite the fact that first-generation college students require disproportionately more of such services to succeed.  Consequently 
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UNM Financial Aid by Source of Funds
108. See Melissa Binder and Philip T. 
Ganderton, “The New Mexico Lottery 
Scholarship: Does it Help Minority and 
Low-Income Students?” in Heller, D. E. 
and Marin, P. (Eds) State Merit Scholarship 
Programs and Racial Inequality, The Civil 
Rights Project, Harvard University, October 
2004.
Source: UNM Financial Aid Office
it is one of the functions UNM students routinely rate below peer bench-marks on surveys of student engagement and satisfaction.
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National Survey of Student Engagement
Advising
Benchmark Comparisons
Flagship Peers
Class Mean a Mean a Sig b Effect Size c
First-Year 2.77 2.97 *** -.23
Senior 2.38 2.77 *** -.41 With the creation of a Provost’s Committee on Advising in FY 06, and 
a significant allocation of new funds targeted to freshmen and new transfer students, the University has made progress on this in the past two years.  Overall, though, advising levels remain substantially below those recom-mended by the National Academic Advising Association (NACADA).
enrollMenT poliCies
 One of the key findings of Clifford Adelman’s landmark federal study, The Toolbox Revisited (2006), is that the enrollment policy environment of 
an institution can have a significant effect on student progress.  In general, Adelman discovered that the less prescriptive enrollment regulations are, the less progress students made toward graduation.  In particular he identi-
fied “non-credit course-taking behavior,” fostered by enrollment regulations that made it easy for students to withdraw from their classes, and the delay 
of specific course requirements (e.g., mathematics), as behaviors that crip-pled the odds of timely degree attainment.  
 Adelman’s findings support the intuitive understanding that the less 
familiar a student is with their academic environment (as in the case of first-generation students), the more regulation they need.  Yet UNM’s academic policy environment is liberal in the extreme.  Only one course – English 101 – is literally required of every student.  Over 200 class options exist to satisfy general education requirements.  No-record course drops are allowed through the sixth week of the semester; no penalty withdrawals, through the 10th week.  Key faculty committees at UNM have begun to wrestle with these and other policy issues related to student progress.  
CHAPTER FOUR:  STUDENT SUPPORT AND 
SUCCESS EFFORTS  In sharp contrast to its laissez-faire attitude toward policy and orga-nizational change, program innovation is a signature strength of UNM.  Ours has long been an environment that has prized entrepreneurial activity – or in more vernacular terms, one whose rule of thumb is “do it yourself if you want it done at all.”  As a consequence the University has, over many years, developed a number of impressive student success programs.  We focus here on four that illustrate successful approaches to categorical challenges articulated in this report: recruitment and preparation, enrollment and cur-riculum, student support, and graduate study.
reCrUiTMenT and preparaTion: THe College enriCHMenT prograM UNM’s College Enrichment Program (CEP) was implemented in 1969 
to address a very specific student need: the challenges faced by students from rural parts of the state in making a successful transition to a large, ur-ban university campus.  The initial program design was ambitious – a sum-mer-long residential orientation, followed by intensive advising, mentoring, and special activities throughout a student’s tenure at UNM.  By the late 70s the required orientation was shortened to a month; by the 80s, two weeks; 
and by the 1990s, one week.  At that point the University finally took note 
of the success that CEP was having with students that by definition were “at risk,” and started requiring orientation for all incoming freshmen.  (In Fall 
2008, for the first time, orientation will be required for transfer students as well.)
 CEP’s target audience has evolved as well.  Its first students were likely to be high achievers, since they were the ones bold enough to leave their small town settings and come some distance to school.  Once the Uni-versity started requiring orientation for all students, though, it saw in CEP a model of support that could be quickly and effectively tailored for academi-cally at-risk students as well.  Thus for the past decade, CEP’s mission has 
specifically been outreach to minority, first-generation, and academically at-risk freshmen.  Any enrollees whose ACT composite score is 16 or lower are automatically assigned to CEP; others in the target group may participate on a space-available basis.  CEP typically enrolls about 400 freshmen each year.CEP’s most recent program innovation is a “Parent Enrichment Program” that features everything from free email addresses and internet support 
to GED programs – a unique insight into the parents’ desire to fulfill their educational aspirations in the same way their sons and daughters do.   CEP is part of the division of College Enrichment and Outreach Programs in the 
Office of Student Affairs, which means it is neither part of Enrollment Man-agement or Academic Affairs.  The University has an understandable and 
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sensible reluctance to change a relationship that has functioned well for nearly four decades; but the structure does pose management and planning challenges from time to time.
enrollMenT and CUrriCUlUM: fresHMan aCadeMiC CHoiCes (faC) In 1997, following a period of declining enrollments and declining student performance, UNM President William Gordon commissioned a pilot program called Freshman Academic Choices.  It began with a modest invest-ment in remedial coursework for those students who were underprepared for college.  Funded wholly by private contributions from donors to the President’s Club, the program grew steadily in size and complexity under the leadership of Dean Peter White, and Program Directors Dan Young and Joel Nossoff.  Together, they developed a suite of academic choices for new students in 1998, modeled on similar programs across the country.
•  Freshman Learning Communities (FLC) – The anchor of the Freshman Academic Choices program, each FLC consists of two linked classes: a core communication course like ENG 101 or C&J (Speech) 105, and a topics course designed to engage student interest in a particular discipline.  Cohorts of students take both classes, meaning that they have an intimate, interactive setting for 
at least 40% (six hrs of 15) of their first semester coursework at UNM.  Currently, there are 35 sections available with 23 students in each section or 805 spaces total.
•  Freshman Interest Groups (FIG) – A blocking of two -three courses that are centered around a theme of major, career or cur-rent topic interest.  Currently, there are 20 sections with 25 stu-dents in each or 500 spaces total.
•  Freshman Introductory Studies Communities (FISC) – Two subsections of the FIG, focused with emphasis on helping lower scor-ing ACT/SAT reading comprehension students.  Currently there are two sections with 35 students or 50 spaces total.
•  Living & Learning Communities (LLC) – On-campus residential and academic communities that are focused on a col-lege and its major (i.e. Architecture and Planning, Engineering, Arts and Sciences, etc.).  Participants live in apartment style dormitories with their peers who share their major and career interests while attending common courses together.  Currently, there are eight of-ferings with 18-20 students each or up to 160 spaces total.  
•  College Success Seminars (CSS) –  One credit hour seminars that provide freshman with additional guidance in their IS courses.  The 
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CSS assist students with college success skills while helping them contextualize material that they are learning in their required IS Math, Reading or English course.  Currently there are 15 offerings with 25 students in each or 375 spaces total. The implementation of the FAC program had an immediate impact on freshman success at UNM – not just for the participants, but the entire class:
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UNM First-Time Freshman Cohorts
1998 - 2007
1998 1999 2000 2001 2003 2004 2005 2006 2007
GPA after first 
semester
2.60 2.69 2.75 2.94 2.93 2.92 2.86 2.9 2.94
%/# w/gpa>2.5 
(i.e., threshold 
for Lottery 
Scholarship 
eligibility)
56.2% 60.8% 63.6% 67.5% 69.9% 70.9% 69.6% 75.0% 71.8%
1230 1365 1417 1367 1773 1897 1842 1951 1811
1st - 3rd 
Semester 
Retention
69.9% 71.6% 73.4% 76.3% 75.24% 75.95% 74.44% 76.6% 77.34%
 Maintenance of the FAC program is labor intensive.  Students are recruited to participate in these programs by means of paper and electronic mailings, website presence, advisement at summer orientations, and other University recruitment efforts.  Instructors are drawn from the ranks of full-time faculty and staff by means of overload stipends; or alternatively, release-time payments to their home departments.  They are required to participate in one or two training and orientation sessions each May in order to prepare for the fall semester.  They attend seminars, develop their course strategies, and use new teaching evaluations in order to provide an innova-tive approach to undergraduate education.  Program-wide surveys are given each semester to train faculty and staff, provide feedback on programming, and to hear students’ anecdotes about their experiences. In FY 05, after seven years of start-up funding from a private donor pool, the University put the entire FAC program in its base Instructional and General (I&G) budget – completing an all-too-rare cycle of innovation to full adoption of a program that has transformed learning in one segment of the University.  Discussion continues on the question of the ideal scale and scope of the program, which remains elective and currently serves about half the freshman class.
Source: First Time Freshman Ledger
enrollMenT and CUrriCUlUM: eTHniC sTUdies Majors At UNM, as was typical at University campuses across the nation, eth-nic studies programs grew out of the social impetus of the civil rights move-ment in the 1960s.  Their particular shape and force here, though, is a direct 
reflection of the unique demographic and political dynamics of New Mexico. Afro-American Studies was established in 1969, in response to a “Break the Chains” initiative led by the Black Student Union.  Like UNM’s other ethnic programs it was originally conceived as a combined academic and student support unit; but evolved into two distinct units in 1996, the year the “African Studies” major was authorized.  Features of today’s program include the Charlie Morrisey Research Hall, a repository of rare books, manuscripts, and other documents of the African American community in New Mexico; and a program center organizing lectures, discussion, and other public events.  Native American Studies followed on the heels of Afro-American 
Studies in 1970.  It, too, was first meant to be a multi-purpose department; though in its early stages the entire discipline was so nascent that there was 
no curriculum – only research.  Not until 1998 did NAS officially become an academic department, with approval of an undergraduate minor (1999) and major (2005) soon following. Unlike the standard anthropological/historical disciplinary bases com-mon to most ethnic studies programs, the structure of UNM’s NAS is distinctive in its core mission of nation-building: “to explore and transmit respect for the sover-eignty of Native Nations, preserve cultural traditions, and support Native commu-
nities self-determination.”  Curriculum design and research emphases reflect the program’s close working relationships with New Mexico’s 22 pueblos and tribes. Chicano Hispano Mexicano Studies is, with respect to its constituent base, by far the smallest of UNM’s ethnic studies programs.  Embodied in that fact are many of the peculiar dynamics of race, ethnicity, politics, and higher education in New Mexico.   “Chicano Studies” at UNM was founded in 1971 in the midst of one of the most militant civil rights environments in the nation.  The state was still buzzing over the activities of La Alianza Federal de Mercedes (Federal Alli-
ance of Land Grants) and their fiery leader Reijes Lopez Tijerina, who four years earlier had burst into a courtroom in northern New Mexico, shot two deputies, and attempted to kidnap the district attorney, as part of their advo-cacy for the return of millions of acres of Spanish land grants in New Mexico to descendants of the original claimants.  Hispanic sympathy for the cause of the Alianza ran the gamut, from those eager to claim kinship with nationally 
known figures like Cesar Chavez and his Chicano movement in California, to others who found the whole business an embarrassment to their heritage and their State.  Most citizens were somewhere in between. 
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 Thus, unlike its counterparts in African American or Native American studies, Chicano studies was simply not able to serve as a locus of study or community for all the Hispanic students at UNM.  It also had the disadvantage of competing with well-established programs in more traditional and academ-ically prestigious disciplines in History, Spanish, Anthropology, and others. 
 Today Chicano Hispano Mexicano Studies at UNM features field and community work, in line with the strengths of its current director, Enrique Lamadrid, a noted folklorist.  The persistence of its founding dynamics, how-ever, was still clear in 2004 when Professor Lamadrid proposed changing its name to “Southwest Hispanic Studies.”  He noted, pragmatically, that less 
than 10% of Hispanic students at UNM identified themselves as “Chicano,” and that obviously there were others that found the term dated or even 
off-putting.  A firestorm of protest ensued, much of it generated by alumni who argued that changing the name was an insult to the movement and its impact on UNM and New Mexico.  “Chicano Hispano Mexicano Studies” was the resulting compromise on the name; but not for the anger and passion underlying “the dilemma of inclusion vs. exclusion” that still characterizes the University.
sTUdenT sUCCess and sUpporT: eTHniC prograMs Parallel to the academic programs above are student support centers 
with distinct staffing, structures, and missions of their own. African American Student Services (AASS), as noted above, was part of the Afro-American Studies program launched in 1969.  Today AASS provides a range of advising and mentoring services for students, and spon-sors cultural programming for regular observations like Kwaanza, Black History Month, and others, as well as special events and conferences.  The 
office also serves as the home for a number of related student organizations, including the Black Student Union, Black Graduate and Professional Student Association, Black Law Student Association, and the NAACP.   American Indian Student Services (AISS) sponsors a similar menu of program and activities on behalf of native students.  AISS programs, however, are informed by an additional element, and that is the relationship of the University not only to its Native students, but to the 22 New Mexico pueblos and tribes from which most of them come.  AISS Director Pamela 
Agoyo also serves UNM’s official liaison to the New Mexico tribes, many of which have formal MOA’s with the University.  One outgrowth of that is the 
American Indian Summer Bridge Program, which has proved beneficial in 
fostering increased levels of academic success for first-time Native students. El Centro de la Raza (the People’s Center) has the unique distinc-tion of being the only student service unit on campus with statutory stand-ing in New Mexico law!  El Centro was founded in 1969:
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“New Mexico Law< New Mexico Code> Chapter 21 - State and Private 
Education Institutions.> Article 7 - University of New Mexico, 21-7-1 
through 21-7-28.> Section 21-7-9.2  The “el centro de la raza” is cre-
ated as a service center within the division of student affairs of the 
University of New Mexico.  The center shall provide training, technical 
assistance, research assistance, student academic support in the form 
of instruction and tutoring and information dissemination for Hispanic 
student recruitment and retention.  The training, technical assistance, 
research assistance and information dissemination shall be made 
available to persons who participate in el centro de la raza.  El centro 
de la raza shall prepare an annual report for the legislature showing 
the progress of the center in providing services to Hispanic students.” In return for the mandatory “annual report” stipulated above, the Legislature has provided dedicated funding to El Centro for most of its his-tory (though the amounts have varied).  The data presented in the reports make it clear that El Centro’s services make a difference in the lives of its participants, who perform better on every single academic measure despite 
the fact that their incoming academic profiles are below the mean for their cohorts.  El Centro has seen an increase of students who are eligible for Re-medial Skills Courses based upon ACT scores.  The services provided in ad-
vising on academic financial aid, and career services show a positive impact on increasing the grade point average, retention rates, and graduation rates of those Hispanic students who participate in the services versus those who do not participate.  For example, the average GPA of students associated with El Centro rose from 2.73 to 2.8 between 2005 and 2006, which the average of Hispanic students being around 2.74.  Retention rates for participants also average about 5-6 percentage points higher than that of the Hispanic student average.  The graduation rates for participants has risen to around 50% in comparison to just over 41% for Hispanic students. El Centro’s signature programs currently are internships and ser-vice learning opportunities for its students.  Future plans call for developing Latino/a Leadership Institutes through Service Learning and community engagement programming, which will incorporate credit level courses along with civic engagement.  Each student intern will be required to take the lead in identifying, presenting, and reviewing an educational program for the UNM and surrounding communities.  
sTUdenT developMenT and engageMenT:  TiTle v granTs  In Fall 2006, UNM’s main campus was awarded a Title V grant in the 
amount of $2.8 million to improve campus climate for Hispanic and low-income students.  The grant is being used to develop initiatives that increase persistence and graduation rates for UNM students.  It has three major components designed to have a direct impact on student engagement and graduation rates: (1) Student Development and Engagement, (2) Faculty and 
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Staff Development and Engagement (discussed further in Chapter 5:  Faculty Issues), and (3) Multiple Academic Pathways for Students (MAPS).   The grant supports student development and engagement through activities and initiatives that provide academic tutoring support in the class-room; mentoring, cultural, and social support in and out of the classroom; and a live interface program that provides students with a tool to navigate academic, social, and cultural support programs available on campus.  More 
specifically, the grant provides mentoring and supplemental instructor pro-grams through CAPS that help students progress through gateway courses and continue their education at UNM.  The Peer Mentor Program places mentors within English 101 and Math 121 courses to assist students in their studies.  Mentors help their students maneuver the intricacies of the Univer-sity by providing mentoring, social, cultural, and academic support in and out of the classroom.  Mentors also serve as “pillars” for students who are uncomfortable within the University setting.  The Supplemental Instructor Program provides supplemental Instruction Leaders in gateway courses.  Trained by CAPS, these leaders provide supplemental instruction to the stu-
dents on an individual basis.  The leaders can also earn certification through this program. MAPS is designed to increase student engagement with academic support programs, faculty engagement with student learning, and student-to-student engagement through mutual support for academic activities.  MAPS provides students with a tool to navigate available on- and off-campus academic, social, and cultural support programs.  Current projects include (1) the development of two interactive websites:  MAPS (http://maps.unm.edu/) and MyPage (http://mypage.unm.edu); (2) the UNM One-Stop initia-tive, and (3) e-Portfolio development.  This project seeks to increase aware-ness and utilization of academic support services by making those services more visible and accessible campus-wide. Also in Fall 2006, the UNM-Valencia campus received a Title V grant 
of approximately $2.5 million over a five year period.  One of the major initia-tives for this grant is to improve the success rates of low-income Hispanic students at the branch campus.  The branch also plans to raise funds for an endowed scholarship that will earn federal government matched funds at the end of the grant period.  UNM-Valencia is also currently participating in a cooperative Title V grant with UNM-Los Alamos on a technology-learning center aimed at improving student learning.   One of the major initiatives stemming out of the UNM-Valencia grant is a project called “Highway to Success Learning Community.”109   The mis-sion of the program is to provide an environment where students build a foundation for lifelong learning and success.  The long-term vision is to 
ensure that all students have the academic skills and qualifications neces-sary to achieve their educational goal within three years, whether that goal 
is to complete a certificate program, and associate’s degree, or to transfer to a four year college.  The program provides a “Learning Café” that is a friendly environment where students can study, do homework, receive tutoring, or 
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109. See http://highwaytosuccess.unm.edu 
for more information.
relax.  The Learning Café also hosts a state-of-the-art computer lab. Highway to Success provides connections to learning communities, advisors, faculty, supplemental instruction, individual tutoring, and other campus resources that are available to students.
gradUaTe sTUdenT enrollMenT UNM’s diversity challenges in its graduate programs have been previously noted.  Nonetheless, it is clear that the disparities would be even 
greater, were it not for some significant program efforts to redress those challenges. The Ronald E. McNair Program, part of the well-know federal TRIO program suite, began providing services to UNM students in 1999.  Today the McNair Scholars Program provides a unique opportunity for 26 under-graduate students from groups traditionally underrepresented in graduate education and interested in pursuing a career in academics and research.  To participate, students must be considering study beyond the bachelor’s level.  McNair Scholars are chosen each year to participate in an intensive research and graduate preparation program.  They have the opportunity to work closely with their advisors and faculty mentors who will help them acquire skills to conduct high quality scholarly research, a greater understanding about the accessibility of graduate education, and the knowledge necessary to increase their chances of acceptance into a graduate program.  The McNair Scholars become familiar with the research environment of a major univer-sity, and establish a supportive network of academic professionals and peers across the nation.  The program is funded by the U.S. Department of Educa-
tion at $220,417 annually. The Research Opportunity Program (ROP) is a State of New Mexi-co complement to the McNair Program.  It is an eight-week program offering internships in the humanities and the biological, physical, and social sciences for juniors and seniors that coincides with the UNM summer sessions.  The goal of the ROP is to increase the level of diversity among students who enter Ph.D. programs to pursue careers in university teaching and research by pro-viding research opportunities to undergraduate students from underserved 
groups.  Total annual funding level is $167,500. The Robert Wood Johnson Foundation Center for Health Policy 
at UNM is the most recent, high profile undertaking of the University in the area of minority graduate recruitment.  In Fall 2005, the University of New Mexico was approached by the Robert Wood Johnson Foundation (RWJF) about the potential for the creation of a health policy institute at UNM.  RWJF 
officials were looking for an institution with a mission to serve underrep-resented populations combined with a strong health science center, which put UNM at the top of their list.  The result of that interest was the launch, in 
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January 2007, of the RWJF Health Policy Center, funded by an $18.5 million grant from the Robert Wood Johnson Foundation.  
 The RWJF Center for Health Policy at UNM has articulated five major goals: 
•  Recruitment:  to increase the pool of minorities interested in Ph.D. programs in the social sciences. Most minority students who pur-sue graduate degrees select professional programs because they appear to offer more tangible career rewards than a Ph.D., and can be completed in less time, with less debt, and with less mathemati-cal or statistical preparation. The Center will provide incentives for students to pursue doctoral degrees.
•  Readiness:  to work with academic departments to offer a rigorous and interdisciplinary educational program that prepares students for leadership in the policy arena.
•  Retention:  to retain Hispanic and Native American students, the 
Center will offer financial, social and cultural support, along with research and educational opportunities that allow students to stay connected with their communities. 
•  Research:  to conduct independent research and develop and support a national research agenda that promotes a better under-standing of health issues, including access, cost, and health care quality to inform the policy debate. 
•  Raising Awareness:  by means of interdisciplinary research workshops on specialized health topics, as well as a regular series of national conferences and workshops focusing on health policy issues of greatest concern to Hispanics and Native Americans.  The RWJF Health Policy Center expects to train approximately 100 students 
within five years of opening. 
 Filling a different need than the high-profile “pipeline” programs above is the Project for New Mexico Graduates of Color (PNMGC), a stu-dent based organization that is working to build community among histori-cally underrepresented groups in graduate school.  Founded by a group of UNM graduate students in 2003, the PNMGC aims to increase the retention of students of color through providing academic, social, cultural and emo-tional support, and to ultimately build a more diverse population within the University of New Mexico graduate and professional programs. The PNMGC is funded by a grant from the UNM Student Fee Review Board, and sponsors undergraduate outreach initiatives, dissertation, thesis and comps work-shops, monthly social hours, monthly brown bag lunches, an end of the year 
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social event and cultural events.  Its signature program, though, is “Peer Mentoring for Graduates of Color” (PMGC), which systematically recruits and trains peer mentors and makes them available to graduate students in all participating departments.  Applications and assignments are facilitated through the program’s website at http://www.unm.edu/grad/pnmgc/pnmgc.html.
reCoMMendaTions for sysTeMaTiC assessMenT The survey of programs that are focused on student success and outreach to communities of color is quite lengthy.  Each program has a differ-ent focus, emphasis, and mission, yet it is possible that there is some overlap among the programs and in areas where resources might be marshaled more effectively.   Some of the programs have reporting requirements, but not all of them are consistent in their reporting requirements.  Thus an analysis of the relationships among the various programs and an assessment of their effectiveness could help the University ensure that resources are effectively allocated.  This self-study served to reveal the need for such an evaluation.  
While the University is confident that the programs have a beneficial effect on minority student success, a more systematic assessment will help the University make that claim and ensure that successful programs are used as models.
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CHAPTER FIVE:  FACULTY ISSUES  The presence of faculty from diverse ethnic groups and experiences is an important element of both graduate and undergraduate education.  Minority faculty members serve as role models, they provide a range of dif-ferent perspectives on the curriculum, and they have a number of research agendas that to some extent complement that of their non-minority peers.  The recruitment, retention, and promotion of minority faculty is therefore important in its own right and for reasons associated with equal opportunity and social justice, but it also has important positive implications for success for every student. This general statement about minority faculty, pedagogy, research, and student success would apply to any U.S. institution.  However, the Uni-versity of New Mexico has two additional features that are important from a national perspective.  First,  as noted previously, UNM is an Hispanic 
Serving Institution, one of only two HSIs also classified as a Carnegie RU/VH (Research University – Very High) category.  This matters because UNM 
qualifies for a significant number of prestigious grants (e.g., from NSF and NIH) on that basis.  For example, the Robert Wood Johnson (RWJ) Center for Health Policy endowment from the RWJ Foundation arose from this context.  Second, UNM has one of the highest enrollments of Native Americans at any institution in the United States, with our Gallup campus listed as having the highest Native student population in the country.  While our Hispanic and Native student population numbers are among some of the best in the 
country and that we also have a relatively large population of Asian/Pacific Islander students, our African American enrollment is well below national average (this severe under-representation of African Americans is also re-
flected in the demographics of our state).  These general conditions and the assumption regarding the connection between the presence and success of minority faculty and the success of our students are indicators of the impor-tance of the issue of minority faculty recruitment, hiring, and promotion.
faCUlTy deMograpHiC daTa As of Fall 2007, UNM had 3,306 faculty members in all categories – temporary, visiting, instructional, research, clinical, and tenured or tenure-track.  Of these faculty, 1,912 work at the main campus in Albuquerque, in-cluding all faculty from main campus colleges/schools except for the School of Medicine, as well as faculty from University Libraries, Extended University, and Continuing Education.  The School of Medicine (SOM) has 889 faculty, in-cluding those from the Basic Medical Sciences.  The remaining faculty serve at our Branch Campuses:  Gallup – 161, Los Alamos – 117, Taos – 115, and Valencia – 112.  It should be noted that the majority of faculty at our branch campuses come from the temporary ranks.  In addition, as of Fall 2007, UNM 
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reported 74 faculty administrators distributed throughout the institution as follows:  main campus – 76, SOM – 1, and branch campuses – 6.110 UNM had 1,126 tenured or tenure-track faculty at all campuses in 2007:   main campus – 830, SOM – 233, Gallup – 36, Los Alamos – 1.  The fol-lowing table provides a summary of all faculty in each rank and the gender and ethnic breakdown of the tenured and tenure-track faculty for all UNM campuses, Fall 2003 to Fall 2007. 
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110. 2007-2008 UNM Fact Book, pp. 63-90, 
http://www.unm.edu/~oir/factbook/
webpage.htm
Faculty
All UNM (Fall 2003 to 2007)*
All Faculty
Percentages
2003 2004 2005 2006 2007 2003 2004 2005 2006 2007
Tenure/Tenure-Track FacultyProfessor 495 499 496 487 498 16.1 15.9 15.6 15.1 15.1Assoc. Professor 352 353 368 359 356 11.4 11.2 11.6 11.1 10.8Asst. Professor 287 266 253 254 260 9.3 8.5 7.9 7.9 7.9Instructor1 14 15 12 14 12 0.5 0.5 0.4 0.4 0.4
Non-Tenure-Track Faculty 731 779 801 829 894 23.8 24.8 25.2 25.7 27.0
Temporary Faculty2 1,197 1,232 1,253 1,278 1,286 38.9 39.2 39.4 39.7 38.9
Total Faculty 3,076 3,144 3,183 3,221 3,306 100.0 100.0 100.0 100.0 100.0
Non-Tenure-Track Faculty Demographics
2003 2004 2005 2006 2007 2003 2004 2005 2006 2007
Total Tenure/Tenure-Track 
Faculty
1,148 1,133 1,129 1,114 1,126
Females 437 437 440 449 473 38.1 38.6 39.0 40.3 42.0
Males 711 696 689 665 653 61.9 61.4 61.0 59.7 58.0
African American/Black 10 9 13 12 17 0.9 0.8 1.2 1.1 1.5
American Indian 25 26 30 29 26 2.2 2.3 2.7 2.6 2.3
Asian/Pacific Islander 71 74 76 79 84 6.2 6.5 6.7 7.1 7.5
Hispanic 111 109 116 119 126 9.7 9.6 10.3 10.7 11.2
White, non-Hispanic 922 907 882 860 856 80.3 80.1 78.1 77.2 76.0
No Response 9 8 12 15 17 0.8 0.7 1.1 1.3 1.5
*As of October 31 of each year.
1Includes ABD faculty hired for the T/TT.
2Includes post-doctoral fellows.
Source: Office of Institutional Research The number of African American, American Indian, and Hispanic tenured/tenure-track faculty has grown slightly by 23, from 146 to 169, over 
the past five years.  This slight increase comes over a time period in which the total number of faculty has actually declined slightly, from 1,148 to 1,126. However, White, non-Hispanic faculty are substantially more numerous (ra-
tios of three to one or four to one) than the total of minority faculty across all categories of faculty status (junior, senior, through research and tempo-rary faculty).  The only minority group that is not underrepresented in our 
faculty population is the Asian/Pacific Islander group.  The need to recruit and retain minority tenure/tenure-track faculty at all levels is substantial.   The following table summarizes the gender and ethnic break-downs for our non-tenure-track and temporary faculty.  Temporary faculty are the larger of the two groups by a substantial margin.  As with the ten-ure/tenure-track faculty, the majority of  our non-tenure and temporary/part-time faculty members are in the White, non-Hispanic category.  
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Faculty
All UNM (Fall 2003 to 2007)*
Non-Tenure-Track Faculty Demographics
Percentages
2003 2004 2005 2006 2007 2003 2004 2005 2006 2007
Total Non-Tenure-Track Faculty 731 779 801 829 894
Females 348 372 392 410 448 47.6 47.8 48.9 49.5 50.1
Males 383 407 409 419 446 52.4 52.2 51.1 50.5 49.9
African American/Black 16 14 18 21 17 2.2 1.8 2.2 2.5 1.9
American Indian 21 17 22 20 23 2.9 2.2 2.7 2.4 2.6
Asian/Pacific Islander 44 46 53 59 68 6.0 5.9 6.6 7.1 7.6
Hispanic 74 91 77 80 87 10.1 11.7 9.6 9.7 9.7
White, non-Hispanic 562 600 620 632 675 76.9 77.0 77.4 76.2 75.5
No Response 14 11 11 17 24 1.9 1.4 1.4 2.1 2.7
Temporary Faculty Demographics
2003 2004 2005 2006 2007 2003 2004 2005 2006 2007
Total Temporary Faculty1 1,197 1,232 1,253 1,278 1,286
Females 583 634 667 683 673 48.7 51.5 53.2 53.4 52.3
Males 614 598 586 595 613 51.3 48.5 46.8 46.6 47.7
African American/Black 18 19 23 19 18 1.5 1.5 1.8 1.5 1.4
American Indian 34 31 44 38 42 2.8 2.5 3.5 3.0 3.3
Asian/Pacific Islander 56 63 66 73 75 4.7 5.1 5.3 5.7 5.8
Hispanic 161 163 171 192 188 13.5 13.2 13.6 15.0 14.6
White, non-Hispanic 899 931 921 920 891 75.1 75.6 73.5 72.0 69.3
No Response 29 25 28 36 72 2.4 2.0 2.2 2.8 5.6
*As of October 31 of each year.
1Includes post-doctoral fellows.
Source: Office of Institutional Research
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 Turning to the distribution of all minority faculty by gender and origin, the smallest group is that of African American females.  The only category for which this number breaks into two digits is the temporary faculty with 10.  The largest is Hispanic, with over 100 female faculty in the temporary category and 37 in the senior ranks.  The number of female American Indian faculty has grown in recent years, with 11 in the senior ranks and eight junior tenure-track females.  There are fewer American Indian male than female faculty, across several categories.  Similar, though less pronounced patterns can be found for Hispanic faculty. The most striking feature of the African American and Native American faculty is their small absolute number and their concentration in the junior ranks.  The major challenge for these groups is the lack of a critical mass and the enormous challenge posed by retention since even a small number of de-partures in any one year can have a large adverse impact.  Latino faculty mem-bers are larger in absolute number but a small proportion in relative terms, given the changing demographics of the state.  Moreover, a sizable fraction was hired nearly 20 years ago and is therefore close to retirement.  Without concerted efforts to bring in new faculty, substantial reverses in the size of this group will occur. Five year trend data for new faculty hires is shown below.111111.  2007-2008 UNM Fact Book, pp. 87-90, 
http://www.unm.edu/~oir/factbook/
webpage.htm
Tenure/Tenure Track Faculty, Main Campus, not SOM (2003 to 2007)
Non-Tenure Track Faculty, Main Campus, not SOM (2003 to 2007)
Tenure/Tenure Track Faculty, SOM (2003 to 2007)
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Non-Tenure Track Faculty, SOM (2003 to 2007)
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areas for progress in reCrUiTing and reTaining a diverse faCUlTy Making progress toward the recruitment and retention of diverse 
faculty is likely to require five separate elements: (a) resources, (b) leader-ship and broad-based support among the faculty and within the administra-
tion, (c) flexibility, (d) mentoring, and (e) expanding our minority graduate student enrollment, especially in the doctoral programs.  To an extent, each of these elements is co-dependent upon others and upon the desired out-come (i.e., an expansion in the number of minority faculty).
resoUrCes UNM’s total student enrollment has not changed in several years and consequently new formula dollars from the state have not been available to expand the faculty.  The hiring of an ethnically diverse faculty therefore has occurred in the context of replacing faculty who have left or retired.  In such instances, the department generally opens a search in order to hire a faculty 
member to fill a specific niche in the field – a niche that had been established by previous hires and departmental policies.  Minority candidates for fac-
ulty positions are not randomly distributed across disciplines and fields, so this constrains the University’s choices in terms of expanding this applicant pool.    A broader and more strategic approach to faculty hiring will be required to change this paradigm.  Ultimately, however, the bigger impact on hiring options will come from an increase in resources associated with increased student enrollment and formula dollars.
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leadersHip and sUpporT The attitude taken by the University leadership, from the President of the University to Department Chairs, shapes in a fundamental way the outcomes of any effort to promote a diverse faculty environment.  Retain-
ing existing faculty and recruiting new hires in a direction that reflects the changing demography of the state is an outcome that has been articulated in one of the Regent’s Goals for the President.  The overarching goal for increas-ing the diversity of our leadership, faculty, staff, and students is stated as to “develop and execute a plan to ensure that UNM is able to recruit and retain 
diverse and talented leaders, faculty, staff, and students that reflect the diver-sity of the State of New Mexico.”112   The Diversity Plan and Diversity Report Card are deliverable outcomes of this goal.  Ongoing discussions regarding 
strategic planning for increasing the diversity of our faculty is a positive first step.
flexibiliTy Change can also be obtained by relying on alternative strategies to 
attract good faculty from the typical job announcement to fill position in niche “x” within a department.  One such example is the experience of the Southwest Hispanic Research Institute (SHRI) in the hiring of Latino faculty through joint appointments with departments in the 1990s.  SHRI made a 
significant difference in increasing the hiring of Latino/a faculty in the early 1990s through a post-doctoral program funded by the Rockefeller Founda-tion and University support which allowed for exiting post-docs to be hired as targets of opportunity with half of their salary paid through SHRI during 
the first three years of their assistant professor employment.  As a conse-quence, Latino/a faculty nearly doubled to about 80 such faculty in 1995.   Other strategies such as spousal/domestic partner hiring opportu-nities, multiple hires from one search pool, or targeted hiring opportuni-ties are also possibilities for increasing faculty diversity.  UNM does have a mechanism in place for hiring spouses/domestic partners on an alternative hiring process as outlined in the University Business Policies and Procedures 
Manual, Policy 3210, Section 5.11.113   The institution has often benefited 
from these hires.  In 2002, the Office of the Provost also designated a pool of money for a targeted hiring opportunity aimed at increasing the number of Native American faculty members.  A position announcement was posted and UNM was able to attract a very high quality pool of applications result-ing in seven new hires.  While the recruitment effort was successful, many of those faculty members have since been recruited away from UNM by other prestigious institutions.
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112. Regents Goals for the President of the 
University of New Mexico, http://www.
unm.edu/president/documents/Regents_
Goals_and_Milestones.pdf
113. http://www.unm.edu/~ubppm/
ubppmanual/3210.htm
MenToring Navigating the tenure and promotion process at a research university is a challenge that no one adequately faces alone.  In addition to the normal activities associated with the tenure process, minority faculty face additional challenges.  Many minority faculty are overburdened with demands from department and campus-wide service (e.g., hiring committees, task forces, dissertation committees, etc.).  Most are also compelled to serve as mentors 
and advisors (officially or unofficially) for minority students and the ration of students to faculty is much greater for our minority population.  In addi-
tion to being experts in their specialized fields of study, they are also often the bearers and disseminators of knowledge and research about minority populations, communities, and issues.  These additional responsibilities often lead to burnout.  Both reports from the Hispanic Issues Task Force and the American Indian Task force highlight these issues further.114  Departments provide varying degrees of mentoring and advice for fac-ulty.  For minority faculty, mentoring by senior faculty from other departments but who may have a similar personal background or other common experi-ences does make a difference.  For example, the substantial growth of Latino faculty during the 1990s was obtained in part by the post-doctoral fellows program organized by SHRI, and in part through mentoring that SHRI faculty provided through participation in joint research projects and related activities.  
expanding MinoriTy gradUaTe sTUdenT enrollMenT Expanding our enrollments of minority graduate students is funda-mental to enhancing faculty diversity for three reasons.  First, it expands the pool of minority Ph.D.’s eligible for junior faculty hires in what is a national market.  Second, it affords limited opportunities for our own graduate 
students to be hired as junior faculty members.  And finally, the enterprise of increasing faculty hires and retaining them requires an environment that strengthens their research opportunities.  The enrollment and advancement of doctoral students is especially a fundamental element in the success and advancement of junior faculty. A number of recommendations to address these faculty issues have been generated through UNM task forces such as the American Indian Task Force, the Hispanic Issues Task Force, and the Graduation Task Force.115   Many of the recommendations were used in formulating the Diversity Plan.  Progress in recruiting and retaining a diverse faculty pool will be tracked through the Diversity Report Card.
faCUlTy developMenT and engageMenT iniTiaTives UNM’s Title V grants (see Chapter Four:  Student Support and Suc-cess Efforts) also support initiatives for faculty development and engage-
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114. American Indian Task Force Report 
(http://www.unm.edu/%7Eacadaffr/
Supporting%20Files/Native%20
American%20Task%20Force%20Final%20
Report.pdf )
Hispanic Issues Task Force Report
(http://www.unm.edu/%7Eacadaffr/
Supporting%20Files/Hispanic%20
Issues%20Task%20Force%20Report.pdf )
115. These reports can be accessed on the 
Academic Affairs website (http://www.
unm.edu/~acadaffr/ProvostReports.html).
ment.   The grant received by UNM-Valencia will provide funds to establish a Developmental Teaching and Learning Center at that campus.  The grant received by UNM’s main campus will provide funds to deliver training and professional development opportunities for faculty and academic advisors that will in turn help all of UNM’s students to succeed and graduate.  One of the stated initiatives for the Title V grant for UNM’s main campus is to expand current faculty development practices to include education sessions focused on student-centered, culturally appropriate instructional methods that will have a positive impact on students. Through the Title V grant, UNM has been building capacity for the 
Office of Support for Effective Teaching (OSET) by offering Faculty Institutes that provide faculty an opportunity to learn about UNM’s diverse students and how to develop cross-cultural teaching strategies that help connect students to course material.   Title V is also working closely with the Division for Equity and Inclusion and an appointed faculty committee to develop cul-tural workshops that will educate faculty on New Mexico culture and UNM student characteristics and devising recruitment and retention strategies to hire more diverse faculty.    Another project, stemming from UNM’s participation with the Insti-tute for Higher Education Policy (IHEP), is the Change for Learning and Aca-demic Student Success (CLASS).  The purpose of Project CLASS is increase the academic success of students from underrepresented groups through two related initiatives that require faculty engagement.  And two major and related initiatives, described below, have also been proposed as part of the project.
1.  Faculty Work Toward Student Success will improve undergraduate retention and graduation rates with a focus on reducing inequities in these rates between ethnic groups.  This initiative emphasizes student success through a combination of instructional changes and recognition of individual and collective faculty efforts to increase student success.  This part of CLASS will be supported by faculty development programs in teaching and learning, and policy revisions related to promotion/tenure/com-pensation and departmental reporting/resource allocation. 2.  Faculty Work Toward Faculty Diversity will improve the match between UNM’s tenured faculty to the ethnic and gender demo-
graphics of New Mexico.  This initiative emphasizes diversification of the faculty.  This part of CLASS is supported by proactive hiring practices and faculty development in mentoring and inclusiveness 
to enhance the successful retention and flourishing of faculty from under-represented groups. Both initiatives will be coordinated by the Vice President for Equity 
and Inclusion working with identified lead stakeholders who, in turn, will 
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maximize effectiveness through extended partnerships in order to achieve project goals, wherever possible, through existing institutional structures.  
Title V will play a vital role in providing financial and personnel resources to support the initiatives of the project. 116  
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116. See Change for Learning and Academic 
Student Success proposal document for 
more information.
CHAPTER SIX:  OUTREACH TO THE STATE/
STATE INITIATIVES  The University of New Mexico is the only public baccalaureate and graduate-degree granting institution within commuting range of nearly 40% of New Mexico’s population.  That fact has enormous implications for the mission and structure of the University.  Yet at the same time, UNM is also the sole educational provider in the state for many critical programs: architecture and planning, medicine, pharmacy, and law.  Some outstanding examples of these programs were cited in Criterion 5, dealing with key areas of engagement and service.  In this chapter we will describe three more that 
have a specific application to the subject at hand, “educating tomorrow’s demographic today.”
College of edUCaTion: faMily developMenT prograM The Family Development Program (FDP) is a community-based out-reach program of the University of New Mexico’s College of Education.  The FDP was founded in 1985 through a grant from the Bernard van Leer Foun-dation (The Hague, Netherlands) to develop a unique preschool for families and children in the South Broadway area of Albuquerque, a district with high poverty and predominantly Hispanic residents.  Through nine years of unprecedented support from the foundation, FDP developed a process for co-designing learning with parents and teachers, which became the hallmark of our distinct approach to professional development.  These efforts demon-strated how real partnerships that combine strengths of parents, teachers, and their community supported by University resources could make a differ-ence for young children. Based on the success of Escuelita Alegre (the nationally accredited, bilingual, multicultural preschool founded by FDP and spun-off as its own school), the foundation encouraged UNM to disseminate its educational model statewide.  In 1992, the State of New Mexico invested in the initial expansion as a Train the Trainer Program for Bernalillo County.  In short order, statewide requests for professional development exceeded our budget capacity to respond.  Through the efforts of legislators, additional state funds were acquired to provide outreach to communities throughout New Mexico in years that followed. In 2004, the FDP launched Mind in the Making:  The Science of Early 
Learning as a bold and important initiative for New Mexico.  Mind in the 
Making provides an essential educational foundation for quality and excel-lence based on current research about brain development, neuroscience and developmental psychology.  FDP took a prominent national leadership role to bring this major initiative to New Mexico in support of state goals to close the achievement gap and assure educational success for all children.  New 
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Mexico has a unique opportunity to serve as a national model for Mind in 
the Making – making a solid investment in young children, their families and their teachers as a lasting investment for the future. FDP saw the value of becoming a national pilot site for this innova-tive early childhood initiative, which included developing a strong partner-ship with nationally renowned Ellen Galinsky of the Families and Work Institute (New York, NY).  The Director and key staff strategically leveraged 
Mind in the Making to garner needed endorsement and support for the Fam-
ily Development Program from UNM’s President’s Office, UNM’s Regents, 
the Lt. Governor and Governor’s Offices, and legislative champions to secure 
$410,000 new funding which was established as recurring legislative sup-
port.  In addition, a Delle Foundation grant of $100,000 along with $37,500 investment in Mind in the Making from the Frost Foundation (2005-2006) enabled the program to sustain its staff budget while working to secure the longer-term investment in FDP’s overall program from the state. In 2006-07, FDP expanded outreach to 20 community partners (50% increase) while continuing to support other networks through conferences that engaged 2561 early childhood educators and parents from 211 pro-grams (70 different communities) in high quality professional development throughout the year.  FDP’s partners estimated that 53,256 children were served.    In August 2006, FDP launched a new train-the-trainer initiative as the Mind in the Making Institute, which in its first year licensed 17 commu-nity learning facilitators in partnership with the Albuquerque Public Schools Early Childhood Collaborative.  As a result, this comprehensive program was offered to 215 early childhood educators.  Twenty-two facilitators in south-ern New Mexico were recruited for the second Las Cruces Institute in August 2007.  Through this growing network of trained facilitators, Mind in the 
Making: New Mexico will serve at least 250 early childhood educators annu-ally, ensuring that the training is offered regionally in response to requests and is conveniently located for participants.  It is estimated that more than 3500 young children will be impacted each year.  Plans are already underway to coordinate statewide Community Conversations for parents and com-munity members when the national Mind in the Making network TV series is launched in 2008.  After viewing the TV series, special dialogue circles will 
be facilitated by volunteers in public places (firehouses, community centers, libraries, schools) to discuss how families and community members can sup-port early learning for New Mexico’s children.
 In May 2007, the State Office of Child Development recognized Mind in the Making as an equivalent for the 45-Hour Entry Level Course required 
for center certification in support of state goals for quality.  A grandfathering 
process for participants who completed 11-12 modules in the first three-year pilot program was also approved. FDP also prepares high-quality educational materials for community training and published two journals for educational outreach and distribu-tion to 10,000 early childhood educators, administrators, parents, pediatri-
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cians and other program leaders throughout New Mexico.  The Fall 2006 Journal focused on diversity and included the following articles:
 •  “Delving into diversity”:  going beneath the surface
•  “You Think You Know Us – Think Again”:  being careful with assumption based on stereotypes
•  “Classroom Conversations”: helping children understand and value differences
•  “Rethinking Classroom Celebrations”:  alternative ways to honor customs and cultures
•  “Teaching Young Children About Diversity”:  creating a classroom community that honors diversity Preliminary Evaluation of Mind in the Making’s Implementation Pilot Phase:  Families and Work Institute has integrated feedback from pilot sites 
to shape its official national launch of Mind in the Making this year.  The Fam-ily Development Program has been a key advisor for the national initiative, 
offering important recommendations to define learning modules content and state strategy for licensing, while providing staff time/expertise to co-facilitate institutes to license learning facilitators in six other states.   Early evaluation data from pilot programs has also shown promising initial results.
 A formal evaluation report conducted for the Office of Child Devel-opment in Pennsylvania, funded by the Heinz Endowments (March 2006), indicated that “while centers demonstrated good quality practices at the be-ginning of the Mind in the Making (MITM) Modules, the centers significantly progressed toward the excellent range after participating in MITM Modules on independently observed measure of classroom quality. “Teachers who participated in MITM Modules increased their over-all classroom quality through better communication with the children that enriches language, better learning opportunities for the children through the use of play and materials, and more activities to increase the social devel-opment of children in the classroom.  These improvements in classroom practices matched the emphases of MITM Modules and thus appear to be the result of teachers putting into practice the Modules presented to them.” The UNM Family Development Program conducted an informal quali-tative analysis of participant surveys based on three open-ended questions 
that asked participants to reflect on their own knowledge, learning from 
Mind in the Making, and application back in the classroom.  The preliminary report indicates that “the participants emphasized two kinds of learning – 
how to strategies and knowledge acquisition (learning that…).  They most often associated what they had learned with children, but also mentioned learning about themselves.”
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 FDP has positioned itself as a state early childhood leader for high quality professional development that is community-based and comprehen-sive.  The director, Lois Vermilya, and program staff are providing steady 
leadership expertise in important circles that are defining policy and major systems recommendations that will impact New Mexico’s youngest children and their families.  Professor Vermilya serves as an active member and Ex-ecutive Committee leader for the Early Childhood Action Network (ECAN), a statewide policy forum appointed by Lt. Governor Diane Denish to advise the New Mexico Children’s cabinet on systemic recommendations to meet state goals for young children and their families.  ECAN is responsible for devel-oping the prototypes for NM’s Children’s Report Card and the Children’s 
Budget, and has created the first in the country Early Childhood Children’s Budget as a critical new legislative tool.   FDP training staff also provide statewide board and active network leadership to:  the New Mexico Association for the Education of Young Children, the Early Childhood Alliance, the Family Leadership Action Net-work, Las Mujeres de LULAC, the NM Human Rights Coalition, NM Women’s Health Commission, Race Matters Coalition, Albuquerque Public Schools Early Childhood Collaborative, UNM’s Worklife Initiative, UNM Staff Council, among others.
College of nUrsing: sTaTewide nUrsing edUCaTion117  UNM’s College of Nursing has three types of outreach to the State of New Mexico. First, the CON is delivering its basic BSN undergraduate pro-gram at two of UNM’s branch campuses: UNM-Taos, in the northern part of the state; and UNM-Valencia, in Los Lunas, approximately 30 miles south of Albuquerque. Content is delivered through interactive television for the didactic and on the ground instruction for clinical.  Thirty students have graduated.  The ethnic breakdown, number of courses, and number of cred-its taught can be found in the following table:
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117. UNM’s Health Sciences Center can 
boast numerous examples of statewide 
outreach to diverse populations.  In 2006, 
the following HSC programs received 
national rankings from the US News and 
World Report’s “America’s Best Graduate 
Schools” issue: 2nd in Rural Medicine, 
3rd in Nursing Midwifery, 5th in Family 
Medicine, 6th in Primary Care, and 15th in 
Community Health.
 The College of Nursing has also responded to the need for an in-crease in the number of baccalaureate prepared nurses in the state by offer-ing six different on-the-ground opportunities for students prepared at the Associate Degree or Diploma level to attain Baccalaureate degrees (RN-BSN Program).  These sites include: Farmington, 184 miles from Albuquerque, in the northwest corner of the state with six students enrolled; Gallup, 141 miles west of Albuquerque with four students; Hobbs, 310 miles southeast of Albuquerque with eight students; and Santa Fe, 56 miles northeast of Albuquerque with 39 students.  Two sites are in the immediate Albuquerque area. One site is in Rio Rancho with 29 students and the other is at University of New Mexico Hospital with 39 students. Students are taught by local, mas-ters- or doctorally-prepared nurses who work for the UNM CON.  Addition-ally the RN to BSN program is available on the Internet.  Approximately 98% of these students are New Mexico natives.  These students are taught online by UNM CON faculty.   The CON has also responded to needs of the state to provide leaders in nursing administration, nursing education, and community health nurs-ing.  These three programs are available to students entirely online.  There 
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Number of Courses and Credits for UNM Nursing Program
Counties or 
City
UNM Campus 
or Unit
Method* Level of 
Student
Number of 
Students
Number 
of Courses
Number 
of CreditsTaos ITV BSN 14 4 14Valencia ITV BSN 16 2 8ABQ/Main OTG BSN 201 49 182Totals 231 55 204Albuquerque UNMH OTG RN/BSN 39 1 4Farmington San Juan CC OTG RN/BSN 6 4 3Gallup OTG RN/BSN 4 1 4Hobbs OTG RN/BSN 8 1 4Rio Rancho ABQ West OTG RN/BSN 29 2 7Santa Fe OTG RN/BSN 39 3 10Albuquerque INT/ITV RN/BSN 45 5 17Totals 170 17 49Administration INT MSN 36 6 18Education INT MSN 68 7 21Comm. Health INT MSN 15 6 18NP OTG MSN 51 19 51NM OTG/ITV MSN 12 10 26Other OTG MSN 4 0 0Totals 186 48 134
*Note: OTG = on the ground; ITV = instructional television broadcast to another site; INT = Internet
are currently 36 students enrolled in the Administration Program, of whom 31 are from New Mexico.  In the Education Program there are 68 students with 60 from New Mexico.  The Community Health Program is the only clini-cal program totally on line.  There are 15 students enrolled in Community Health with 14 from New Mexico.   All core Master’s Courses are taught via the Internet. The Family Nurse Practitioner, Pediatric Nurse Practitioner, Midwifery, and Acute Care Nurse Practitioner clinical content is taught in blocks twice a term in Albu-querque. The students are located around New Mexico and the surround-ing states to obtain their clinical experiences. There is a major shortage of nursing faculty in the state of New Mexico. To alleviate this shortage, the Doctor of Philosophy in Nursing was begun in Fall 2003 with on the ground classes. The 2004 cohort took half of their content on the ground and half on line.  Beginning with the 2005 cohort, content is delivered totally on line for 34 students of which 26 are from New Mexico.  Students may enroll in the program from anywhere in the world and one student, from New Mexico when she started the program, is completing her work from Africa where she works with refugees.  
sCHool of law: indian law  The UNM School of Law has a strong and longstanding tradition of 
dedication and commitment to the development of the field of Indian law education and assisting in the legal protection and representation of Native 
American nations and communities.  UNM was the first law school to initiate the effort to increase the number of American Indians and Alaskan Natives in the legal profession. Since then, the law school has led the way in educating lawyers among the American Indian and Alaska Native populations.  Over 
the past five years, American Indians have made up an average of 9.2% of UNM’s Law School cohorts.  (One in 230 attorneys practicing in the U.S. today is American Indian.)
 The Law School early recognized the significance of Indian sover-eignty and, in 1967, pioneered two areas of law.  UNM also incorporated Indian Law into the curriculum and developed one of the most comprehen-sive Indian law programs in the country.  The Indian Law program offers the 
Indian Law Certificate, Southwest Indian Law Clinic (SILC), Tribal Law Jour-nal, Native American Law Students Association (NALSA), coursework, and scholarly research as well as guest lectures, seminars, and social activities.  All students at the University of New Mexico School of Law are eli-
gible to participate in the Indian Law Certificate (ILC) Program. Completion of the program requires 21 hours of coursework including both academic study and practical experience.  The 21-hour requirement can be met by suc-cessfully completing the following components:
 •  Required Courses (6 hours) in Indian Law and Federal Jurisdiction
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•  Elective Courses (6-9 hours) in Native American Rights, Law of Indigenous Peoples, Economic Development in Indian County, Indian Tax, Indian Gaming, Native Land Rights and Claims, Indian 
Water Law, Conflicts of Indian Law, State-Tribal Relations, Native American Moot Court Competition.  Courses on the environment, natural resources, managing Native lands, and other topics are available on an as-scheduled basis.
•  Southwest Indian Law Clinic (3-6 hours) The Southwest Indian Law Clinic (SILC) is a particularly distinctive component of the Indian Law curriculum.  In the SILC, student attorneys represent Native clients in state, federal, and tribal courts and in governmen-tal agency hearings. Students also have the opportunity to work with tribes, pueblos, and organizations serving the Native American community.  SILC faculty emphasize community involvement and sensitivity, collaborative lawyering, and multi-disciplinary problem solving.  The UNM School of Law pioneered clinical law pedagogy and is nationally known for its clinical law programs. An equally distinctive and groundbreaking element in UNM’s Indian Law program is its relationship with the American Indian Law Center, Inc.  Initiated as a grant-funded project of the UNM Law School in 1967, the AILC 
was formally separated from the School in the mid 1970s to become the first Indian-controlled and -operated legal and public policy organization in the country, providing preparatory legal education to individuals, training and technical assistance to tribes and their courts, and policy analysis. 
 The AILC has concentrated its principal efforts in two areas, the first being legal preparatory education.  The Pre-Law Summer Institute (PLSI), begun in 1967, brings Native Americans who plan to attend law school the 
next fall to Albuquerque where they attend an 8-week version of the first semester of law school.  Students not only receive a strong grounding in the skills needed for reaching their full potential in law school, but also form bonds with many of the Indian attorneys who will be graduating from law schools nationwide with their class.  Because of its 35-year long success rate, PLSI is often recommended by law schools and, in some cases, is required for admission by law schools.  The second area is the development of tribal governmental institu-tions and the various relationships of tribal governments with federal, state, local, and other tribal governments.  AILC provides services to tribal and other governments, as well as to Indian organizations in the areas of legal research, policy analysis, technical assistance and training, in addition to 
offering specific programs in professional and organizational development.  In 1989, in cooperation with tribal and pueblo judges, AILC developed the Southwest Intertribal Court of Appeals (SWITCA) to provide a forum for the review of tribal and Pueblo court decisions and support services which strengthen tribal and Pueblo court systems.
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 Since its inception the AILC has worked with officials from more than 20 states, hundreds of tribes and Native American organizations, and has trained thousands of professionals and paraprofessionals.  As a result, AILC has a unique, in-depth knowledge about tribal institutions, including tribal courts and their place in tribal government, and about tribal, state, and federal relations.
reaCHing oUT aCross borders:  UnM laTino poliCy sUMMiT An example of UNM’s efforts to reach out to the wider community can be demonstrated by a recent Latino Higher Education National Policy Summit hosted by the University.  The summit, entitled “Unidos en Nuestra Lucha:  Leaving a Legacy for Future Generations,” brought together His-
panic/Latino leadership, educators, appointed and elected officials, student leadership, and numerous other representatives from public and private sectors throughout the United States (http://latinosummit.unm.edu/).  The event was aimed at encouraging productive dialog and addressing critical issues facing Latinos with regard to higher education.  Four major topic areas were addressed including:  the growing need for Latino leadership and role models in higher education; the concern about the low number of Latinos enrolled in higher education systems; the impact of the growing number of Latino immigrants in the U.S. and the challenges faced presented by immi-
gration status in accessing higher education; and finally, the issue of Latinos in the U.S. being inadequately prepared to go into areas of Science, Technol-ogy, Engineering, and Mathematics.  The overarching goal of the summit was to discuss each of the four topic areas and reach a consensus on recommen-dations that were then be translated into policy statements.  The statements are being distributed and presented to national decision makers for action and implementation.  It is hoped that these recommendations will help to inform national policy.   
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CHAPTER SEVEN: FUTURE DIRECTIONS
  The 2007-08 academic year at UNM was dominated by two diversity initiatives.  One was the Special Emphasis Self-Study; the other, as noted 
earlier, the work of the newly-formed Office of the Vice President for Eq-uity and Inclusion.  Its “Three Year Plan for Diversity, Equity, and Inclusion,” submitted to the president in June 2008, will be a critical element of UNM’s approach to diversity issues through 2011.  Following is a summary of the Plan’s major recommendations. 
goal 1:  bUild MinoriTy sTUdenT sUCCess in UndergradUaTe and 
gradUaTe prograMs.   The keystone of our diversity efforts at the University of New Mexico is student success.  It is the beginning and end point of our efforts, and is 
tied in to the broader institutional mission of the University.  Specific strate-gies that need to be undertaken from the Division of Equity and Inclusion pertaining to student success are woven in to all the other goals of this plan.  
In addition, Goal 1 specifies actions that target some major challenges our minority students are facing at UNM.
•  Support and strengthen mentoring, tutoring and student support programs
•  Build best practices and efficient models for recruitment and retention of students from underrepresented groups
•  Support increased financial aid and scholarships
•  Increase access to transportation and childcare
•  Promote student engagement through the implementation of leadership development programs
•  Involve students in curriculum development initiatives
•  Expand student involvement in special programs
•  Strengthen faculty advising
 •  Develop a graduate Pipeline Tracking System 
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goal 2:  reCrUiTMenT and reTenTion of MinoriTy and woMen 
faCUlTy. 
  A prominent need identified by focus groups and task forces was to 
strengthen the diversification of faculty.  Efforts should include best prac-tices to diversify applicant pools when vacancies occur, and by strengthening 
fiscal resources for minority faculty hiring and retention.  
•  Develop and provide a “Tool Kit” for search committees, including  guidelines and best practices for diversifying applicant pools
•  Provide best practices sessions in faculty recruitment and retention, including special sessions for the Deans
•  Provide funds for minority faculty hiring and retention
•  Consider the impact of funding cuts on SHRI and consider restoring the funds and building on SHRI’s successful past efforts with funding.
•  Provide individualized search support and resources 
•  Develop and provide guidelines and support for equity funds and other retention incentives
•  Administer a faculty survey to include consulting faculty.  Facilitate appreciative inquiry sessions, to strengthen understand-ing of strengths and weaknesses pertaining to retention
•  Strengthen rewards and appreciation for outstanding faculty, including recognition of the extra workloads minority faculty may face with mentoring and committee work in diversity efforts
goal 3:  faCUlTy developMenT To sUpporT diversiTy, eqUiTy and 
inClUsion.   In reviewing key themes, it is clear that the University requires the commitment and abilities of all faculty to effectively meet the needs of a diverse student body.  The following recommendations are thus submitted as actions to meet this goal.
•  Develop and implement curriculum to meet diversity competencies for faculty and teaching assistants
 •  Foster faculty-to-faculty mentorship programs
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•  Provide monthly symposia on diversity issues and best practices
•  Provide incentives for research and publication of best practices for promoting success of diverse students
•  Build a diversity resource and referral library
•  Support research/service projects to develop diversity expertise
•  Develop a teaching handbook to support faculty development in diversity issues, strategies, etc.
goal 4:  diversiTy and inClUsion developMenT for sTaff and sTU-
denTs.   The development of an inclusive environment in which to work and study creates challenges to serve student from all walks of life.  We not only need to strengthen our understanding and respect of diversity among em-ployees and students, but work more effectively to tap the resources inher-ent in diversity.  As such, action taken will aim to bolster cross-organization-al teamwork, effectively manage change, strengthen communications, and 
manage conflict more effectively.
•  Develop and implement curriculum to meet diversity  competencies for staff, with a special emphasis on training for  helping professionals and other front-line student service providers
•  Provide appropriate support to UNM colleges and schools toward the development and implementation of college-appropriate diver-sity training
•  Develop diversity lectures and events for students, in coordination with Student Affairs
goal 5:  leadersHip and ManageMenT developMenT.   Diversity leadership is key to the success of an organization’s diversi-ty efforts and maximizes each individual’s contributions to the mission of the University.  Leadership committed to respecting and valuing diversity will pave the path for excellence in our business practices, work environments and employee processes and relationships, just as we endeavor to ensure excellence in student success.  In order to ensure and sustain a work environ-
ment where employees and students are fully valued, we need to hire, develop 
and grow our leadership capabilities in regards to diversity.  The following 
specific actions are recommended:
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•  Develop a “tool kit” to diversify applicant pools in leadership positions
•  Hire and develop leadership committed to University diversity goals
•  Develop and implement Diversity Leadership training.  Provide incentives for managers and leaders at all levels
•  Include diversity leadership goals in performance standards and evaluation for leaders
•  Provide events, forums, and symposia to further dialogue and understanding of diversity, and the key role of leadership in diver-sity efforts
•  Implement a career development/succession planning program to provide leadership development opportunities
goal 6:  proMoTe a HealTHy CaMpUs CliMaTe.   A healthy campus climate needs to be a long-standing goal at the University of New Mexico.  Efforts to promote a spirit of diversity will aim to create an environment where students and employees feel safe, and have the freedom to grow and succeed to their full capacity.
•  Conduct campus climate surveys with follow up action in targeted areas
•  Issue clear leadership messages on values pertaining to diversity, inclusion and equity
•  Support messages, events, and programs that promote a healthy organizational climate
•  Review current policies and strategies pertaining to hate incidents. Develop and communicate clear policies, protocol, and strategies
•  Create an atmosphere that allows nontraditional and commuting students to feel part of the UNM community
•  Build united and synergistic efforts between units of UNM, breaking down the “silos”
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goal 7:  develop MarkeTing, oUTreaCH and CoMMUniCaTions To 
sUpporT diversiTy iniTiaTives.  
 The development of an effective communications and marketing strategy is important to the implementation of this diversity plan.  Commu-nications by leadership about diversity, the development of key marketing messages that tie into the University “brand,” the strategies to disseminate 
specific information about diversity, and the means to create effective dia-logue are all a part of this goal.
•  Develop a comprehensive University website to provide information on diversity values, programs and initiatives at UNM
•  Develop and implement a comprehensive marketing and outreach plan 
•  Permeate related University documents and websites with information on the Division of Institutional Diversity
goal 8:  develop a sTrUCTUre for iMpleMenTaTion and ConTinUoUs 
qUaliTy iMproveMenT.  
 This final goal is the means by which the Diversity Plan and the 
Diversity Report Card will come to life.  We look to the human and fiscal re-sources and the organization of those resources to give life to the long-term success of our efforts.
•  Develop the Staffing Structure for the Division based on the long-range goals
•  Provide strategic funding and other supports to promote success of the Diversity Plan
•  Develop and implement a Diversity Champion Model to further the advancement of unit-by-unit progress and University-wide excel-lence in diversity. Identify and develop diversity champions, to include faculty and other unit representatives.  Support strategies that make sense to each unit.  Establish and improve the lines of accountability within departments, divisions and schools and throughout the University.  Request that all Deans and unit lead-ers detail their annual strategies and progress regarding diversity goals.  Champions meet monthly to share and learn best practices pertaining to achieving diversity goals, and provide groundwork in setting next year’s goals and priorities
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 •  Promote diversity and inclusiveness in key University groups and in customer/community partnerships
•  Implement a Diversity Report Card as an accountability and reporting tool
•  Provide rewards and incentives to units which demonstrate progress through best practices
 A copy of a concept paper on the Diversity Champion Model and The 
Diversity Report Card document is available through the Office of the Vice President for Equity and Inclusion. Staffing Needs and Organizational Chart.  In the spring of 2008, the Division of Institutional Diversity was renamed the Division of Equity and Inclusion, reporting directly to the Executive Vice President and Provost of the University of New Mexico, and indirectly to the President of the Uni-versity. The Division of Equity and Inclusion will provide direct oversight to the following units of the University: African American Student Services, El 
Centro de la Raza, American Indian Student Services and the Office of Equal 
Opportunity.  Because of compliance oversight, the Office of Equal Opportu-nity has reported directly to the President of the University in the past, and 
will continue to have an indirect reporting line to the President’s Office in compliance matters. The new organizational chart also illustrates the following indirect reporting units:  Southwest Hispanic Research Institute, Native American Studies, Chicano Studies, Africana Studies, Women’s Studies, and the Wom-en’s Resource Center.   Budget.  The FY 09 operating budget for the Division is $550,000.  Staff positions in the budget include a Vice President for Equity and Inclu-sion and an Administrative Coordinator.  Recommended positions include a Senior Program Manager and a Diversity Training Specialist.   
sUMMary observaTions On July 1, 2008, following a national search, Dr. Jozi de Leon became 
the University of New Mexico’s first Vice President for Equity and Inclusion.  Her appointment marks a moment both seminal and evolutional, in UNM’s long struggle with “the dilemma of ethnic inclusion vs. exclusion.”  For the 
first time in its history, the University has signaled its commitment to equity through a permanent organization and allocation of resources at the highest levels.  It is, simply put, a new level of institutional “values,” literally ex-pressed.   At the same time, the effectiveness of this new investment in equity and inclusion will be wholly dependent on the degree to which the other 
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structures, programs, policies, and activities described above are enabled by it to sustain and foster their own hard-fought gains.  The Division of Equity and Inclusion cannot recruit the students, teach the classes or hire the fac-ulty, to make equity and inclusion a reality.  It will have to tap the wealth of faculty and staff expertise the University already holds in related topics such 
as diversity, multicultural studies, conflict management, human resource management, organizational development, and intercultural communica-tions, in order to meet the goals of its plan. And so we arrive, in the end, at the same set of questions with which 
we began.  Preparation and recruitment, admissions requirements, financial aid, curricula and pedagogy, tenure and promotion policies, etc., remain the building blocks of any sustainable improvement and promise for our stu-dents.  Improving each of them remains our mission and our goal – so that, like the pilgrim of T.S. Eliot’s poem, “Little Gidding:”
 With the drawing of this Love and the voice of this Calling
 
 We shall not cease from exploration
 And the end of all our exploring
 Will be to arrive where we started
 And know the place for the first time.
SPECIAL EMPHASIS - CHAPTER 7
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University of new Mexico
institUtional snapshot

Main Campus (Fall 2004-2008)
2004 2005 2006 2007 2008
Undergraduate
Freshmen 4,461 4,389 4,041 3,950 4,093
Sophomore 4,166 4,252 4,138 3,998 3,995
Junior 3,799 3,980 4,182 4,168 4,097
Senior 5,526 5,708 5,836 6,121 6,199
Unclassified 21 21 2 22 11
Post-Bacc Cert. 54 37 - - -
Subtotal Undergrad 18,027 18,387 18,199 18,259 18,395
Non-Degree
With Bachelors 1,779 1,596 1,421 1,388 1,366
Without Bachelors 427 339 326 308 311
Concurrent*/Dual 41 36 27 31 37
Subtotal Non-Degree 2,247 1,971 1,774 1,727 1,714
UG & ND Total 20,274 20,358 19,973 19,986 20,109
Gallup (Fall 2004-2008)
2004 2005 2006 2007 2008
Undergraduate
Freshmen 1,104 931 1,423 960 1,133
Sophomore 1,156 1,169 1,199 1,066 1,056
Subtotal Undergrad 2,260 2,100 2,622 2,026 2,189
Non-Degree
With Bachelors 121 133 77 46 80
Without Bachelors 265 219 49 185 169
Concurrent*/Dual 468 422 - 431 399
Subtotal Non-Degree 854 774 126 662 648
Branch Total 3,114 2,874 2,748 2,688 2,837
1. stUdent deMography
a. UndergradUate enrollMents by class level for all caMpUses
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Los Alamos (Fall 2004-2008)
2004 2005 2006 2007 2008
Undergraduate
Freshmen 269 249 225 168 150
Sophomore 318 275 299 246 225
Subtotal Undergrad 587 524 524 414 375
Non-Degree
With Bachelors 170 123 87 77 103
Without Bachelors 151 103 182 117 105
Concurrent*/Dual 37 30 - 40 88
Subtotal Non-Degree 358 256 269 234 296
Branch Total 945 780 793 648 671
Taos (Fall 2004-2008)
2004 2005 2006 2007 2008
Undergraduate
Freshmen 283 286 519 288 330
Sophomore 336 308 333 273 325
Subtotal Undergrad 619 594 852 561 655
Non-Degree
With Bachelors 133 186 217 192 188
Without Bachelors 183 223 283 202 197
Concurrent*/Dual 186 304 1 239 376
Subtotal Non-Degree 502 713 501 633 761
Branch Total 1,121 1,307 1,353 1,194 1,416
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Valencia (Fall 2004-2008)
2004 2005 2006 2007 2008
Undergraduate
Freshmen 737 635 857 726 732
Sophomore 685 700 730 702 720
Subtotal Undergrad 1,422 1,335 1,587 1,428 1,452
Non-Degree
With Bachelors 22 25 24 25 26
Without Bachelors 189 197 24 222 182
Concurrent*/Dual 112 117 1 132 328
Subtotal Non-Degree 323 339 49 379 536
Branch Total 1,745 1,674 1,636 1,807 1,988
*Note: “Concurrent Enrollment” signifies that a student is enrolled in college courses while still in High School.
Sources: Official Enrollment Report Fall 2008, UNM Registar’s Office
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Main Campus Undergraduate Student Enrollment (Fall 2004-2008)
Undergraduate Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 18,027 18,387 18,187 18,249 18,394
Full-Time 14,420 14,758 14,576 14,575 14,855 80.0 80.3 80.1 79.9 80.8
Part-Time 3,607 3,629 3,611 3,674 3,539 20.0 19.7 19.9 20.1 19.2
Average Hours per Semester 13.0 13.0 13.0 13.0 13.1
Full-Time Equivalent 15,600 15,944 15,800 15,818 16,098
Undergraduate Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 24.1 24.0 23.8 23.9 23.8
Females 10,429 10,730 10,446 10,401 10,325 57.9 58.4 57.4 57.0 56.1
Males 7,598 7,657 7,741 7,848 8,069 42.1 41.6 42.6 43.0 43.9
African American 524 554 564 583 599 2.9 3.0 3.1 3.2 3.3
American Indian 1,183 1,192 1,189 1,206 1,231 6.6 6.5 6.5 6.6 6.7
Asian/Pacific Islander 592 630 681 711 732 3.3 3.4 3.7 3.9 4.0
Hispanic 6,258 6,354 6,357 6,470 6,687 34.7 34.6 35.0 35.5 36.4
White, non-Hispanic 8,269 8,417 8,389 8,355 8,258 45.9 45.8 46.1 45.8 44.9
International 109 127 149 159 198 0.6 0.7 0.8 0.9 1.1
No Response 1,092 1,113 858 765 689 6.1 6.1 4.7 4.2 3.7Calculations include credit hours for IS courses taught by CNM faculty at UNM Main Campus.
1. stUdent deMography
b. UndergradUate stUdents by degree seeking and non-degree seeking statUs for all caMpUses
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Main Campus Non-Degree Student Enrollment (Fall 2004-2008)
Non-Degree Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 2,247 1,971 1,761 1,737 1,715
Full-Time 158 135 141 139 160 7.0 6.8 8.0 8.0 9.3
Part-Time 2,089 1,836 1,620 1,598 1,555 93.0 93.2 92.0 92.0 90.7
Average Hours per Semester 4.8 4.9 4.8 4.9 5.0
Full-Time Equivalent 720 638 561 572 574
Non-Degree Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 37.6 38.0 38.3 36.7 37.3
Females 1,335 1,158 1,052 1,056 1,032 59.4 58.8 59.7 90.9 60.2
Males 912 813 709 679 683 40.6 41.2 40.3 39.1 39.8
African American 32 37 38 45 30 1.4 1.9 2.2 2.6 1.7
American Indian 106 87 76 65 74 4.7 4.4 4.3 3.7 4.3
Asian/Pacific Islander 68 68 45 54 48 3.0 3.5 2.6 3.1 2.8
Hispanic 475 372 357 362 348 21.1 18.9 20.3 20.8 20.3
White, non-Hispanic 1,223 1,136 1,031 991 998 54.4 57.6 58.5 57.1 58.2
International 114 99 105 139 140 5.1 5.0 6.0 8.0 8.2
No Response 229 172 109 81 77 10.2 8.7 6.2 4.7 4.5Calculations include credit hours for IS courses taught by CNM faculty at UNM Main Campus.
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Gallup Enrollment (Fall 2004-2008)
Students Enrolled in Credit Courses
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 3,114 2,874 2,748 2,688 2,837
Full-Time 1,088 1,117 1,111 1,118 1,207 34.9 38.9 40.4 41.6 42.5
Part-Time 2,026 1,757 1,637 1,570 1,630 65.1 61.1 59.6 58.4 57.5
Average Hours per Semester 8.2 8.6 8.9 8.9 8.9
Full-Time Equivalent 1,693 1,652 1,630 1,601 1,687
Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 30.3 29.7 29.2 28.3 28.1
Females 2,046 1,948 1,860 1,784 1,891 65.7 67.8 67.7 66.4 66.7
Males 1,068 926 888 903 946 34.3 32.2 32.3 33.6 33.3
African American 14 17 13 13 15 0.4 0.6 0.5 0.5 0.5
American Indian 2,456 2,223 2,114 2,076 2,236 78.9 77.3 76.9 77.2 78.8
Asian/Pacific Islander 13 23 27 24 25 0.4 0.8 1.0 0.9 0.9
Hispanic 274 264 262 267 253 8.8 9.2 9.5 9.9 8.9
White, non-Hispanic 311 307 267 250 251 10.0 10.7 9.7 9.3 8.8
International 5 11 21 19 13 0.2 0.4 0.8 0.7 0.5
No Response 41 29 44 39 44 1.3 1.0 1.6 1.5 1.6
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Los Alamos Enrollment (Fall 2004-2008)
Students Enrolled in Credit Courses
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 945 780 793 648 671
Full-Time 235 217 191 155 150 24.9 27.8 24.1 23.9 22.4
Part-Time 710 563 602 493 521 75.1 72.2 75.9 76.1 77.6
Average Hours per Semester 7.0 7.5 7.0 6.8 6.5
Full-Time Equivalent 440 390 371 294 290
Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 32.6 31.7 32.7 32.5 31.8
Females 573 465 492 407 420 60.6 59.6 62.0 62.8 62.6
Males 372 315 301 241 251 39.4 40.4 38.0 37.2 37.4
African American 3 2 3 2 6 0.3 0.3 0.4 0.3 0.9
American Indian 51 53 55 30 43 5.4 6.8 6.9 4.6 6.4
Asian/Pacific Islander 25 23 22 23 26 2.6 2.9 2.8 3.5 3.9
Hispanic 380 320 305 246 231 40.2 41.0 38.5 38.0 34.4
White, non-Hispanic 420 335 361 306 335 44.4 42.9 45.5 47.2 49.9
International 12 10 10 11 8 1.3 1.3 1.3 1.7 1.2
No Response 54 37 37 30 22 5.7 4.7 4.7 4.6 3.3
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Taos Enrollment (Fall 2004-2008)
Students Enrolled in Credit Courses
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 1,121 1,307 1,353 1,194 1,416
Full-Time 289 278 307 283 376 25.8 21.3 22.7 23.7 26.6
Part-Time 832 1,029 1,046 911 1,040 74.2 78.7 77.3 76.3 73.4
Average Hours per Semester 6.9 6.7 6.7 6.9 7.2
Full-Time Equivalent 516 583 606 552 679
Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 34.8 34.1 34.7 35.3 32.2
Females 805 909 933 822 906 71.8 69.5 69.0 68.9 64.0
Males 316 398 420 371 510 28.2 30.5 31.0 31.1 36.0
African American 6 10 9 10 19 0.5 0.8 0.7 0.8 1.3
American Indian 71 78 89 81 80 6.3 6.0 6.6 6.8 5.6
Asian/Pacific Islander 17 8 7 13 12 1.5 0.6 0.5 1.1 0.8
Hispanic 521 646 638 562 741 46.5 49.4 47.2 47.1 52.3
White, non-Hispanic 421 475 508 440 483 37.6 36.3 37.5 36.9 34.1
International 1 - 2 - 3 0.1 - 0.1 - 0.2
No Response 84 90 100 88 78 7.5 6.9 7.4 7.4 5.5
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 Valencia Enrollment (Fall 2004-2008)
Students Enrolled in Credit Courses
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 1,745 1,674 1,636 1,807 1,988
Full-Time 804 719 729 827 873 46.1 43.0 44.6 45.8 43.9
Part-Time 941 955 907 980 1,115 53.9 57.0 55.4 54.2 56.1
Average Hours per Semester 9.0 8.6 8.8 9.0 8.6
Full-Time Equivalent 1,042 962 955 1,079 1,134
Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 29.5 29.7 30.4 29.0 27.4
Females 1,229 1,171 1,110 1,206 1,309 70.4 70.0 67.8 66.7 65.8
Males 516 503 526 601 679 29.6 30.0 32.2 33.3 34.2
African American 19 20 18 24 30 1.1 1.2 1.1 1.3 1.5
American Indian 57 58 45 61 83 3.3 3.5 2.8 3.4 4.2
Asian/Pacific Islander 14 17 20 13 17 0.8 1.0 1.2 0.7 0.9
Hispanic 955 952 929 1,056 1,127 54.7 56.9 56.8 58.4 56.7
White, non-Hispanic 629 552 573 597 661 36.0 33.0 35.0 33.0 33.2
International 13 15 10 14 13 0.7 0.9 0.6 0.8 0.7
No Response 58 60 41 42 57 3.3 3.6 2.5 2.3 2.9
Enrollments include Extended University enrollment.
Source: Fall 21-day enrollment files maintained by the Registrar’s Office.
  UNIVERSITY OF NEW MEXICO  SELF-STUDY  243
INSTITUTIONAL SNAPSHOT
Graduate Studies* Students (Fall 2004 to 2008)
Graduate Studies Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 4,610 4,438 4,388 4,289 4,231
Full-Time 2,130 1,997 1,932 1,949 1,991 46.2 45.0 44.0 45.4 47.1
Part-Time 2,480 2,441 2,456 2,340 2,240 53.8 55.0 56.0 54.6 52.9
Average Hours per Semester 7.7 7.6 7.5 7.5 7.6
Full-Time Equivalent 2,960 2,811 2,743 2,681 2,690
Graduate Studies Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 34.5 34.8 34.8 34.8 34.6
Females 2,712 2,600 2,529 2,473 2,428 58.8 58.6 57.6 57.7 57.4
Males 1,898 1,838 1,859 1,816 1,803 41.2 41.4 42.4 42.3 42.6
African American 82 70 84 92 93 1.8 1.6 1.9 2.1 2.2
American Indian 169 179 194 199 219 3.7 4.0 4.4 4.6 5.2
Asian/Pacific Islander 112 101 108 110 117 2.4 2.3 2.5 2.6 2.8
Hispanic 773 776 785 787 748 16.8 17.5 17.9 18.3 17.7
White, non-Hispanic 2,564 2,307 2,442 2,350 2,304 55.6 52.0 55.7 54.8 54.5
International 639 601 551 556 567 13.9 13.5 12.6 13.0 13.4
No Response 271 404 224 195 183 5.9 9.1 5.1 4.5 4.3Enrollments include Extended University enrollment.*Graduate Studies Include:
• Architecture and Planning
• Arts and Sciences
• Education
• Engineering
• Fine Arts
• School of Medicine/Medical Science
• Nursing
• Pharmacy
• University College/Water Resources
• Other Miscellaneous Programs
1. stUdent deMography
c. gradUate/professional stUdents by degree seeking and non-degree seeing statUs for all gradUate Units
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Law Students (Fall 2004 to 2008)
Law Fall Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 344 361 344 344 344
Full-Time 338 353 338 338 343 98.3 97.8 98.3 98.3 99.7
Part-Time 6 8 6 6 1 1.7 2.2 1.7 1.7 0.3
Average Hours per Semester 14.3 14.4 14.5 14.4 14.3
Full-Time Equivalent 408 431 416 413 411
Law Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 29.6 29.5 29.9 29.8 29.9
Females 191 181 172 173 182 55.5 50.1 50.0 50.3 52.9
Males 153 180 172 171 162 44.5 49.9 50.0 49.7 47.1
African American 10 13 13 10 12 2.9 3.6 3.8 2.9 3.5
American Indian 34 36 32 29 28 9.9 10.0 9.3 8.4 8.1
Asian/Pacific Islander 7 7 9 6 10 2.0 1.9 2.6 1.7 2.9
Hispanic 76 88 96 106 106 22.1 24.4 27.9 30.8 30.8
White, non-Hispanic 205 183 162 162 173 59.6 50.7 47.1 47.1 50.3
International 2 1 2 - - 0.6 0.3 0.6 - -
No Response 10 33 30 31 15 2.9 9.1 8.7 9.0 4.4
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School of Medicine MD Students (Fall 2004 to 2008)
MD Fall Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 298 292 306 304 303
Full-Time 298 292 306 304 303 100.0 100.0 100.0 100.0 100.0
Part-Time - - - - - - - - - -
Average Hours per Semester 20.4 19.4 20.4 18.4 18.0
Full-Time Equivalent 298 292 306 304 303
MD Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 28.5 28.4 28.3 27.7 27.5
Females 181 172 166 162 157 60.7 58.9 54.2 53.5 51.8
Males 117 120 140 141 146 39.3 41.1 45.8 46.5 48.2
African American 3 3 5 5 4 1.0 1.0 1.6 1.6 1.3
American Indian 12 9 10 11 8 4.0 3.1 3.3 3.6 2.6
Asian/Pacific Islander 22 19 19 21 15 7.4 6.5 6.2 6.9 5.0
Hispanic 78 81 78 78 78 26.2 27.7 25.5 25.7 25.7
White, non-Hispanic 174 173 183 176 175 58.4 59.2 59.8 57.9 57.8
International - 1 1 1 1 - 0.3 0.3 0.3 0.3
No Response 9 6 10 12 22 3.0 2.1 3.3 3.9 7.3
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Anderson School of Management Graduate Students (Fall 2004 to 2008)
ASM Fall Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 474 466 472 466 474
Full-Time 144 153 180 167 192 30.4 32.8 38.1 35.8 40.5
Part-Time 330 313 292 299 282 69.6 67.2 61.9 64.2 59.5
Average Hours per Semester 7.3 7.3 7.5 7.6 7.7
Full-Time Equivalent 286 282 295 296 303
ASM Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 33.2 33.0 32.2 32.4 32.6
Females 203 197 220 215 236 42.8 42.3 46.6 46.1 49.8
Males 271 269 252 251 238 57.2 57.7 53.4 53.9 50.2
African American 6 2 4 6 7 1.3 0.4 0.8 1.3 1.5
American Indian 9 4 5 13 10 1.9 0.9 1.1 2.8 2.1
Asian/Pacific Islander 12 17 25 30 28 2.5 3.6 5.3 6.4 5.9
Hispanic 83 93 107 114 123 17.5 20.0 22.7 24.5 25.9
White, non-Hispanic 283 265 273 254 262 59.7 56.9 57.8 54.5 55.3
International 38 36 35 27 27 8.0 7.7 7.4 5.8 5.7
No Response 43 49 23 22 17 9.1 10.5 4.9 4.7 3.6Enrollments include Extended University enrollment.
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PharmD Students (Fall 2004-2008)
PharmD Fall Enrollment
Percentages
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Total Headcount 339 365 359 360 359
Full-Time 311 326 338 335 348 91.7 89.3 94.2 93.1 96.9
Part-Time 28 39 21 25 11 8.3 10.7 5.8 6.9 3.1
Average Hours per Semester 13.7 13.3 14.7 15.5 16.1
Full-Time Equivalent 387 405 438 464 481
PharmD  Student Demographics
2004 2005 2006 2007 2008 2004 2005 2006 2007 2008
Average Age 28.7 29.1 28.2 28.2 27.6
Females 205 222 235 222 212 60.5 60.8 65.5 61.7 59.1
Males 134 143 124 138 147 39.5 39.2 34.5 38.3 40.9
African American 4 4 8 9 8 1.2 1.1 2.2 2.5 2.2
American Indian 15 19 19 20 24 4.4 5.2 5.3 5.6 6.7
Asian/Pacific Islander 64 45 36 41 38 18.9 12.3 10.0 11.4 10.6
Hispanic 104 109 112 106 102 30.7 29.9 31.2 29.4 28.4
White, non-Hispanic 137 165 165 169 174 40.4 45.2 46.0 46.9 48.5
International 3 2 2 1 1 0.9 0.5 0.6 0.3 0.3
No Response 12 21 17 14 12 3.5 5.8 4.7 3.9 3.3
Source: Fall 21-day enrollment files maintained by the Registrar’s Office.
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More detailed information on Enrollment by Age can be found in the UNM Fact Book 2008-2009
Source: Fall 21-day enrollment files maintained by the Registrar’s Office.
1. stUdent deMography
d. age range of UndergradUate stUdents for all caMpUses
Main Campus Undergraduates
Age Range Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
24 or Younger 13,634 13,966 13,983 13,993 14,227
25 or Older 4,393 4,421 4,204 4,256 4,167
Totals 18,027 18,387 18,187 18,249 18,394
Gallup
Age Range Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
24 or Younger 1,486 1,432 1,435 1,511 1,613
25 or Older 1,628 1,442 1,312 1,177 1,224
Totals 3,114 2,874 2,747 2,688 2,837
Los Alamos
Age Range Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
24 or Younger 420 365 341 267 320
25 or Older 525 415 452 381 351
Totals 945 780 793 648 671
Taos
Age Range Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
24 or Younger 435 552 563 501 683
25 or Older 686 755 790 693 732
Age Not Available - - - - 1
Totals 1,121 1,307 1,353 1,194 1,416
Valenica
Age Range Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
24 or Younger 922 905 849 998 1,226
25 or Older 823 769 787 809 762
Totals 1,745 1,674 1,636 1,807 1,988
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Valenica (Fall 2004-2008)
Year 2004 2005 2006 2007 2008
In-State Resident 1,697 1,618 1,593 1,765 1,950
Out-of-State Resident 35 41 33 28 25
Non-U.S. Resident 13 15 10 14 13
Total Residency 1,745 1,674 1,636 1,807 1,988
1. stUdent deMography
e. stUdent headcoUnt by residency statUs for all caMpUses
Main Campus (Fall 2004-2008)
Year 2004 2005 2006 2007 2008
In-State Resident 22,731 22,838 22,583 22,611 22,568
Out-of-State Resident 2,703 2,575 2,387 2,255 2,318
Non-U.S. Resident 905 867 847 883 934
Total Residency 26,339 26,280 25,817 25,749 25,820
Gallup (Fall 2004-2008)
Year 2004 2005 2006 2007 2008
In-State Resident 2,131 2,062 2,015 1,934 2,146
Out-of-State Resident 978 801 712 735 678
Non-U.S. Resident 5 11 21 19 13
Total Residency 3,114 2,874 2,748 2,688 2,837
Los Alamos (Fall 2004-2008)
Year 2004 2005 2006 2007 2008
In-State Resident 903 734 745 615 638
Out-of-State Resident 30 36 38 22 25
Non-U.S. Resident 12 10 10 11 8
Total Residency 945 780 793 648 671
Taos (Fall 2004-2008)
Year 2004 2005 2006 2007 2008
In-State Resident 1,007 1,239 1,253 1,123 1,341
Out-of-State Resident 113 68 98 71 72
Non-U.S. Resident 1 - 2 - 3
Total Residency 1,121 1,307 1,353 1,194 1,416
Source: Fall 21-Day Enrollment files
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2. stUdent recrUitMent and adMissions
a. applications, adMissions, and MatricUlations for freshMan, UndergradUate transfer, 
and gradUate professional stUdents
First-Time, First Year (Freshmen)
Year Fall Applicants Fall Admissions Fall Enrollees
2006 6,891 5,123 3,062
2007 7,404 5,252 2,910
2008 8,627 5,558 3,225
Sources: Common Data Set 2006-07, Common Data Set 2007-08 (http://www.unm.
edu/~oir/cds/cdspage.htm), UNM Official Enrollment Report (http://www.unm.
edu/~unmreg/stats.html).
New Undergraduate Transfers
Year Fall Applicants Fall Admissions Fall Enrollees
2006 2,409 1,512 961
2007 2,384 1,500 1,010
2008 2,510 1,509 995
Sources: Common Data Set 2006-07, Common Data Set 2007-08 (http://www.unm.
edu/~oir/cds/cdspage.htm), UNM Official Enrollment Report Fall (http://www.unm.
edu/~unmreg/stats.html).
Graduate Studies Programs
Year Fall Applicants Fall Admissions Fall Enrollees
2006 3,322 1,448 949
2007 3,308 1,156 804
2008* 3,612 1,390 910
*Note: Fall 2008 numbers are from 21 census day numbers from the Registrar’s Office.
Sources: UNM Office of Graduate Studies, 2006 and 2007 numbers as published in 
Peterson’s Annual Survey of Graduate and Professional Institutions.
School of Medicine MD
Year Fall Applicants** Fall Admissions Fall Enrollees
2006 222 108 75
2007 211 97 75
2008 225 110 75**Note: Application numbers are only for those applicants that were considered for admission (i.e. NM residents, former NM residents or WICHE students.) The School of Medicine receives many more applications from non-residents that are not considered for admission.
Source: UNM School of Medicine Admissions Office.
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ASM Graduate Programs
Year Fall Applicants Fall Admissions Fall Enrollees
2006* 159 104 88
2007 168 84 73
2008 196 108 101*Note: Includes data for MBA, MACCT, and Post-Masters. Excludes EMBA (program admits during the summer and generally has a cohort of around 50) and PMBA (a one-time program and started Fall 2006) applicants. 
Source:  Anderson Schools of Management, **2006 Data from ASM Internal Database, 
2007 and 2008, Banner.  
Law
Year Fall Applicants Fall Admissions Fall Enrollees
2006 1,405 248 115
2007 1,200 264 112
2008 1,070 268 118
Source: UNM School of Law Student Admissions/Financial Support.
PharmD
Year Fall Applicants Fall Admissions Fall Enrollees
2006 1,592 99 84
2007 1,103 100 86
2008 1,139 101 88
Source:  UNM College of Pharmacy
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ACT Composite Scores
Fall Semesters
2004 2005 2006 2007 2008
# ACT Submitted 
Fall 2008
Composite Score 21.63 21.72 21.72 21.92 21.87 2,863
Percent within Each Score Range
30-36 3.23% 3.21% 2.58% 3.66% 3.84% 110
26-29 13.81% 14.78% 15.90% 14.52% 16.03% 459
21-25 41.04% 41.60% 41.05% 43.53% 39.36% 1,127
16-20 37.52% 36.00% 35.77% 33.84% 36.29% 1,039
1-15 4.40% 4.42% 4.69% 4.45% 4.47% 128
Total 100.00% 100.00% 100.00% 100.00% 100.00% 2,863
SAT Combined Scores (Recentered)
Fall Semesters
2004 2005 2006 2007 2008
# SAT Submitted 
Fall 2008
Composite Score 1,064.78 1,073.74 1,069.84 1,068.94 1,072.00 743
Percent within Each Score Range
1350 - 1590 4.57% 4.73% 4.63% 6.05% 6.59% 49
1100 - 1340 39.01% 40.41% 39.97% 37.42% 38.49% 286
   850 -1090 46.51% 45.81% 46.28% 47.13% 44.68% 332
   400 -  840 9.91% 9.05% 9.12% 9.39% 10.23% 76
Total 100.00% 100.00% 100.00% 100.00% 100.00% 743Note: Some students submitted both ACT and SAT scores.
SAT Math and Verbal Mean Scores
Fall Semesters
Mean Score 2004 2005 2006 2007 2008
Math   529.00 532.94 531.57 529.99 531.78
Verbal 535.78 541.22 538.27 538.87 540.59
2. stUdent recrUitMent and adMissions
b. standardized test scoresApplicants who are applying to UNM’s Main Campus as Beginning Freshman or Freshman Transfers (those transferring to UNM with fewer than 26 hours of acceptable college work) are required to provide test cores for either the American College Test (ACT) or the Scholastic Aptitude Test (SAT).
Source: Official Enrollment Report Fall 2008
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Students Applying for Aid with a FAFSA Application
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 8,077 10,172 18,249 55.7%
Main Graduate/Professional 3,271 2,492 5,763 43.2%
Main Non-Degree 1,614 123 1,737 7.1%
Gallup Undergraduate 512 1,514 2,026 74.7%
Gallup Non-Degree 630 32 662 4.8%
Los Alamos Undergraduate 242 172 414 41.5%
Los Alamos Non-Degree 229 5 234 2.1%
Taos Undergraduate 127 434 561 77.4%
Taos Non-Degree 618 15 633 2.4%
Valencia Undergraduate 323 1,105 1,428 77.4%
Valencia Non-Degree 360 19 379 5.0%
Overall Undergraduate 9,281 13,397 22,678 59.1%
Overall Graduate/Professional 3,271 2,492 5,763 43.2%
Overall Non-Degree 3,451 194 3,645 5.3%
Total 16,003 16,083 32,086 50.1%
Students Applying for Aid with a FAFSA Application
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 8,134 10,260 18,394 55.8%
Main Graduate/Professional 3,282 2,429 5,711 42.5%
Main Non-Degree 1,659 56 1,715 3.3%
Gallup Undergraduate 553 1,636 2,189 74.7%
Gallup Non-Degree 628 20 648 3.1%
Los Alamos Undergraduate 217 158 375 42.1%
Los Alamos Non-Degree 294 2 296 0.7%
Taos Undergraduate 141 513 654 78.4%
Taos Non-Degree 756 6 762 0.8%
Valencia Undergraduate 350 1,102 1,452 75.9%
Valencia Non-Degree 525 11 536 2.1%
Overall Undergraduate 9,395 13,669 23,064 59.3%
Overall Graduate/Professional 3,282 2,429 5,711 42.5%
Overall Non-Degree 3,862 95 3,957 2.4%
Total 16,539 16,193 32,732 49.5%
3. financial assistance for stUdents
a. stUdents applying for financial assistance for all caMpUses
Source: Office of Institutional Research
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3. financial assistance for stUdents
b. stUdents receiving financial assistance for all caMpUses
Students Receiving Any Type of Award
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 4,294 13,955 18,249 76.5%
Main Graduate/Professional 2,114 3,649 5,763 63.3%
Main Non-Degree 1,648 89 1,737 5.1%
Gallup Undergraduate 654 1,372 2,026 67.7%
Gallup Non-Degree 648 14 662 2.1%
Los Alamos Undergraduate 221 193 414 46.6%
Los Alamos Non-Degree 194 40 234 17.1%
Taos Undergraduate 139 422 561 75.2%
Taos Non-Degree 397 236 633 37.3%
Valencia Undergraduate 349 1,079 1,428 75.6%
Valencia Non-Degree 282 97 379 25.6%
Overall Undergraduate 5,657 17,021 22,678 75.1%
Overall Graduate/Professional 2,114 3,649 5,763 63.3%
Overall Non-Degree 3,169 476 3,645 13.1%
Total 10,940 21,146 32,086 65.9%
Students Receiving Any Type of Award
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 4,170 14,224 18,394 77.3%
Main Graduate/Professional 2,077 3,634 5,711 63.6%
Main Non-Degree 1,641 74 1,715 4.3%
Gallup Undergraduate 719 1,470 2,189 67.2%
Gallup Non-Degree 633 15 648 2.3%
Los Alamos Undergraduate 203 172 375 45.9%
Los Alamos Non-Degree 282 14 296 4.7%
Taos Undergraduate 157 497 654 76.0%
Taos Non-Degree 753 9 762 1.2%
Valencia Undergraduate 368 1,084 1,452 74.7%
Valencia Non-Degree 490 46 536 8.6%
Overall Undergraduate 5,617 17,447 23,064 75.6%
Overall Graduate/Professional 2,077 3,634 5,711 63.6%
Overall Non-Degree 3,799 158 3,957 4.0%
Total 11,493 21,239 32,732 64.9%
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Report for Students Receiving Loans
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 12,843 5,406 18,249 29.6%
Main Graduate/Professional 3,666 2,097 5,763 36.4%
Main Non-Degree 1,692 45 1,737 2.6%
Gallup Undergraduate 1,543 483 2,026 23.8%
Gallup Non-Degree 656 6 662 0.9%
Los Alamos Undergraduate 370 44 414 10.6%
Los Alamos Non-Degree 233 1 234 0.4%
Taos Undergraduate 383 178 561 31.7%
Taos Non-Degree 626 7 633 1.1%
Valencia Undergraduate 953 475 1,428 33.3%
Valencia Non-Degree 374 5 379 1.3%
Overall Undergraduate 16,092 6,586 22,678 29.0%
Overall Graduate/Professional 3,666 2,097 5,763 36.4%
Overall Non-Degree 3,581 64 3,645 1.8%
Total 23,339 8,747 32,086 27.3%
Report for Students Receiving Loans
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 13,108 5,286 18,394 28.7%
Main Graduate/Professional 3,669 2,042 5,711 35.8%
Main Non-Degree 1,678 37 1,715 2.2%
Gallup Undergraduate 1,755 434 2,189 19.8%
Gallup Non-Degree 643 5 648 0.8%
Los Alamos Undergraduate 347 28 375 7.5%
Los Alamos Non-Degree 294 2 296 0.7%
Taos Undergraduate 456 198 654 30.3%
Taos Non-Degree 758 4 762 0.5%
Valencia Undergraduate 990 462 1,452 31.8%
Valencia Non-Degree 529 7 536 1.3%
Overall Undergraduate 16,656 6,408 23,064 27.8%
Overall Graduate/Professional 3,669 2,042 5,711 35.8%
Overall Non-Degree 3,902 55 3,957 1.4%
Total 24,227 8,505 32,732 26.0%
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Report for Students Receiving Work-Study
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 17,130 1,119 18,249 6.1%
Main Graduate/Professional 5,638 125 5,763 2.2%
Main Non-Degree 1,737 - 1,737 -
Gallup Undergraduate 1,951 75 2,026 3.7%
Gallup Non-Degree 662 - 662 -
Los Alamos Undergraduate 400 14 414 3.4%
Los Alamos Non-Degree 234 - 234 -
Taos Undergraduate 532 29 561 5.2%
Taos Non-Degree 633 - 633 -
Valencia Undergraduate 1,368 60 1,428 4.2%
Valencia Non-Degree 379 - 379 -
Overall Undergraduate 21,381 1,297 22,678 5.7%
Overall Graduate/Professional 5,638 125 5,763 2.2%
Overall Non-Degree 3,645 - 3,645 -
Total 30,664 1,422 32,086 4.4%
Report for Students Receiving Work-Study
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 17,726 668 18,394 3.6%
Main Graduate/Professional 5,625 86 5,711 1.5%
Main Non-Degree 1,715 - 1,715 -
Gallup Undergraduate 2,120 69 2,189 3.2%
Gallup Non-Degree 648 - 648 -
Los Alamos Undergraduate 361 14 375 3.7%
Los Alamos Non-Degree 296 - 296 -
Taos Undergraduate 608 46 654 7.0%
Taos Non-Degree 762 - 762 -
Valencia Undergraduate 1,407 45 1,452 3.1%
Valencia Non-Degree 535 1 536 0.2%
Overall Undergraduate 22,222 842 23,064 3.7%
Overall Graduate/Professional 5,625 86 5,711 1.5%
Overall Non-Degree 3,956 1 3,957 -
Total 31,803 929 32,732 2.8%
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Report for Students Receiving Grants
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 12,633 5,616 18,249 30.8%
Main Graduate/Professional 5,702 61 5,763 1.1%
Main Non-Degree 1,736 1 1,737 0.1%
Gallup Undergraduate 833 1,193 2,026 58.9%
Gallup Non-Degree 656 6 662 0.9%
Los Alamos Undergraduate 302 112 414 27.1%
Los Alamos Non-Degree 231 3 234 1.3%
Taos Undergraduate 185 376 561 67.0%
Taos Non-Degree 628 5 633 0.8%
Valencia Undergraduate 561 867 1,428 60.7%
Valencia Non-Degree 371 8 379 2.1%
Overall Undergraduate 14,514 8,164 22,678 36.0%
Overall Graduate/Professional 5,702 61 5,763 1.1%
Overall Non-Degree 3,622 23 3,645 0.6%
Total 23,838 8,248 32,086 25.7%
Report for Students Receiving Grants
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 13,031 5,363 18,394 29.2%
Main Graduate/Professional 5,663 48 5,711 0.8%
Main Non-Degree 1,715 - 1,715 -
Gallup Undergraduate 896 1,293 2,189 59.1%
Gallup Non-Degree 637 11 648 1.7%
Los Alamos Undergraduate 282 93 375 24.8%
Los Alamos Non-Degree 296 - 296 -
Taos Undergraduate 212 442 654 67.6%
Taos Non-Degree 760 2 762 0.3%
Valencia Undergraduate 601 851 1,452 58.6%
Valencia Non-Degree 528 8 536 1.5%
Overall Undergraduate 15,022 8,042 23,064 34.9%
Overall Graduate/Professional 5,663 48 5,711 0.8%
Overall Non-Degree 3,936 21 3,957 0.5%
Total 24,621 8,111 32,732 24.8%
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Report for Students Receiving Merit Awards
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate 7,842 10,407 18,249 57.0%
Main Graduate/Professional 3,153 2,610 5,763 45.3%
Main Non-Degree 1,690 47 1,737 2.7%
Gallup Undergraduate 1,503 523 2,026 25.8%
Gallup Non-Degree 658 4 662 0.6%
Los Alamos Undergraduate 304 110 414 26.6%
Los Alamos Non-Degree 197 37 234 15.8%
Taos Undergraduate 405 156 561 27.8%
Taos Non-Degree 406 227 633 35.9%
Valencia Undergraduate 1,101 327 1,428 22.9%
Valencia Non-Degree 291 88 379 23.2%
Overall Undergraduate 11,155 11,523 22,678 50.8%
Overall Graduate/Professional 3,153 2,610 5,763 45.3%
Overall Non-Degree 3,242 403 3,645 11.1%
Total 17,550 14,536 32,086 45.3%
Report for Students Receiving Merit Awards
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate 7,751 10,643 18,394 57.9%
Main Graduate/Professional 3,206 2,505 5,711 43.9%
Main Non-Degree 1,675 40 1,715 2.3%
Gallup Undergraduate 1,747 442 2,189 20.2%
Gallup Non-Degree 646 2 648 0.3%
Los Alamos Undergraduate 271 104 375 27.7%
Los Alamos Non-Degree 283 13 296 4.4%
Taos Undergraduate 506 148 654 22.6%
Taos Non-Degree 757 5 762 0.7%
Valencia Undergraduate 1,140 312 1,452 21.5%
Valencia Non-Degree 499 37 536 6.9%
Overall Undergraduate 11,415 11,649 23,064 50.5%
Overall Graduate/Professional 3,206 2,505 5,711 43.9%
Overall Non-Degree 3,860 97 3,957 2.5%
Total 18,481 14,251 32,732 43.5%
Source: Office of Institutional Research
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3. financial assistance for stUdents
c. tUition discoUnt rate for all caMpUses
Tuition Discount Rates
Fall 2007 Without Aid With Aid Total % With Aid
Main Undergraduate $31,535,327 $14,680,841 18,249 46.6%
Main Graduate/Professional $14,366,367 $3,445,602 5,763 24.0%
Main Non-Degree $1,420,329 $27,599 1,737 1.9%
Gallup Undergraduate $1,004,605 $161,066 2,026 16.0%
Gallup Non-Degree $224,539 $780 662 0.3%
Los Alamos Undergraduate $150,306 $50,199 414 33.4%
Los Alamos Non-Degree $44,317 $8,088 234 18.3%
Taos Undergraduate $265,109 $69,806 561 26.3%
Taos Non-Degree $164,878 $70,894 633 43.0%
Valencia Undergraduate $685,995 $184,961 1,428 27.0%
Valencia Non-Degree $60,907 $14,073 379 23.1%
Overall Undergraduate $33,641,342 $15,146,873 22,678 45.0%
Overall Graduate/Professional $14,366,367 $3,445,602 5,763 24.0%
Overall Non-Degree $1,914,970 $121,434 3,645 6.3%
Total $49,922,679 $18,713,909 32,086 37.5%
Tuition Discount Rates
Fall 2008 Without Aid With Aid Total % With Aid
Main Undergraduate $33,546,990 $15,788,805 18,394 47.1%
Main Graduate/Professional $15,500,044 $3,561,709 5,711 23.0%
Main Non-Degree $1,485,759 $24,702 1,715 1.7%
Gallup Undergraduate $1,098,399 $121,301 2,189 11.0%
Gallup Non-Degree $215,426 $689 648 0.3%
Los Alamos Undergraduate $148,479 $42,375 375 28.5%
Los Alamos Non-Degree $54,702 $3,071 296 5.6%
Taos Undergraduate $331,449 $78,037 654 23.5%
Taos Non-Degree $205,680 $2,753 762 1.3%
Valencia Undergraduate $729,423 $151,947 1,452 20.8%
Valencia Non-Degree $92,945 $5,956 536 6.4%
Overall Undergraduate $35,854,740 $16,182,465 23,064 45.1%
Overall Graduate/Professional $15,500,044 $3,561,709 5,711 23.0%
Overall Non-Degree $2,054,512 $37,171 3,957 1.8%
Total $53,409,296 $19,781,345 32,732 37.0%
Source: Office of Institutional Research
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First-Time Freshmen Entering and Returning
Race/Ethnicity 
and Sex
Entering 
Fall 2006
Returning 
Fall 2007
%  
Enrolled  
Fall 2007
Entering 
2007
Returning 
Fall 2008
% 
Enrolled 
Fall 2008
African 
American
107 80 74.8% 93 70 75.3%
American Indian 160 106 66.3% 167 115 68.9%
Asian 133 113 85.0% 122 103 84.4%
Hispanic 1,082 831 76.8% 1,072 810 75.6%
White/Other 1,360 1046 76.9% 1,285 1016 79.1%
Nonresident 
Alien
20 16 80.0% 24 19 79.2%
Unknown 97 75 77.3% 92 75 81.5%
Men 1,339 1008 75.3% 1,216 917 75.4%
Women 1,620 1259 77.7% 1,639 1292 78.8%
Overall 2,959 2267 76.6% 2,855 2207 77.3%
Graduate/Professional Degrees Awarded 2007-2008 by Ethnicity
Ethnicity Master’s Graduate 
Certificate
Education 
Specialist
Doctoral/ 
Research
Doctoral/ 
Professional
Total
African 
American/
Black
20 - - 3 8 31
American 
Indian
46 - - 1 19 66
Asian/Pacific 
Islander
85 2 - 29 22 138
Hispanic 240 4 2 29 81 356
No Response 75 - - 6 16 97
White, non-
Hispanic
642 11 6 98 123 880
Total 1108 17 8 166 269 1568
4. stUdent retention and prograM prodUctivity
a. retention of first-tiMe, fUll-tiMe freshMan to second year
4. stUdent retention and prograM prodUctivity
b. gradUate and professional degrees awarded for all gradUate Units
Source: Office of Institutional Research, 2008 Performance Effectiveness Report, p. 24 (http://www.
unm.edu/%7Ecup/PEP%202008%20final.pdf)
Source: Office of Insitutional Research
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Main Campus Degrees Granted
2006-2007
Program Category Certificate Associate 
Degree
Bachelor's 
Degree
Master's 
Degree
Education 
Specialist
Graduate 
Certificate
Doctoral 
Degree
First-
Professional 
Degree
Architecture-
related
- - 38 44 - 2 - -
Business / Public 
Administration
- - 462 240 - 3 - -
Education 361 322 16 39
Engineering / Tech 
/ Computer Science
- - 183 109 - 3 30 -
Health Professions 
(w/o Nursing)
6 10 99 81 - - 15 178
Home Economics - - 52 15 - - - -
Humanities / 
Social Science
- - 1,283 200 - - 49 -
Law / Protective 
Services
- - 112 - - - - 114
Nursing - - 156 50 - 3 2 -
Science and Math - - 269 52 - - 50 -
2007-2008
Architecture-
related
- - 30 50 - 7 - -
Business / Public 
Administration
- - 453 222 - 2 - -
Education - - 372 314 8 - 40 -
Engineering / Tech 
/ Computer Science
- - 175 123 - 4 30 -
Health Professions 
(w/o Nursing)
5 9 121 77 - - 17 159
Home Economics - - 47 6 - - 5 -
Humanities / So-
cial Science
- - 1,296 202 - - 41 -
Law / Protective 
Services
- - 84 - - - - 110
Nursing - - 207 52 - 4 2 -
Science and Math - - 265 62 - - 31 -
4. stUdent retention and prograM prodUctivity
c. degrees earned by discipline and level for all caMpUses
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Gallup Degrees Granted
2006-2007
Program Category Certificate Associate Degree
Business / Public Administration 1 15
Education 5 36
Engineering / Tech / Computer Science 9 22
Health Professions (w/o Nursing) 33 2
Home Economics 3 4
Humanities / Social Science 1 44
Law / Protective Services - 7
Nursing 2 30
2007-2008
Business / Public Administration 11 19
Education 1 26
Engineering / Tech / Computer Science 12 20
Health Professions (w/o Nursing) 18 4
Home Economics 7 -
Humanities / Social Science - 41
Law / Protective Services - 4
Nursing - 43
Los Alamos Degrees Granted
2006-2007
Program Category Certificate Associate Degree
Business / Public Administration - 9
Education 1 2
Engineering / Tech / Computer Science 4 9
Humanities / Social Science 1 25
2007-2008
Business / Public Administration - 14
Education - 1
Engineering / Tech / Computer Science 3 11
Humanities / Social Science - 13
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Taos Degrees Granted
2006-2007
Program Category Certificate Associate Degree
Business / Public Administration - 3
Education 1 10
Engineering / Tech / Computer Science 4 -
Health Professions (w/o Nursing) 2 -
Humanities / Social Science 3 18
Law / Protective Services - 3
Science and Math - 2
Social Work 1 1
2007-2008
Business / Public Administration - 5
Education 1 4
Engineering / Tech / Computer Science 4 -
Health Professions (w/o Nursing) 3 -
Home Economics 4 -
Humanities / Social Science 2 8
Law / Protective Services - 2
Science and Math - 4
Social Work 1 -
Valencia Degrees Granted
2006-2007
Program Category Certificate Associate Degree
Business / Public Administration 2 15
Education 3 29
Engineering / Tech / Computer Science 3 9
Humanities / Social Science - 32
Law / Protective Services - 4
Science and Math - 6
Social Work - 1
2007-2008
Business / Public Administration 4 22
Education 1 30
Engineering / Tech / Computer Science 5 9
Health Professions (w/o Nursing) 1 -
Humanities / Social Science 1 43
Law / Protective Services - 3
Science and Math - 8
Source: UNM Fact Book (http://www.unm.edu/~oir/factbook/webpage.htm) 264 UNIVERSITY OF NEW MEXICO  SELF-STUDY
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4. stUdent retention and prograM prodUctivity
d. licensUre exaM passage rates
New Mexico Teacher Assessment: School Counselor Competency
Exam taken by Graduate/Professional Students
Counseling, College of Education
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2007-2008 (new test) 29 89.7% 6 100.0%
New Mexico Teacher Assessment: Early Childhood Education Teacher Competency
Exam taken by Undergraduate Students
Early Childhood Education, College of EducationExam Date Total Number of Exam Takers Total % Passed UNM # Exam Takers UNM % Passed2006-2007 119 69.7% 20 90.0%2007-2008 132 55.3% 27 55.6%
New Mexico Teacher Assessment: School Administration Competency
Exam taken by Graduate/Professional Students
Administration. College of Education
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2007-2008 (new test) 151 95.4% 24 91.7%
New Mexico Teacher Assessment: Elementary Teacher Competency
Exam taken by both Undergraduate and Graduate/Professional Students*
Elementary Education, College of Education
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2006-2007  996 84.0% 250 88.4%2007-2008  1,060 87.2% 296 91.2%*Note: Passage rate data provided to UNM for this exam was not broken out by undergraduate and graduate/professional student levels.
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New Mexico Teacher Assessment: Secondary Education Teacher Competency
Exam taken by both Undergraduate and Graduate/Professional Students*
Secondary Education, College of Education
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2006-2007  687 83.6%  142 88.1%2007-2008  1,575 82.4%  132 88.6%*Note: Passage rate data provided to UNM for this exam was not broken out by undergraduate and graduate/professional student levels.
New Mexico Teacher Assessment: Special Education Competency
Exam taken by both Undergraduate and Graduate/Professional Students*
Special Education, College of Education
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2007-2008 (new test) 153 93.5% 12 83.3%*Note: Passage rate data provided to UNM for this exam was not broken out by undergraduate and graduate/professional student levels.
Fundamentals of Engineering
Exam taken by Undergraduate Students
School of Engineering (Primarily Civil Engineering)
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % PassedApril 2006 6843 72% 14 71October 2006 3771 41% 9 44April 2007 9984 78% 16 63October 2007 6029 73% 14 57
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National Dental Hygiene Exam and Western Regional Clinical Exam
Exam taken by Undergraduate Students
Dental Hygiene, School of Medicine
First Time Exam Takers
Exam Date UNM # Exam Takers UNM % PassedApril 2006 National exam 24 100%April 2007 National Exam 24 100%June 2006 clinical exam 24 100%June 2007 clinical exam 24 96%April 2008 National Exam 24 100%June 2008 clinical exam 24 100%
Repeat Exam Takers
Exam Date UNM # Exam Takers UNM % PassedSeptember 2007 Clinical Exam 1 100%September 2008 Clinical Exam - -
New Mexico Board of Bar Examiners
Exam taken by Graduate/Professional Students
School of Law
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % PassedJuly 24-25, '07 220 83% 84 89%Feb. 27-28, '07 120 83% 14 79%July 29-30, '08 211 91% 72 94%Feb. 26-27, '08 122 92% 16 81%
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % PassedJuly 24-25, '07 21 29% 5 20%Feb. 27-28, '07 21 48% 6 50%July 29-30, '08 23 39% 9 56%Feb. 26-27, '08 40 58% 12 33%
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The American Board of Radiology: Physics - PGY2, Written - PGY4/5, Oral - PGY5
Exam taken by Graduate/Professional Students
Diagnostic Radiology, School of Medicine
Exam Date UNM # Exam Takers UNM % Passed11/21/2006 PHY 6 100%11/21/2006 CLINICAL 7 100%12/26/06 ORAL 4 100%10/26/2007 PHY 5 100%10/26/2007 CLINICAL 4 100%07/06/07 ORAL 5 100%11/14/2008 PHY 5 100%11/14/2008 CLINICAL 7 100%11/14/2008 ORAL 5 100%
American Board of Surgery Qualifying and Certification Exam
Exam taken by Graduate/Professional Students
General Surgery, School of Medicine
Exam Date UNM # Exam Takers UNM % Passed2001-2005 Qualifying Exam 19 84.0%
2001-2005 Certification Exam 17 88.0%
United States Medical Licensing Examination Step 1
Exam taken by Graduate/Professional Students
MD, School of Medicine
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/1/2006 - 12/31/2006 18,076 93% 72 86%1/1/2007 - 12/31/2007 18,439 97% 72 97%
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/1/2006 - 12/31/2006 581 72% 8 88%1/1/2007 - 12/31/2007 545 75% 2 100%
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United States Medical Licensing Examination Step 2 Clinical Skills
Exam taken by Graduate/Professional Students
MD, School of Medicine
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed7/1/2005 - 6/30/2006 16636 98 87 997/1/2006 - 6/30/2007 16797 97 77 997/1/2007- 6/30/2008 16761 97 75 97
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed7/1/2005 - 6/30/2006 157 98% - -7/1/2006 - 6/30/2007 323 95% 1 1007/1/2007- 6/30/2008 340 96% 2 100
United States Medical Licensing Examination Step 2 Clinical Knowledge
Exam taken by Graduate/Professional Students
MD, School of Medicine
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed7/1/2005 - 6/30/2006 16929 94% 78 94%7/1/2006 - 6/30/2007 17058 95% 74 95%7/1/2007 - 6/30/2008 17171 96% 77 95%
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed7/1/2005 - 6/30/2006 686 85% 3 67%7/1/2006 - 6/30/2007 553 87% 3 100%7/1/2007-6/30/2008 542 87% 2 100%
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American Board of Obstetrics and Gynecology Oral Board Exam
Exam taken by Graduate/Professional Students
Obstetrics and Gynecology, School of Medicine
First Time Exam Takers
Exam Date UNM # Exam Takers UNM % Passed1/13/06 4 100%11/10/06 2 50%12/8/06 2 50%1/9/07 1 100%
Repeat Exam Takers
Exam Date UNM # Exam Takers UNM % Passed1/13/06 1 100%1/9/07 1 100%
Step III USLME Exam or COMLEX Step III
Exam taken by Graduate/Professional Students
Pediatrics, School of Medicine
First Time Exam Takers
Exam Date UNM # Exam Takers UNM % Passed2007 28 93%2008 12 100%
Repeat Exam Takers
Exam Date UNM # Exam Takers UNM % Passed2007 2 100%2008 - -
American Board of Obstetrics and Gynecology Written Exam
Exam taken by Graduate/Professional Students
Obstetrics and Gynecology, School of Medicine
Exam Date UNM # Exam Takers UNM % Passed6/26/06 6 100%6/25/07 6 83.33%
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The Nuclear Medicine Technology Certification Board, Inc
Exam taken by Undergraduate Students
Nuclear Medicine, School of Medicine
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed2006 1,590 86.7% 7 87.9%2007 1,694 86.7% 5 86.6%2008 N/A N/A 5 100.0%
NCLEX-RN®
Exam taken by Undergraduate Students
College of Nursing
Exam Date UNM # Exam Takers UNM % Passed1/06 to 12/06 116 93.97%1/07 to 12/07 133 89.26%
American Midwifery Certification Board Exam
Exam taken by Graduate/Professional Students
Nurse Midwifery, College of Nursing
Exam Date UNM # Exam Takers UNM % Passed2006 7 86.0%2007 6 100.0%
National Physical Therapy Exam
Exam taken by Graduate/Professional Students
Physical Therapy, School of Medicine
First Time Exam Takers
Exam Date Total % Passed UNM # Exam Takers UNM % Passed2006 86.3% 22 86.4%2007 87.9% 21 85.7%2008 88.1% 10 100.0%
Repeat Exam Takers
Exam Date Total % Passed UNM # Exam Takers UNM % Passed2006 56.7% 4 50.0%2007 7.0% 3 66.7%2007 69.3% N/A N/A
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American Nurses Credentialing Center ACNP Certification Exam
Exam taken by Graduate/Professional Students
College of Nursing
Exam Date UNM # Exam Takers UNM % Passed2006 9 89.0%2007 N/A N/A
North American Pharmacist Licensing Examination (NAPLEX)
Exam taken by Graduate/Professional Students
College of Pharmacy
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/06 - 12/06 9,034 92.46% 61 82.24%1/07 - 12/07 9,848 95.32% 84 88.09%
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/06 - 12/06 3,338 65.33% 17 88%1/07 - 12/07 2,923 67.16% 15 73%
American Nurse Credentialing Center FNP Certification Exam
Exam taken by Graduate/Professional Students
College of Nursing
Exam Date UNM # Exam Takers UNM % Passed2006 11 100.0%2007 N/A N/A
Multistate Pharmacy Jurisprudence Examination (MPJE)
Exam taken by Graduate/Professional Students
College of Pharmacy
First Time Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/06 - 12/06 15,217 89.39% 134 85.82%1/07 - 12/07 16,343 91.31% 152 86.84%
Repeat Exam Takers
Exam Date Total Number of 
Exam Takers
Total % Passed UNM # Exam Takers UNM % Passed1/06 - 12/06 1,951 73.24% 41 48.78%1/07 - 12/07 1,727 80.66% 29 62.07%N/A - not available 272 UNIVERSITY OF NEW MEXICO  SELF-STUDY
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5. facUlty deMography
a. fUll-tiMe and part-tiMe facUlty by highest degree earned for all caMpUses
Faculty by Highest Degree Earned
Total UNM (Fall 2007)*
                                                     
Highest Degree Earned
Tenure / Tenure-Track Faculty Non-
Tenure-
Track 
Faculty
Temporary 
FacultyTotal T/T-Track 
Faculty
Asst.2
Prof.
Assoc.
Prof.
Prof.
Main Campus, not SOM1
Doctorate 656 166 209 281 159 246
Prof. Doctorate Degree 48 6 12 30 22 34
Other Terminal 
Degree**
34 5 18 11 6 36
Master's Degree 84 31 33 20 84 259
Other (includes Not 
Reported)
8 3 1 4 22 214
Total 830 211 273 346 293 789
School of Medicine
Doctorate 77 18 22 37 99 55
Prof. Doctorate Degree 141 11 32 98 370 41
Other Terminal 
Degree**
- - - - - -
Master's Degree 7 4 1 2 27 5
Other 8 3 3 2 39 20
Total 233 36 58 139 535 121
Gallup2
Doctorate 11 1 6 4 4 1
Prof. Doctorate Degree 1 - 1 - - 5
Other Terminal 
Degree**
3 2 - 1 - 3
Master's Degree 17 9 7 1 11 41
Other 4 4 - - 21 39
Total 36 16 14 6 36 89
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Faculty by Highest Degree Earned (Continued)
Total UNM (Fall 2007)*
                                                     
Highest Degree Earned
Tenure / Tenure-Track Faculty Non-
Tenure-
Track 
Faculty
Temporary 
FacultyTotal T/T-Track 
Faculty
Asst.2
Prof.
Assoc.
Prof.
Prof.
Los Alamos
Doctorate 1 - - 1 5 30
Prof. Doctorate Degree - - - - - 2
Other Terminal 
Degree**
- - - - - 3
Master's Degree - - - - 6 37
Other (includes Not 
Reported)
- - - - 2 31
Total 1 0 0 1 13 103
Taos
Doctorate 1 - 1 - - 12
Prof. Doctorate Degree - - - - -
Other Terminal 
Degree**
2 1 1 - 1 10
Master's Degree 5 1 4 - - 41
Other 1 1 - - - 42
Total 9 3 6 - 1 105
Valencia
Doctorate 13 3 4 6 2 10
Prof. Doctorate Degree - - - - - 1
Other Terminal 
Degree**
- - - - 2 -
Master's Degree 4 3 1 - 6 37
Other - - - - 6 31
Total 17 6 5 6 16 79
* As of October 31 of each year.  Note:  At the time of the printing of the self-study, UNM was in the first year of transition to a new Human Resource database as part of the overall implementation of a new ERP system (Banner).  Due to this transi-
tion, official numbers for faculty, staff, and student employees for Fall 2008 were not yet available.  Fall 2008 numbers will be provided to the team and published in the 2008 – 2009 UNM Fact Book (http://www.unm.edu/~oir/factbook/webpage.htm) when available.** Other Terminal Degrees include degrees such as the Master’s of Fine Arts (MFA).  1 Faculty reported at Main includes Extended University and Continuing Education as well as Nursing and Pharmacy. 2 Includes ABD faculty hired for the T/TT on Main Campus, and T/TT faculty at Gallup with the job title of Technical Instructor.
Source: Office of Institutional Research 
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Non-Tenure-Track Faculty Demographics (Fall 2003 to 2007)*
2003 2004 2005 2006 2007
Total Non-Tenure-Track Faculty 731 779 801 829 894
Females 348 372 392 410 448
Males 383 407 409 419 446
African American/Black 16 14 18 21 17
American Indian 21 17 22 20 23
Asian/Pacific Islander 44 46 53 59 68
Hispanic 74 91 77 80 87
White, non-Hispanic 562 600 620 632 675
No Response 14 11 11 17 24
5. facUlty deMography
b. fUll-tiMe and part-tiMe facUlty by rank, gender, and race/ethnicity for all caMpUses (coMbined)
All UNM Faculty (Fall 2003 to 2007)*
2003 2004 2005 2006 2007
     Professor 495 499 496 487 498
     Assoc. Professor 352 353 368 359 356
     Asst. Professor 287 266 253 254 260
     Instructor1 14 15 12 14 12
Non-Tenure-Track Faculty 731 779 801 829 894
Temporary Faculty2 1,197 1,232 1,253 1,278 1,286
Total Faculty 3,076 3,144 3,183 3,221 3,3061 Includes ABD faculty hired for the T/TT.          2 Includes post-doctoral fellows.  
Tenure/Tenure-Track Faculty Demographics (Fall 2003 to 2007)*
2003 2004 2005 2006 2007
Total Tenure/Tenure-Track Faculty 1,148 1,133 1,129 1,114 1,126
Females 437 437 440 449 473
Males 711 696 689 665 653
African American/Black 10 9 13 12 17
American Indian 25 26 30 29 26
Asian/Pacific Islander 71 74 76 79 84
Hispanic 111 109 116 119 126
White, non-Hispanic 922 907 882 860 856
No Response 9 8 12 15 17
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Temporary Faculty2 Demographics (Fall 2003 to 2007)*
2003 2004 2005 2006 2007
Total Temporary Faculty2 1,197 1,232 1,253 1,278 1,286
Females 583 634 667 683 673
Males 614 598 586 595 613
African American/Black 18 19 23 19 18
American Indian 34 31 44 38 42
Asian/Pacific Islander 56 63 66 73 75
Hispanic 161 163 171 192 188
White, non-Hispanic 899 931 921 920 891
No Response 29 25 28 36 72
*As of October 31 of each year.  Note:  At the time of the printing of the self-study, UNM was in the first year of transition to a new Human Resource database as part of the overall implementation of a new ERP system (Banner).  Due to this 
transition, official numbers for faculty, staff, and student employees for Fall 2008 were not yet available.  Fall 2008 numbers will be provided to the team and published in the 2008 – 2009 UNM Fact Book (http://www.unm.edu/~oir/factbook/webpage.htm) when available.  2 Includes post-doctoral fellows. 
Source: Office of Institutional Research
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5. facUlty deMography
c. facUlty by college/school
Faculty by College 
Main Campus and SOM (Fall 2007)*
                     Tenure / Tenure-Track Faculty Non-Tenure-
Track 
Faculty
Temporary 
FacultyCollege1 Total 
T/T-Track 
Faculty
Asst.2 Prof. Assoc. Prof. Prof.
Units Reporting to the Provost
Anderson Schools of 
Mgmt.
42 10 17 15 10 46
Architecture & Planning 23 4 11 8 7 30
Arts & Sciences 375 89 106 180 118 216
Education 98 32 48 18 32 77
Engineering 93 27 22 44 36 37
Fine Arts 70 20 22 28 20 82
Law 38 6 4 28 10 4
Public Administration 5  - 1 4 2 1
University College 6 2 4  - 8 21
General Library 27 4 16 7 4 7
Research Centers -  -  -  -  - 24
Extended University -  -  -  -  - 33
Continuing Education -  -  - -  - 172
Units Reporting to the Executive Vice President for the Health Sciences Center
Nursing 17 5 6 6 28 21
Pharmacy 31 7 16 8 18 18
SOM - Basic Medical 46 7 16 23 13 32
SOM - Clinical 187 29 42 116 522 89
* As of October 31 of each year. Note:  At the time of the printing of the self-study, UNM was in the first year of transition to a new Human Resource database as part of the overall implementation of a new ERP system (Banner).  Due to this 
transition, official numbers for faculty, staff, and student employees for Fall 2008 were not yet available.  Fall 2008 numbers will be provided to the team and published in the 2008 – 2009 UNM Fact Book (http://www.unm.edu/~oir/factbook/webpage.htm) when available.     1 Faculty are assigned to colleges based on their tenure department, which may not correspond to their primary assignment department.  For example, this will often be the case for faculty administrators.   2 Includes ABD faculty hired for the T/TT.    
Source: Office of Institutional Research     
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6. availability of instrUctional resoUrces and inforMation technology
        Information Technology Services
CIO : Computing Services : Communications Network Services : Information AssuranceInformation Technology Services is responsible for the University of New Mexico’s enterprise computer and networking systems architecture, operations and security used by students, staff and faculty.             
• ITS supports, secures, monitors and manages the UNM voice and data networks, computer and storage resources.           
• ITS manages computing environments such as WebCT, Portal, computer pods, software for departmental purchase, hardware maintenance, surveying, course evaluation and test scoring.           
• ITS supports Banner applications such as Student Admissions, Registration, Financial Aid, Human Resources, Payroll, and Finance, as well as Hyperion reporting, Degree Audit and other Banner-related applications.           
• ITS enables UNM NetID authenticated access to the systems above, as well as email, Calendar, Web services and Internet.           
Mission: The mission of ITS is to provide leadership for the effective use of information technologies to achieve the University of New Mexico’s vision and mission in education, research, and public service, and to support the effective management and administration of those functions.         ITS Web Sites:cio.unm.eduits.unm.edufastinfo.unm.edumy.unm.edu
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Fiscal Year 2008 Overview
% Change 
from FY 
2007Campus Computing Facilities 5% Seven Pods and 11 classrooms with 503 Windows & Mac computers available for student use.Client Assists 12% FastInfo (web service): 432,237; Walk-in, telephone contacts: 112,731.NetIDs 0.2% 69,948 computer / email accounts for individuals and groups - slight increase over 2007.Servers 19% 398 server-class units now support addt'l Banner functions, email, web and calendar processing.Email -8% Email is up 119% over 5 years, but is down as more spam is filtered, chat and voice are increasing.National Network Bandwidth Usage 30% Traffic increased overall on Internet 1, Internet 2 and National Lambda Rail national networks to 921 Mbps (Megabits per second) to/from UNM.UNM Web Hits 15% 1.4 Million avg daily hits to unm.edu sites as more info. and services are delivered via the Web.Disk Space 22% Increased total disk space from 78 to 93 terabytes for Banner, email, WebCT and academic use. Software Sales - ~21 site-license/volume contracts for Microsoft, Adobe, SAS and other products sold to depts. only at ~65% savings over Bookstore pricing, 84% average savings over suggested retail.Admin Business Functions 7% 49 functions supported across Finance, Student, Financial Aid, Payroll, Budget and other applications.Scanning 3% Surveys and questionaire scanning is declining due to online tools, but test scores scanning rose 10%Voice Network 2% 20,394 phone lines, with Pearl Hall, Centennial Hall and expansion of Voice over IP.ITS Staff -16% 204 after completion of Project LINK, down from 243Equipment Recycle - 65 ITS Apple & Windows computers and printers were recycled for use in UNM Departments.
Source: 2008 Annual Report, Office of the Chief Information Officer (CIO)
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7. financial data
a. actUal Unrestricted revenUes for UnM
Financial Data - 2007-08
Actual Unrestricted Revenues  FY 2007  FY2008 Tuition and Fees  113,531,268  120,168,141 State/Local Appropriations  295,424,572  346,088,944 Denominational Income  -  - Investment and Annuity Income  17,373,308  11,815,145 Contributions  19,838,091  26,250,297 Auxiliary  57,395,602  59,158,692 Other  267,001,174  268,738,217 Total  770,564,015  832,219,436 
7. financial data
b. actUal Unrestricted expenses for UnM
Financial Data - 2007-08
Actual Unrestricted Expenses  FY 2007  FY2008 Instructional/Departmental/Library  440,610,791  494,941,347 Student Services  21,652,478  24,311,873 Operation and Maintenance of Plant  35,776,718  35,253,601 Administration  49,062,371  54,628,485 Fundraising  8,278,249  8,741,438 Auxiliary  56,780,903  58,169,409 Other  133,375,016  121,240,903 Total  745,536,526  797,287,056 
7. financial data
c. if, in either of the past two coMpleted fiscal years, the total in 7b exceeded the total in 7a above, 
how did the institUtion cover its shortfall?
Not Applicable
 280 UNIVERSITY OF NEW MEXICO  SELF-STUDY
INSTITUTIONAL SNAPSHOT
University of new Mexico
federal coMpliance prograM

  UNIVERSITY OF NEW MEXICO  SELF-STUDY  281
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The University of New Mexico’s policies and practices are in accord with 
the Federal Compliance Program of the Higher Learning Commission as 
discussed in the following text.
CrediTs, prograM lengTH, and TUiTion (poliCy i.C.9) Credits at UNM are offered on a semester basis.  The credit value of a course is determined through a formal curriculum process,1  governed by the Faculty through the Faculty Senate Curricula Committee,2  Faculty Senate Undergraduate Committee,3  and Faculty Senate Graduate Committee.4   To earn one credit, a class must meet one class hour (which is 50 minutes) per week throughout the 16-week semester.   Program length is determined through the same curriculum process which involves extensive review by the cognizant department, college, Facul-
ty Senate Committees, Provost’s Office, and Board of Regents.   For example, 
a normal baccalaureate program, which requires major and minor fields of study, must have no fewer than 128 semester hours.  Each academic school, college, and branch program has individual requirements of their course curricula which can be found in the catalogs for each campus.   Tuition at UNM is set by the Board of Regents.5   Tuition is divided into two distinct categories – resident and nonresident.  In addition, tuition 
within these broad definitions is further divided into subsets, for example, general undergraduate, general graduate, law, medicine, and PharmD.  Tu-ition rates in the individual subsets are determined by the recommendation of academic units and branch campuses, and authorization of the Board of Regents and the New Mexico Higher Education Department.  Tuition rates 
are modified annually through actions of the Board of Regents.   For the Albuquerque campus, mandatory fees include a Facility Fee 
used to cover annual debt service costs for financing academic and student services buildings; a Student Activity Fee used to cover all or partial costs of several major student service activities such as Student Health, Student Union operations, Athletics, Center for Academic Support (CAPS), Child Care Center, etc.; and a Student Government Fee, which supports the undergradu-ate and graduate and professional student government organizations.  Tu-ition and Fees for the main campus (Albuquerque) can be found on the UNM Bursar’s website at http://www.unm.edu/~bursar/tuitionrates.html.   Current tuition and fee rates for each of the Branch Campuses can be found at:  UNM-Gallup: http://www.gallup.unm.edu/currentstudents/financialaid/
1. http://www.unm.edu/~unmreg/
curriculum.htm
2. UNM Faculty Handbook, Policy A61.7 
Curricula Committee, http://www.unm.
edu/~handbook/A61.7.html.  Also see 
http://facgov.unm.edu/committee.
cfm?comm=14 for more information.
3. http://www.unm.edu/~unmreg/
curriculum.htm.  Also see http://facgov.
unm.edu/committee.cfm?comm=26 for 
more information. 
4. http://www.unm.edu/~handbook/
A61.11.html.  Also see http://facgov.unm.
edu/committee.cfm?comm=18 for more 
information. 
5. RPM, 4.7 - Tuition and Fees, http://www.
unm.edu/~brpm/r47.htm
FEDERAL COMPLIANCE
 UNM-Los Alamos: http://www.la.unm.edu/SSC/tuition.html UNM-Taos: http://taos.unm.edu/gettingstarted/tuition.html UNM-Valencia: http://www.unm.edu/~unmvc/Cashiers/tuition.htm In addition to publication on noted web pages, tuition and fee rates for all campuses are published in the campus catalogues and schedule of classes.  
insTiTUTional CoMplianCe wiTH THe HigHer edUCaTion reaUTHoriza-
Tion aCT (poliCy i.a.5) Title IV Program Responsibilities:  The U.S. Department of Educa-
tion National Student Loan Data System official loan record detail report6  lists UNM’s actual default rate for all federal loans as 3.0% (for the 2006 co-
hort year).  As specified in UNM’s most current Fiscal Operations Report and 
Applicant to Participate Report (FISAP),7  UNM’s current cohort default rate for the Perkins Loan Program is 5.83%.  Because of a history of low default rates, UNM has not been requested to provide any default reduction plans.  Supporting materials regarding UNM’s default rates and compliance with the Higher Education Reauthorization Act are available for review as part of the resource materials.   Safety and Security:  The University of New Mexico’s Police Depart-
ment and Security Offices on all campuses fully comply with the require-
ments established by federal statute codified in 20 U.S.C. § 1092(f) and also referred to as the Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act or Clery Act.  Annual safety and security re-ports are provided by each UNM campus.  In addition, each campus provides information on crime prevention programs, crime reporting, and appropri-ate campus crime-related policies and procedures.  Copies of these reports and information are provided in hard copy and on each campuses website as noted: UNM-Albuquerque: http://police.unm.edu/safetyandsecurity.html UNM-Gallup: http://www.gallup.unm.edu/aboutus/services/police/
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6. U.S. Department of Education National 
Student Loan Data System 2006 Official Loan 
Record Detail, 2669 (rate calculation date 
08/02/2008).
7. Fiscal Operations Report and Application 
to Participate (FISAP) Report:  Award 
Year July 1, 2007 through June 20, 2008; 
Application:  Award Year July 1, 2009 through 
June 30, 2010.
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 UNM-Los Alamos: http://www.la.unm.edu/pdfs/UNMLA%20Crime%20Stats%20&%20Policy1.pdf UNM-Taos:  http://taos.unm.edu/departments/physical_plant/security_report/SecurityReport.htm  UNM-Valencia: http://www.unm.edu/~unmvc/Security/Security.htm Publication of Completion/Graduation Rates:  UNM publishes its completion and graduation rates annually through the UNM FactBook and through other reports.  This information is accessible in hard copy or on the 
Office of Institutional Research website at (http://www.unm.edu/~oir/factbook/webpage.htm).
Federal ComplianCe Visits to oFF-Campus loCations (poliCy 1.C.2) UNM has reported all off-campus sites and campuses to the HLC in compliance with the HLC’s annual reporting request.  At the time of the last site visit by the HLC in 1999, UNM-Taos was in the process of seeking 
“Branch Campus” status and was classified as an Educational Center.  How-ever, UNM-Taos was included in the 1999 self-study and site visit process.  
UNM-Taos received official branch campus status in 2003.  
institution’s adVertising and reCruitment materials (poliCy iV.B.2)
 It is UNM’s policy to list either the URL or address information when 
referring to the HLC.  UNM does refer to its affiliation with the Higher Learn-ing Commission in several publications (such as the UNM Catalog and UNM 
Factbook) and through the University’s website.  However, UNM does not 
heavily publicize the affiliation in advertising materials, recruiting bro-chures, or on institutional letterhead.  
proFessional aCCreditation (poliCy iii.a.1)Many UNM programs hold accreditations through specialized accrediting agencies.  A complete list of accredited programs can be found in the UNM 
Factbook.8   The program accreditation materials will be available for review in the resource room.  
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8. 2008-2009 UNM Fact Book, pp. 51-54.
FEDERAL COMPLIANCE
reqUireMenTs of insTiTUTions Holding dUal insTiTUTional aCCredi-
TaTion (poliCy iii.a.3) The University of New Mexico holds its institutional accreditation through the Higher Learning Commission of the North Central Association only.
insTiTUTional reCords of sTUdenT CoMplainTs (poliCy iv.b.4) UNM outlines processes for student grievance procedures in the stu-dent handbook, The Pathfinder.  UNM encourages complaints and disputes to be resolved at the lowest level.  UNM will provide a report regarding student complaints as part of the resource materials during the visit.
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glossary  A&P  School of Architecture and PlanningA&S  College of Arts and SciencesAASS  African American Student ServicesABQG  Albuquerque GigaPopAF&T  Academic Freedom and Tenure CommitteeAGA  Accountability in Government ActAILC  American Indian Law CenterAISS  American Indian Student ServicesAPR  Academic Program ReviewAPS  Albuquerque Public SchoolsASM  Anderson Schools of ManagementASUNM Associated Students of UNM (undergraduate student  body)AVP  Associate Vice PresidentAY  Academic YearBEAMS  Building Engagement and Attainment for Minoriity StudentsBR&R  Building Renewal and Replacement FundingCAPS  Center for Academic Program SupportCARC  College Assessment Review CommitteeCCSSE  Community College Survey of Student EngagementCEOP  College Enrichment and Outreach ProgramsCEP  College Enrichment ProgramCES  Community Engaged ScholarshipCFA  College of Fine ArtsCHPC  Center for High Performance ComputingCLA  Collegiate Learning AssessmentCLASS  Change for Learning and Academic SuccessCNAH  Center for Native American HealthCNM  Central New Mexico Community CollegeCOE  College of EducationCOEAS  COE Assessment System
COI  Conflicts of InterestCON  College of NursingCOP  College of PharmacyCSS  College Success SeminarsCTSC  Clinical and Translational Science CenterCUP  Community-University PartnershipsDoIT  Department of IT (State of New Mexico)DPAC  Design and Planning Assistance CenterEl Centro El Centro de la RazaEMCS  Energy Management Control SystemsEOD  Employee and Organizational DevelopmentERAC  Executive Research Advisory CommitteeERP  Enterprise Resource Planning
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EU  Extended UniversityEVP  Executive Vice PresidentFAC  Freshman Academic ChoicesFDP  Family Development ProgramFDR  Faculty Dispute ResolutionFIG  Freshman Interest GroupFISC  Freshman Introductory Studies CommunitiesFLC  Freshman Learning CommunitiesFREM  Facilities and Real Estate ManagementFTE  Full-Time EquivalentFY  Fiscal YearFYW  First-Year Writing ProgramGA/TA/RA Graduate Assistant/Teaching Assistant/Research AssistantGPSA  Graduate and Professional Student Association
HERO  Health Education Rural OfficesHR  Human ResourcesHSC  Health Sciences CenterHSI  Hispanic Serving InstitutionI&G  Institutional and GeneralIACUC  Institutional Animal Care and Use CommitteeIDEA  Individual Development and Education AssessmentIDEAL-NM Innovative Digital Education and Learning in New Mexic
ILC  Indian Law CertificateIMDS  Initiatives for Minority Student DevelopmentITS  Information Technology ServicesLDC  Lobo Development CorporationLLC  Living Learning CommunitiesMAPS  Multiple Academic Pathways to SuccessMARC  Minority Access to Research CareersMSB  Museum of Southwestern BiologyMWAC  Mountain West Athletic ConferenceNALSA  Native American Law Students AssociateNLR  National Lambda RailNMACC New Mexico Association of Community Colleges NMCAC New Mexico Computing Applications CenterNMEL  New Media and Extended LearningNMHED/HED New Mexico Higher Education DepartmentNMSU  New Mexico State UniversityNSSE  National Survey of Student Engagement
OCP  Office of Capital Projects
OGS  Office of Graduate Studies
OHC  Office of Community Health
OIPS  Office of International Programs and Studies
OIR  Office of Institutional Research
OPSM  Office of Planning and Space ManagementOSCE  Objective Structured Clinical Examinations
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OSET  Office of Support for Effective Teaching
OUA  Office of the University Architect
OVPR  Office of the Vice President for ResearchOWL  Online Writing LabPCA  Provost’s Committee on AssessmentPEP  Performance Effectiveness PlanPLSI  Pre-Law Summer InstitutePMGC  Peer Mentoring for Graduates of ColorPNM  Public Service Company of New MexicoPNMGC Project for New Mexico Graduates of ColorPreP  Premedical Enrichment ProgramRAPS & GAPS Resident and Graduate Assisted Placement Services RCRP  The Resource Center for Raza PlanningROP  Research Opportunity ProgramRPM  Regent’s Policy ManualRSG  Research Study GroupRSLP  Research Service Learning Program
RU/VH  Research University-Very High Carnegie Classification
RU/VH  Research University-Very High Carnegie ClassificationRWJ  Robert Wood JohnsonRWJF  Robert Wood Johnson FoundationSHRI  Southwest Hispanic Research InstituteSI  Supplemental InstructionSILC  Southwest Indian Law ClinicSLO  Student Learning OutcomeSNAGS  Society for Native American Graduate StudentsSOE  School of EngineeringSOM  School of MedicineSRAC  Student Research Allocation CommitteeSTC.UNM Science and Technology CorporationSUB  Student Union BuildingSWITCA Southwest Intertribal Court of AppealsTARC  Teaching Assistant Resource CenterTAS  Teaching Allocations SubcommitteeTED  Teaching and Education DevelopmentUBPPM University Policies and Procedures ManualUC  University CollegeUL  University LibrariesUNM  University of New MexicoUNMH  University of New Mexico HospitalUNO  Undergraduate Nurturing OpportunitiesVPR  Vice President for Research and Economic DevelopmentVSA  Voluntary System of Accountability
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